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1. The state-owned companies make a great to the development of the economy.
A. distribution B. contribution
C. progress D. program

2. —Can you lend me the book 4 Gentleman in Moscow?

—Sorry, I returned it to the library yesterday. Maybe it is still

A. available B. affordable

C. acceptable D. reliable

3. This is extremely dangerous work. If the wind direction changes at any time, these
firefighters will put their lives

A. in order , B. in favor

C. atrisk D. at hand

4, in the countryside, he knew a lot about the local culture.

A. To teach B. Teach

C. Taught D. Teaching

5. Half an hour later, Lucy still couldn’t get a taxi the bus had dropped her.
A. until B. when

C. although D. where

6. Only when they left school how much their teachers loved them and helped them.
A. they realized B. do they realize

C. had they realized D. did they realize

7. It is vital that every citizen in China the core socialist values to practice.
A. apply B. applies

C. is to apply D. would apply

8. /m/, /n/ are

A. fricatives B. dentals

C. laterals D. nasals



9. B’s answer violates the Maxim of
A: Shall we get something for the kid?
B: Yes. But I veto C-A-N-D-Y.

A. Quantity B. Quality

C. Manner D. Relation

10. What is the relationship between “furniture” and “table” ?

A. Antonymy. B. Hyponymy.

C. Polysemy. D. Synonymy. .

11. Which of the following does a teacher want his/her students to develop if he/she asks them
to overcome language obstacles to intercourse by explaining and repeating?

A. Metacognitive strategy. B. Cognitive strategy.

C. Communicative strategy. D. Affective strategy.

12. The Audio-lingual Method bears the following features except that

A. language learning is based on imitation and memorization

B. foreign language learning is a process of forming mechanical habits

C. learners learn to use a language through using it to communicate

D. the use of mother tongue is limited

13. Which of the following activities can be adopted at the pre-reading stage?

A. Rearranging the material.

B. Predicting the main idea of the text.

C. Writing a summary of the text.

D. Locating the specific information.

14. When a teacher presents the function and usage of “prefer to do sth.” in a passage, he/she
most probably focuses on the

A. language form B. language structure

C. language skill D. language use

15. If a teacher attempts to implement the bottom-up model to teach listening, he/she is likely
to present ‘

A. new words after playing the recording

B. new words before playing the recording

C. background information after playing the recording

D. background information before playing the recording

16. If a teacher intends to test students’ spelling of words connected with everyday food and
cooking, which of the following ways is not appropriate?

A. The teacher dictates 25 words from a recipe to students.

B. Students discuss the differences between two pictures of kitchens in pairs.

C. Students find the mistakes in a restaurant’s menu.

D. Students write down the words according to the pictures about food and cooking,.

_2.__




17. Which activities are not communicative in teaching speaking?

A. Information-gap activities. B. Accuracy-focused games.

C. Debates and interviews. D. Problem-solving activities.

18. To achieve fluency, when should correction be conducted?

A. After class.

B. The moment an error occurs.

C. At the summary stage of the activity.

D. During the course of the communication.

19. At what stage of a lesson will a teacher be likely to ask students to make a survey about a
topic?

A. Lead-in. B. Presentation.

C. Practice. D. Production.

20. Which of the following activities can best promote students’ speaking skills?

A. Doing cloze exercises.

B. Doing oral presentations.

C. Writing a summary of a story.

D. Copying sentences from the reading passage.
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Passage 1

On a recent sunny day, 13000 chickens roam over Larry Brown’s 40 windswept acres in Shiner
Texas. Some rest in the shade of a parked car. Others drink water with the cows. This all seems
random, but it’s by design, part of what the $6.1 billion U.S. egg industry bets will be its next big
thing: climate-friendly eggs.

These eggs, which are making their debut now on shelves for as much as $8 a dozen, are still
labeled organic and animal-friendly, but they’re also from birds that live on farms using regenerative
agriculture—special techniques to cultivate rich soils that can trap greenhouse gases. Such eggs
could be marketed as helping to fight climate change. '

“I’m excited about our progress,” says Brown, who harvests eggs for Denver-based NestFresh
Eggs and is adding more cover crops that draw worms and crickets for the chickens to eat. The
birds’ waste then fertilizes fields. Such improvements “allow our hens to forage for higher-quality
natural feed that will be good for the land, the hens, and the eggs that we supply to our customers” .

The egg industry’s push is the first major test of whether animal products from regenerative
farms can become the next premium offering. In barely more than a decade, organic eggs went from
being dismissed as a niche product in natural foods stores to being sold at Walmart. More recently
there were similar doubts about probiotics and plant-based meats, but both have exploded into major
supermarket categories. If the sustainable-egg rollout is successful, it could open the floodgates for
regenerative beef, broccoli, and beyond.



Regenerative products could be a hard sell, because the concept is tough to define quickly,
says Julie Stanton, associate professor of agricultural economics at Pennsylvania State University
Brandywine. Such farming also brings minimal, if any, improvement to the food products (though
some producers say their eggs have more protein).

The industry is betting that the same consumers paying more for premium attributes such
as free-range, non-GMO, and pasture-raised eggs will embrace sustainability. Surveys show that
younger generations are more concerned about climate change, and some of the success of plant-
based meat can be chalked up to shoppers wanting to signal their desire to protect the environment.
Young adults “really care about the planet,” says John Brunnquell, president of Egg Innovations.
“They are absolutely altering the food chain beyond what I think even they understand what they’re
doing.”

21. The climate-friendly eggs are produced

A. at a considerably low cost

B. at the demand of regular shoppers

C. as a replacement for organic eggs

D. on specially designed farms

22. Larry Brown is excited about his progress in

A. reducing the damage of worms

B. accelerating the disposal of waste

C. creating a sustainable system

D. attracting customers to his products

23. The example of organic eggs is used in Paragraph 4 to suggest

A. the doubts over natural feeds

B. the setbacks in the eggs industry

C. the potential of regenerative products

D. the promotional success of supermarkets

24. It can be learned from the last paragraph that young people

A. are reluctant to change their diet

B. are likely to buy climate-friendly eggs

C. are curious about new food

D. are amazed at agricultural advances

25. John Brunnquell would disagree with Julie Stanton over regenerative products’

A. nutritional value

B. standard definition

C. market prospects

D. moral implication
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Passage 2

Unlike so-called basic emotions such as sadness, fear, and anger, guilt emerges a little later, in
conjunction with a child’s growing grasp of social and moral norms. Children aren’t born knowing
how to say “I’m sorry” ; rather, they learn over time that such statements appease parents and
friends—and their own consciences. This is why researchers generally regard so-called moral guilt,
in the right amount, to be a good thing.

In the popular imagination, of course, guilt still gets a bad rap. It is deeply uncomfortable—
it’s the emotional equivalent of wearing a jacket weighted with stones. Yet this understanding is
outdated. “There has been a kind of revival or a rethinking about what guilt is and what role guilt
can serve,” says Amrisha Vaish, a psychology researcher at the University of Virginia, adding
that this revival is part of a larger recognition that emotions aren’t binary—feelings that may be
advantageous in one context may be harmful in another. Jealousy and anger, for example, may have
evolved to alert us to important inequalities. Too much happiness can be destructive.

And guilt, by prompting us to think more deeply about our goodness, can encourage humans to
make up for errors and fix relationships. Guilt, in other words, can help hold a cooperative species
together. It is a kind of social glue.

Viewed in this light, guilt is an opportunity. Work by Tina Malti, a psychology professor at the
University of Toronto, suggests that guilt may compensate for an emotional deficiency. In a number
of studies, Malti and others have shown that guilt and sympathy may represent different pathways
to cooperation and sharing. Some kids who are low in sympathy may make up for that shortfall by
experiencing more guilt, which can rein in their nastier impulses. And vice versa: High sympathy
can substitute for low guilt.

In a 2014 study, for example, Malti looked at 244 children. Using caregiver assessments and the
children’s self-observations, she rated each child’s overall sympathy level and his or her tendency to
feel negative emotions after moral transgressions. Then the kids were handed chocolate coins, and
given a chance to share them with an anonymous child. For the low-sympathy kids, how much they
shared appeared to turn on how inclined they were to feel guilty. The guilt-prone ones shared more,
even though they hadn’t magically become more sympathetic to the other child’s deprivation.

“That’s good news,” Malti says. “We can be prosocial because we caused harm and we feel
regret.”

26. Researchers think that guilt can be a good thing because it may help

A. regulate a child’s basic emotions

B. improve a child’s intellectual ability

C. foster a child’s moral development

D. intensify a child’s positive feelings




27. According to Paragraph 2, many people still consider guilt to be

A. deceptive B. burdensome

C. addictive D. inexcusable

28. Vaish holds that the rethinking about guilt comes from an awareness that

A. emotions are context-independent B. emotions are socially constructive
C. emotional stability can benefit health ~ D. an emotion can play opposing roles
29. Malti and others have shown that cooperation and sharing

A. may help correct emotional deficiencies

B. can result from either sympathy or guilt

C. can bring about emotional satisfaction

D. may be the outcome of impulsive acts

30. The word “transgressions” (Para. 5) is closest in meaning to

A. teachings B. discussions C. restrictions D. wrongdoings
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Connect the pairs of sentences using attributive clauses (restrictive or non-restrictive).

Here are the farmers. They discovered the underground city last month.

Hangzhou is a famous city in China. Many people come to buy tea in that city.

She got so angry. I don’t know the reason.

The old man saw some Germans taking apart the Amber Room and removing it. You are
talking to an old man.

The woman remembered the day. She saw the man burying something near her home.

St. Petersburg is a very beautiful city. It was once called Leningrad.

I remember the soldier. He told me not to tell anyone what I had seen.

The soldiers moved the boxes to a mine. They wanted to hide them.

Xi’an is one of the few cities with city walls. Its walls remain as good as before.

Shaanxi Province is a place with many cultural relics. They are well looked after.
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When I’m sad and feeling low,
And worries are all I know,
Just hearing you say “Hello”
Fills me with a cheerful glow.
When I’m away in places new,
With no familiar faces in view,
It gives me pleasure to think of you
And the adventures we’ve been through.
When life seems like one long night,
And nothing is ever going right,
There’s just one sure delight:

Friendship, like sunrise, warm and bright.
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1. My English teacher asked me to write article on COVID-19, and article
should be handed in before the weekend.

A.an; an B. the; an

C. the; the D. an; the

2. The intake of fried food directly associated with the risk of several cancers.

A. have found B. has found

C. have been found D. has been found

3. Such a sharp comment is an to a bitter argument.

A. appendix : B. invitation

C. intention D. announcement

4. Readily accessible technology is giving a voice to “Generation E” , young people
who are flooding the Internet with their own stories, music, films and art.

A. specially B. basically

C. eventually D. especially

5. You should have a good night’s sleep much work you have to do.

A. however B. no matter

C. although D. whatever

6. He was very disappointed when that his application for the job was not accepted.

A. informing B. inform

C. to inform D. informed

7. Please let us have a rest, ?

A. shall not we B. won’t you

C. shall we D. will you

8. There are __ phonemes in the word “destination” .

A7 B.8

C.9 D. 11




9. In terms of the manner of articulation, [f], [v], [s], [0], [J1, [z], [h] are all

A. laterals B. fricatives

C. affricates D. nasals

10. The word “ ” is created through the process of “clipping” .

A. SARS B. masterpiece

C.Ad D. strengthen

11. The holds that language competence is not acquired by learning the language
itself, but by performing tasks.

A. content-based syllabus B. task-based syllabus

C. structural syllabus D. functional-notional syllabus

12. mainly include reasoning and argumentation, criticism and evaluation,

imagination and creation, and other learning activities beyond discourse.

A. Learning and understanding activities

B. Practical activities

C. Innovative activities

D. The outlook of English learning

13. If a teacher teaches the meaning of words and analyzes their usage before reading, he/she
may adopt the in a reading class.

A. top-down model B. bottom-up model

C. product-oriented approach D. process-oriented approach

14. Which of the following is Not true about the deductive method in English grammar
teaching?

A. Teachers first explain grammatical rules directly and give some examples.

B. Teachers ask students to summarize the grammatical rules according to the information in
the given context.

C. The deductive method focuses on form rather than usage.

D. This teaching method is more suitable for senior students.

15. Among the following teaching methods, which is based on the language functional items,
aiming at cultivating students’ ability to communicate in a specific social context?

A. The Natural Approach.

B. The Communicative Approach.

C. The Audio-lingual Method.

D. The Grammar Translation Method.

16. Which of the following activities is Not a way to consolidate vocabulary?

A. Classify words according to the requirement.

B. Put words together to form chunks for memorization.

C. Find synonyms and antonyms.

D. Guess the meaning of words.



17. In grammar teaching, a teacher arranges a group discussion on the topic of “the importance
of doing homework” , which aims to practice “the passive voice” . It is a kind of

A. meaningful practice B. mechanical practice

C. testing D. using prompts for practice

18. What is the method taken by the teacher in terms of error correction?

T: Does any of you have a pet at home?

S: I have dog at home.

T: Oh, I see you have a dog at home. Is your dog big or small?

A. Help students do self-correction.

B. Recast.

C. Tolerate mistakes.

D. Encourage students to do peer-correction.

19. At what stage of a lesson will students be asked to make a prediction about the main content
of the passage with the help of the given title and some pictures?

A. Pre-reading. B. While-reading.

C. Post-reading. D. Lead-in.

20. Which of the following activities can best improve students’ word-guessing skills?

A. Summarizing the main content of a text.

B. Guessing the meaning from the context.

C. Inferring the author’s attitude.

D. Doing the peer-editing after writing.
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Passage 1

Lonely people, it seems, are at greater risk than the gregarious of developing illnesses
associated with chronic inflammation, such as heart disease and certain cancers. A paper published
last year in the Public Library of Science, Medicine, shows the effect on mortality of loneliness is
comparable with that of smoking and drinking after examining the results of 148 previous studies
and controlled for factors such as age and pre-existing illness.

Steven Cole of the University of California, Los Angeles, thinks he may know why this is so.
He told the American Association for the Advancement of Science meeting in Washington, D.C.,
about his work studying the expression of genes in lonely people. Dr. Cole harvested samples of
white blood cells from both lonely and gregarious people. He then analysed the activity of their
genes, as measured by the production of a substance called messenger RNA. This molecule carries
instructions from the genes telling a cell which proteins to make. The level of messenger RNA from
most genes was the same in both types of people. There were several dozen genes, however, that
were less active in the lonely, and several dozen others that were more active. Moreover, both the

less active and the more active gene types came from a small number of functional groups.




Broadly speaking, the genes less active in the lonely were those involved in staving off viral
infections. Those that were more active were involved in protecting against bacteria. Dr. Cole
suspects this could help explain not only why the lonely are iller, but how, in evolutionary terms,
this odd state of affairs has come about.

The crucial bit of the puzzle is that viruses have to be caught from another infected individual
and they are usually species-specific. Bacteria, in contrast, often just lurk in the environment, and
may thrive on many hosts. The gregarious are therefore at greater risk than the lonely of catching
viruses, and Dr. Cole thus suggests that past evolution has created a mechanism which causes white
cells to respond appropriately. Conversely, the lonely are better off ramping up their protection
against bacterial infection, which is a bigger relative risk to them.

What Dr. Cole seems to have revealed, then, is a mechanism by which social environment
reaches inside a person’s body and tweaks its genome so that it responds appropriately. It is not
that the lonely and the gregarious are genetically different from each other. Rather, their genes are
regulated differently, according to how sociable an individual is. Dr. Cole thinks this regulation is
part of a wider mechanism that tunes individuals to the circumstances they find themselves in.

21. What risk may lonely people run according to the first paragraph?

A. They can have the same risk as the gregarious.

B. They may have symbols of early aging.

C. They may fall victim to chronic illnesses.

D. They may undergo more severe illnesses.

22. Dr. Cole made an analysis of the activity of the genes by

A. measuring the level of messenger RNA

B. calculating the number of more active gene types

C. instructing the production of certain proteins

D. comparing less active genes with more active ones

23. Broadly speaking, the genes more active in the lonely

A. helped to avoid infections resulting from viruses

B. participated in guarding against bacteria

C. came from a few different functional groups

D. existed only as a small group

24. What can we know about viruses and bacteria from the fourth paragraph?

A. Viruses often remain hidden in the environment.

B. Bacteria are passed to other people by the infected individual.

C. The lonely people can catch viruses more easily.

D. Viruses pose a greater threat to the gregarious than bacteria.

25. What message does Dr. Cole seem to convey by the mechanism?

A. The lonely people differ in genes from the gregarious people.

B. Sociability can adjust a person’s genome and make it work properly.



C. The lonely people can become sociable if they regulate their genes.
D. Individuals have to find their own ways to adapt to the environment.
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Passage 2

With the global population predicted to hit close to 10 billion by 2050, and forecasts that
agricultural production in some regions will need to nearly double to keep pace, food security is
increasingly making headlines. In the UK, it has become a big talking point recently too, for a rather
particular reason: Brexit.

Brexit is seen by some as an opportunity to reverse a recent trend towards the UK importing
food. The country produces only about 60 per cent of the food it eats, down from almost three-
quarters in the late 1980s. A move back to self-sufficiency, the argument goes, would boost the
farming industry, political sovereignty and even the nation’s health. Sounds great—but how feasible
is this vision?

According to a report on UK food production from the University of Leeds, UK, 85 per cent of
the country’s total land area is associated with meat and dairy production. That supplies 80 per cent
of what is consumed, so even covering the whole country in livestock farms wouldn’t allow us to
cover all our meat and dairy needs.

There are many caveats to those figures, but they are still grave. To become much more self-
sufficient, the UK would need to drastically reduce its consumption of animal foods, and probably
also farm more intensively—meaning fewer green fields, and more factory-style production.

But switching to a mainly plant-based diet wouldn’t help. There is a good reason why the UK is
dominated by animal husbandry: most of its terrain doesn’t have the right soil or climate to grow crops
on a commercial basis. Just 25 per cent of the country’s land is suitable for crop-growing, most of
which is already occupied by arable fields. Even if we converted all the suitable land to fields of
fruit and veg—which would involve taking out all the nature reserves and removing thousands of
people from their homes—we would achieve only a 30 per cent boost in crop production.

Just 23 per cent of the fruit and vegetables consumed in the UK are currently home-grown, so
even with the most extreme measures we could meet only 30 per cent of our fresh produce needs.
-That is before we look for the space to grow the grains, sugars, seeds and oils that provide us with
the vast bulk of our current calorie intake.

26. Some people argue that food self-sufficiency in the UK would

A. be hindered by its population growth

B. contribute to the nation’s well-being

C. become a priority of the government

D. pose a challenge to its farming industry

27. The report by the University of Leeds shows that in the UK

A. farmland has been inefficiently utilized




B. factory-style production needs reforming

C. most land is used for meat and dairy production

D. more green fields will be converted for farming

28. Crop-growing in the UK is restricted due to

A. its farming technology

B. its dietary tradition

C. its natural conditions

D. its commercial interests

29. It can be learned from the last paragraph that British people
A. rely largely on imports for fresh produce

B. enjoy a steady rise in fruit consumption

C. are seeking effective ways to cut calorie intake

D. are trying to grow new varieties of grains

30. The author’s attitude to food self-sufficiency in the UK is
A. defensive B. doubtful

C. tolerant D. optimistic
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T: Now, read the passage within five minutes, and then tell me the main idea of each

paragraph and the answers to the questions on the blackboard.
(1) Why did English begin to be spoken in many other countries?
(2) Do you know the background of Shakespeare?
(3) Why can Indian people speak fluent English?
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WWF

The WWF is the world’s largest organization for nature conservation. It was founded in the UK
in 1961 and opened an international office in Switzerland in the same year. Its aim was to protect
the natural habitats of wild animals in danger of extinction. One of the founders, the painter and
naturalist Peter Scott, designed the famous panda logo. The initials, WWF, stand for World Wide
Fund for Nature. Originally the name was World Wildlife Fund. Today the organisation has branches
in 90 countries in all five continents. It has thousands of volunteers and more than five million
supporters who help by giving money. Since 1985 it has spent more than $1000 million on 11000
projects in 130 countries.

The focus of attention has changed, too. In the 1980s the WWF became interested in all
activities which have an effect on the environment, such as pollution and the way we use energy.
The WWF believes that our world has a future only if people learn to conserve nature and not waste
energy. As a result, it started working with governments to introduce environmental education into

schools.




The WWF has worked with the Chinese government since 1980, when Dr George Shaller
arrived to work with Chinese scientists on the panda project. For fifteen years WWF China staff had
been based in Switzerland but came to China to monitor the project. Then, in 1995, the organisation
set up an office in Beijing. Today there are more than thirty staff working on twenty projects all
over the country. They include work in forests, energy, and in environmental education for China’s
primary and secondary schools as well as saving the panda, of course.
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1. The concert was broadcast live and the TV director thanked the audience in the concert hall
for their

A. collaboration B. cooperation

C. collusion D. concurrence

2. The old professor went to the examinee’s desk, looked over his shoulder and
evidently the examinee was not doing well.

A. grimaced B. pouted

C. frowned D. glowered

3. of the land in that district covered with trees and grass.

A. Two-fifth; is B. Two-fifth; are

C. Two-fifths; is D. Two-fifths; are

4. a good habit of reading aloud in the morning is very important for English
learners.

A. Being develop B. Develop

C. Developing D. Developed

5. fashion differs from country to country may reflect the cultural differences from
one aspect.

A. What B. That

C. This D. Which

6. It is on that day the boy fell in love with that girl.

A.as B. which

C. while D. that

7. Outsiders find college graduates solving problems in the workplace
question the quality of higher education.

A. whoj; unprepared for B. can; prepared of

C. whom; prepare to D. will; unprepared for




8. Which of the following sentences is pronounced with a rise-fall tone?
A. He won’t come home for lunch, will he?

B. Have you finished your homework?

C. Are you a student or a teacher?

D. How are you?

9. The English word “unbearable” is composed of morphemes.
A. five B. four

C. three D. two

10. Which of the following pairs of words are emotive synonyms?

A. Flat; apartment. ' B. Collaborator; accomplice.
C. Daddy; male parent. D. Employer; employee.

11. A student finds it difficult to learn the English sounds [0] and [38]. If you are an English
teacher, which of the following strategies can be used?

A. Explain how to make the sounds.

B. Use tongue twisters.

C. Write them on the blackboard.

D. Make up sentences.

12. When a teacher says to the class “Look at these sentences. Can you find out the differences
among these sentences and summarize the rule?” in a grammar class, he/she is most likely to

adopt
A. the deductive method B. the inductive method
C. the top-down method D. the bottom-up method

13. Which of the following statements about discourse teaching is Not correct?

A. Discourse refers to the whole language formed by a series of consecutive paragraphs or
sentences in the process of communication. ‘

B. Discourse teaching is contrasted with teaching centered on vocabulary and sentence
structure.

C. Discourse is usually divided into conversational discourse and paragraph discourse.

D. The purpose of discourse teaching is to enable students to master basic grammar and use
them to carry out practical activities.

14. In a listening class, a teacher asks students to listen to the material carefully and try to
discriminate the speaker’s attitude towards lifelong learning. What sub-skill of listening is the
teacher training?

‘A Listening for the gist.

B. Word-guessing.

C. Inferring.

D. Recognizing communicative signals.



15. In a writing class, a teacher asks students to select useful ideas from their own list of the
ideas and try to put the ideas together in a coherent and logical way. Which writing activity are the
students participating in?

A. Brainstorming. B. Mind mapping.

C. Editing. D. Drafting.

16. Which of the following is Not a suitable pre-reading activity?

A. Demonstrate skimming and scanning techniques.

B. Ask students to write a similar text.

C. Introduce the elements of the reading text.

D. Ask students to write questions about the topic.

17. Which of the following questions can cultivate students’ divergent thinking ability?

A. What is the best title of the passage?

B. What do you think of the relations between education and work?

C. According to Paragraph 2, which of the following is true?

D. Are there any flowers in the picture?

18. When a teacher says “A squirrel is a small animal with a long thick tail and red, brown or

black fur.” , he/she focuses on the of the word.

A. denotative meaning B. connotative meaning

C. collocative meaning D. affective meaning

19. At the stage, the main teaching goal is to stimulate students’ learning motivation
and activate students’ existing schemata by teaching the key words and training their basic skills.

A. pre-listening B. while-listening

C. post-listening D. practicing

20. Which of the following activities would best promote the development of students’
comprehensive language application ability?

A. Doing multiple-choice questions.

B. Copying sentences from the dictionary.

C. Learning useful words and expressions.

D. Reading the text sentence by sentence.
5% Passage 1, ERUE 21~25 /7 A,

Passage 1
When Microsoft bought task management app Wunderlist and mobile calendar Sunrise in 2015,
it picked up two newcomers that were attracting considerable buzz in Silicon Valley. Microsoft’s
own Office dominates the market for “productivity” software, but the start-ups represented a new
wave of technology designed from the ground up for the smartphone world.
Both apps, however, were later scrapped after Microsoft said it had used their best features in
its own products. Their teams of engineers stayed on, making them two of the many “acqui-hires”




that the biggest companies have used to feed their great hunger for tech talent.

To Microsoft’s critics, the fates of Wunderlist and Sunrise are examples of a remorseless
drive by Big Tech to chew up any innovative companies that lie in their path. “They bought the
seedlings and closed them down,” complained Paul Arnold, a partner at San Francisco-based Switch
Ventures, putting an end to businesses that might one day turn into competitors. Microsoft declined
to comment.

Like other start-up investors, Mr Arnold’s own business often depends on selling start-ups to
larger tech companies, though he admits to mixed feelings about the result: “I think these things are
good for me, if I put my selfish hat on. But are they good for the American economy? I don’t know.”

The U.S. Federal Trade Commission says it wants to find the answer to that question. This
week, it asked the five most valuable U.S. tech companies for information about their many small
acquisitions over the past decade. Although only a research project at this stage, the request has
raised the prospect of regulators wading into early-stage tech markets that until now have been
beyond their reach.

Given their combined market value of more than $5.5 trillion, rifling through such small
deals—many of them much less prominent than Wunderlist and Sunrise—might seem beside the
point. Between them, the five biggest tech companies have spent an average of only $3.4 billion a
year on sub-$1 billion acquisitions over the past five years—a drop in the ocean compared with their
massive financial reserves, and the more than $130 billion of venture capital that was invested in ite
U.S. last year.

However, critics say the big companies use such deals to buy their most threatening potential
competitors before their businesses have a chance to gain momentum, in some cases as part of a “buy
and kill” tactic to simply close them down.

21. What is true about Wunderlist and Sunrise after their acquisitions?

A. Their market values declined.

B. Their engineers were retained.

C. Their tech features improved.

D. Their products were re-priced.

22. Microsoft’s critics believe that the big tech companies tend to

A. exaggerate their product quality

B. treat new tech talent unfairly

C. eliminate their potential competitors

D. ignore public opinions

23. Paul Arnold is concerned that small acquisitions might

- A. weaken big tech companies

B. worsen market competition -

C. discourage start-up investors

D. harm the national economy



24. The U.S. Federal Trade Commission intends to

A. supervise start-ups’ operations

B. encourage research collaboration

C. limit Big Tech’s expansion

D. examine small acquisitions

25. For the five biggest tech companies, their small acquisitions have
A. raised few management challenges

B. brought little financial pressure

C. set an example for future deals

D. generated considerable profits

& i% Passage 2, SERLE 26~30 /M,

Passage 2

Rats and other animals need to be highly attuned to social signals from others so they can
identify friends to cooperate with and enemies to avoid. To find out if this extends to non-living
beings, Laleh Quinn at the University of California, San Diego, and her colleagues tested whether
rats can detect social signals from robotic rats.

They housed eight adult rats with two types of robotic rat—one social and one asocial—for
four days. The robot rats were quite minimalist, resembling a chunkier version of a computer mouse
with wheels to move around and colourful markings.

During the experiment, the social robot rat followed the living rats around, played with the
same toys, and opened cage doors to let trapped rats escape. Meanwhile, the asocial robot simply
moved forwards and backwards and side to side.

Next, the researchers trapped the robots in cages and gave the rats the opportunity to release
them by pressing a lever. Across 18 trials each, the living rats were 52 per cent more likely on
average to set the social robot free than the asocial one. This suggests that the rats perceived the
social robot as a genuine social being. They may have bonded more with the social robot because
it displayed behaviours like communal exploring and playing. This could lead to the rats better
remembering having freed it earlier, and wanting the robot to return the favour when they get
trapped, says Quinn.

“Rats have been shown to engage in multiple forms of reciprocal help and cooperation,
including what is referred to as direct reciprocity—where a rat will help another rat that has
previously helped them,” says Quinn.

The readiness of the rats to befriend the social robot was surprising given its minimal design.
The robot was the same size as a regular rat but resembled a simple plastic box on wheels. “We’d
assumed we’d have to give it a moving head and tail, facial features, and put a scent on it to make it
smell like a real rat, but that wasn’t necessary,” says Janet Wiles at the University of Queensland in
Australia, who helped with the research.



The finding shows how sensitive rats are to social cues, even when they come from basic
robots. Similarly, children tend to treat robots as if they are fellow beings, even when they display
only simple social signals. “We humans seem to be fascinated by robots, and it turns out other
animals are too,” says Wiles.

26. Quinn and her colleagues conducted a test to see if rats can

A. distinguish a friendly rat from a hostile one

B. pick up social signals from non-living rats

C. attain sociable traits through special training

D. send out warning messages to their fellows

27. What did the asocial robot do during the experiment?

A. Tt played with some toys.

B. It set the trapped rats free.

C. It moved around alone.

D. It followed the social robot.

28. According to Quinn, the rats released the social robot because they

A. expected it to do the same in return

B. considered that an interesting game

C. wanted to display their intelligence

D. tried to practise a means of escape

29. Janet Wiles notes that rats

A. respond more to actions than to looks

B. differentiate smells better than sizes

C. can be scared by a plastic box on wheels

D. can remember other rats’ facial features

30. It can be learned from the text that rats

A. appear to be adaptable to new surroundings

B. are more socially active than other animals

C. are more sensitive to social cues than expected

D. behave differently from children in socializing
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T: Thank you. Look at the picture. We learned Wang Hui’s experiences in England. Today
let’s talk about how Wang Hui wrote the passage. Open your book and look at the passage. How
many paragraphs?

Ss: Five.

T: Yes. Let’s find out the key words of each paragraph.

Ss: Way of life; something interesting ...

T: Good. Look at the picture. What’s the structure of the passage? A or B?

Ss: (FFAEREITIE) A

T: Well. Next, let’s talk about how Wang Hui wrote his life in England. The first paragraph:
Wang Hui talked about ...

Ss: Way of life.

T: Look at the picture. What did Wang Hui say?

S1: When you meet someone for the first time, you must use Mr or Mrs.

S2: When you get to know better, you use their first names.
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Writing: Reporting on eating habits

Eating for health

If you are feeling depressed, tired or sleepy all of the time, the food you eat could be the
reason. Naturally, a poor diet can also cause to gain or lose weight.

This is a table that tells us what food experts advise us to eat to stay healthy.

eat most grains, fruit, vegetables

eat moderately meat, fish, beans, milk, eggs, cheese
eat least fat, oil, sugar, sweet things

Note: Do not eat a lot of salt or soya sauce.
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1. His children are bored with him, because he always wants to his ideas
them.

A. impose; on B. impose; to

C. input; into D. improve; to

2. The government is making efforts to poverty.

A. dominate B. eliminate

C. enrich D. nominate

3. —This composition topic is too hard senior high school students.

—1It was even when I was in that grade.

A. for; harder B. at; hard

C. at; easy D. for; easier

4. It is a good thing for you to have such a good chance to study abroad, but it remains
whether you can really learn something useful.

A. seen B. to see

C. to be seen D. seeing

5. The reason why he was late was he missed the bus this morning.

A. which B. what

C. that D. because

6. Some modern teaching equipment as well as hundreds of computers to ten Hope
Schools in South China.

A. were sent B. was sent

C. have sent D. had sent

7. After seemed an endless wait, it was his turn to enter the manager’s office.

A. that B.if

C. what D. there

8. There are syllables in the word “tomorrow” .

A. two B. three




C. four D. five
9. Which of the following sounds does not belong to “alveolar” ?

A./d/ B. v/

C./s/ D. /j/

10. The most distinguishable linguistic feature of a regional dialect is its
A. accent B. use of words

C. morphemes D. use of structures —

11. Which of the following statements about the Grammar Translation Method is Not true?

A. It advocates teaching foreign languages in the mother tongue.

B. It emphasizes the importance of grammar in language teaching.

C. It puts emphasis on reading rather than oral English.

D. It puts emphasis on pronunciation, intonation and oral English.

12. If a teacher wants to develop students’ ability to predict in a reading class, what would he/
she probably do?

A. Ask students to read the text quickly to get the main idea.

B. Ask students to guess the meaning of new words through the context.

C. Ask students to guess the topic and genre of the text using the title.

D. Ask students to read the text quickly for some detailed information.

13. can be used to identify the differences among students’ development and provide
the basis for the realization of individualized teaching.

A. Summative assessment B. Formative assessment

C. Diagnostic assessment D. Performance assessment

14. Which of the following is Not among the features of the process-oriented writing?

A. Help students discover what they want to say before they write.

B. Encourage feedback from both teachers and peers.

C. Help students understand their own composing process.

D. Emphasize the process rather than the content.

15. In a listening activity, students need to learn to cope with some ambiguity in listening and
realize that they can still learn even when they do not understand every single word. The aim of this
activity is to develop the skill of

A. listening for specific information B. listening for the gist

C. listening for the structure D. listening for vocabulary

16. Which of the following grammar activities is most communicative?

A. Ask students to identify and correct mistakes in the sentences.

B. Ask students to tell the differences between two pictures in groups.

C. Ask students to make sentences with the given words.

D. Ask students to finish the translation exercises.




17. Before students start the task, a teacher divides students into groups of four and explains
how the task is carried out. What role does he/she play?

A. An assessor. B. An organizer.
C. A prompter. D. A researcher.
18. Which of the following is not included in the word usage?
A. Lexical collocation. B. Pronunciation.
C. Register. D. Style.

19. Which of the following teachers’ questioning strategies is not advocated in class?

A. Asking questions which are suitable for students’ language level.

B. Asking questions in a staged sequence.

C. Wait-time is allowed after a question.

D. Asking another student immediately to answer the question when one cannot.

20. After teaching sounds, a teacher makes a test that aims to find out the sounds students are
not able to pronounce. This test belongs to

A. aptitude tests B. proficiency tests

C. achievement tests D. diagnostic tests

1B 1% Passage 1, SERUE 21~25 /M,

Passage 1

It is true that CEO pay has gone up—top ones may make 300 times the pay of typical workers
on average, and since the mid-1970s, CEO pay for large publicly traded American corporations has,
by varying estimates, gone up by about 500%. The typical CEO of a top American corporation now
makes about $18.9 million a year.

The best model for understanding the growth of CEO pay is that of limited CEO talent in a
world where business opportunities for the top firms are growing rapidly. The efforts of America’s
highest-earning 1% have been one of the more dynamic elements of the global economy. It’s not
popular to say, but one reason their pay has gone up so much is that CEOs really have upped their
game relative to many other workers in the U.S. economy.

Today’s CEO, at least for major American firms, must have many more skills than simply
being able to “run the company.” CEOs must have a good sense of financial markets and maybe
even how the company should trade in them. They also need better public relations skills than their
predecessors, as the costs of even a minor slipup can be significant. Then there’s the fact that large
American companies are much more globalized than cver before, with supply chains spread across a
larger number of countries. To lead in that system requires knowledge that is fairly mind-boggling.
Plus, virtually all major American companies are becoming tech companies, often with their own
research and development. And beyond this, major CEOs still have to do all the day-to-day work
they have always done.

The common idea that high CEO pay is mainly about ripping people off doesn’t explain history



very well. By most measures, corporate governance has become a lot tighter and more rigorous
since the 1970s. Yet it is principally during this period of stronger governance that CEO pay has
been high and rising. That suggests it is in the broader corporate interest to recruit top candidates for
increasingly tough jobs.

Furthermore, the highest CEO salaries are paid to outside candidates, not to the cozy insider
picks, another sign that high CEO pay is not some kind of depredation at the expense of the rest of
the company. And the stock market reacts positively when companies tie CEO pay to, say, stock
prices, a sign that those practices build up corporate value not just for the CEO.

21. Which of the following has contributed to CEO pay rise?

A. Increased business opportunities for top firms.

B. Close cooperation among leading economies.

C. The general pay rise with a better economy.

D. The growth in the number of corporations.

22. Compared with their predecessors, today’s CEOs are required to

A. establish closer ties with tech companies

B. operate more globalized companies

C. finance more research and development

D. foster a stronger sense of teamwork

23. CEO pay has been rising since the 1970s despite

A. continual internal opposition

B. conservative business strategies

C. repeated government warnings

D. strict corporate governance

24. High CEO pay can be justified by the fact that it helps

A. confirm the status of CEOs

B. increase corporate value

C. boost the efficiency of CEOs

D. motivate inside candidates

25. The most suitable title for this text would be

A. CEO Traits: Not Easy to Define

B. CEO Pay: Past and Present

C. CEOs Are Not Overpaid

D. CEOs’ Challenges of Today

& i% Passage 2, 5ER & 26~30 /N3,

Passage 2
Madrid was hailed as a public health guiding light last November when it rolled out ambitious

restrictions on the most polluting cars. Seven months and one election day later, a new conservative



city council suspended enforcement of the clean air zone, a first step toward its possible termination.
Mayor José Luis Martinez-Almeida made opposition to the zone a centrepiece of his election
campaign, despite its success in improving air quality. A judge has now overruled the city’s decision
to stop levying fines, ordering them restored. But with legal battles ahead, the zone’s future looks
uncertain at best.

Madrid’s back and forth on clean air is a pointed reminder of the limits to the patchwork,
city-by-city approach that characterises efforts on air pollution across Europe, Britain very much
included.

Among other weaknesses, the measures cities must employ when left to tackle dirty air on their
own are politically controversial, and therefore vulnerable. That’s because they inevitably put the
costs of cleaning the air on to individual drivers—who must pay fees or buy better vehicles—rather
than on to the car manufacturers whose cheating is the real cause of our toxic pollution. It’s not hard
to imagine a similar reversal happening in London. The new ultra-low emission zone (Ulez) is likely
to be a big issue in next year’s mayoral election. And if Sadiq Khan wins and extends it to the North
and South Circular roads in 2021 as he intends, it is sure to spark intense opposition from the far
larger number of motorists who will then be affected.

It’s not that measures such as London’s Ulez are useless. Far from it. Local officials are using
the levers that are available to them to safeguard residents’ health in the face of a serious threat. The
zones do deliver some improvements to air quality, and the science tells us that means real health
benefits.

But mayors and councillors can only do so much about a problem that is far bigger than any
one city or town. They are acting because national governments—Britain’s and others across
Europe—have failed to do so.

Restrictions that keep highly polluting cars out of certain areas—city centres, “school streets” ,
even individual roads—are a response to the absence of a larger effort to properly enforce existing
regulations and require auto companies to bring their vehicles into compliance. Wales has introduced
special low speed limits to minimise pollution. We’re doing everything but insist that manufacturers
clean up their cars.

26. Which of the following is true about Madrid’s clean air zone?

A. Tts effects are questionable.

B. It has been opposed by a judge.

C. It needs tougher enforcement.

D. Its fate is yet to be decided.

27. What is considered a weakness of the city-level measures to tackle dirty air?

A. They are biased against car manufacturers.

B. They prove impractical for city councils.

C. They are deemed too mild for politicians.

D. They put the burden on individual motorists.




28. The author believes that the extension of London’s Ulez will
A. arouse strong resistance

B. ensure Khan’s electoral success

C. improve the city’s traffic

D. discourage car manufacturing

29. Who does the author think should have addressed the problem?
A. Local residents. B. Mayors.

C. Councillors. D. National governments.
30. It can be learned from the last paragraph that auto companies
A. will raise low-emission car production

B. should be forced to follow regulations

C. will upgrade the design of their vehicles

D. should be put under public supervision
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WRITING

(D Read this eye-witness account of a violent natural event.

I was in a hotel near the beach. It had been very windy for a few hours and it had rained for
two days. Suddenly, the wind became much stronger. There were some trees across the road near the
beach and they began to move from side to side. The hotel manager said that we had to stay in the
hotel because this was the start of a hurricane. We closed all the windows and stayed in our rooms.
The hurricane lasted for two days. It was terrifying!

@ Write about a violent natural event.



BOMPTREE IASEEERMIR S8R (RgehaE)
PR HIAE (1)
(%RATE: 1205360 7#57:1504 )

— . BIERER ( AR KB 30/NE, B/ 2%, 3604 )
ESMEHHEA SRR E- T RESR, HiE. SESREHTS

1. Tom has been turned for ten jobs so far, so he is rather depressed.

A. away B. off

C. down D. over

2. The story is simple English. My little sister can read it.

A.in B. for

C. with D. by

3. Street fights broke out in many places around the city as the frustrated fans of the defeated
team left the pubs and turned more and more towards the supporters of the rival team.

A. belligerent B. bellicose

C. unfriendly D. alien

4. Our English teacher has told us that the homework tomorrow morning.

A. will be handed in B. will hand in

C. hand in D. was handed in

5. Information has been put forward more middle school graduates will be admitted
into universities.

A. while B. that

C. when D. as

6. If you to Mr. Smith more carefully, you could work out the problem without any
difficulty now.

A. listened B. listen

C. had listened D. have listened

7. the numbers of such developments are relatively small, the potential market is
large.

A. As B. While

C. When D. Since

8. Which of the following pairs of words are antonyms?
A. Increase; decrease. B. Autumn; fall.



C. See; sea. D. Animal; rabbit.
9. What is the main rhetorical device used in “He is not a grave man until he is a grave man.” ?

A. Simile. B. Metonymy.
C. Transferred epithet. D. Pun.

10. act expresses the intention of the speaker.

A. Locutionary B. Illocutionary
C. Petlocutionary D. Speech

11. In which of the following situations is a teacher playing the role of an assessor?

A. Give feedback to correct mistakes.

B. Offer help to students who are in need in language.

C. Organize students to do activities by giving instructions.

D. Walk around to see how each student performs in group work.

12. Which of the following is a referential question?

A. When was Beethoven born?

B. Which country did Beethoven come from?

C. What is the secret of Beethoven’s success in your opinion?

D. When did Beethoven compose the Fate Symphony?

13. Which of the following can be adopted as a post-reading activity?

A. Guessing word meaning from the context.

B. Concluding the main idea.

C. Making predictions about the main content.

D. Retelling the reading material.

14. When students are asked to find out the changes of their hometown and make a plan for an
exhibition, which type of the following methods is most recommended?

A. Whole class work. B. Group work.

C. Pair work. D. Individual work.

15. In a listening class, a teacher asks students to write an outline according to their notes
which are made during listening. Which stage does this activity belong to?

A. Pre-listening, B. While-listening.

C. Post-listening. D. Practice.

16. When a teacher makes evaluations by asking students to conclude what they have learned
through concept maps after learning a unit or several units, he/she is conducting the

A. summative assessment B. diagnostic assessment

C. formative assessment D. integrative test

17. At the editing stage of a writing lesson,

A. students mainly check their ideas and logical development

B. there are three forms: teacher editing, peer editing and self-editing

C. students can learn from each other and improve writing




D. teachers shouldn’t give any guidance

18. If a teacher intends to maintain discipline of the class, what instruction would he/she give
to the students?

A. Close your books. B. Listen to the recording.

C. Raise your hands. D. Be quiet, please.

19. All the following activities aim to develop students’ oral fluency Except

A. role-playing B. making sentences with given words
C. retelling a story D. doing an oral report

20. Which form of grammar practice is adopted when a teacher asks students to combine two
simple sentences into a compound sentence?
A. Mechanical practice. B. Meaningful practice.

C. Communicative practice. D. Deductive practice.
5 1i% Passage 1, e & 21~25 /M,

Passage 1

Now that members of Generation Z are graduating college this spring—the most commonly-
accepted definition says this generation was born after 1995, give or take a year—the attention has
been rising steadily in recent weeks. Gen Zs are about to hit the streets looking for work in a labor
market that’s tighter than it’s been in decades. And employers are planning on hiring about 17
percent more new graduates for jobs in the U.S. this year than last, according to a survey conducted
by the National Association of Colleges and Employers. Everybody wants to know how the people
who will soon inhabit those empty office cubicles will differ from those who came before them.

If “entitled” is the most common adjective, fairly or not, applied to millennials (those born
between 1981 and 1995), the catchwords for Generation Z are practical and cautious. According
to the career counselors and experts who study them, Generation Zs are clear-eyed, economic
pragmatists. Despite graduating into the best economy in the past 50 years, Gen Zs know what an
economic train wreck looks like. They were impressionable kids during the crash of 2008, when
many of their parents lost their jobs or their life savings or both. They aren’t interested in taking any
chances. The booming economy seems to have done little to assuage this underlying generational

sense of anxious urgency, especially for those who have college debt. College loan balances in the
U.S. now stand at a record $1.5 trillion, according to the Federal Reserve.

One survey from Accenture found that 88 percent of graduating seniors this year chose their
major with a job in mind. In a 2019 survey of University of Georgia students, meanwhile, the career
office found the most desirable trait in a future employer was the ability to offer secure employment
(followed by professional development and training, and then inspiring purpose). Job security or
stability was the second most important career goal (work-life balance was number one), followed
by a sense of being dedicated to a cause or to feel good about serving the greater good.

That’s a big change from the previous generation. “Millennials wanted more flexibility in



their lives,” notes Tanya Michelsen, Associate Director of YouthSight, a UK-based brand manager
that conducts regular 60-day surveys of British youth, in findings that might just as well apply to
American youth. “Generation Zs are looking for more certainty and stability, because of the rise of
the gig economy. They have trouble seeing a financial future and they are quite risk-averse.”

21. Generation Zs graduating college this spring

A. are recognized for their abilities

B. are optimistic about the labor market

C. are in favor of office job offers

D. are drawing growing public attention

22. Generation Zs are keenly aware

A. what their parents expect of them

B. how valuable a counselor’s advice is

C. what a tough economic situation is like

D. how they differ from past generations

23. The word “assuage” (Para. 2) is closest in meaning to

A. deepen B. define

C. maintain D. relieve

24. It can be learned from Paragraph 3 that Generation Zs

A. give top priority to professional training

B. have a clear idea about their future jobs

C. care little about their job performance

D. think it hard to achieve work-life balance

25. Michelsen thinks that compared with millennials, Generation Zs are

A. less adventurous B. less realistic

C. more generous D. more diligent

1B 1% Passage 2, SERLEE 26~30 /M,

Passage 2

Although ethics classes are common around the world, scientists are unsure if their lessons
can actually change behavior; evidence either way is weak, relying on contrived laboratory tests or
sometimes unreliable self-reports. But a new study published in Cognition found that, in at least one
real-world situation, a single ethics lesson may have had lasting effects.

The researchers investigated one class session’s impact on eating meat. They chose this
particular behavior for three reasons, according to study co-author Eric Schwitzgebel, a philosopher
at the University of California, Riverside: students’ attitudes on the topic are variable and unstable,
behavior is easily measurable, and ethics literature largely agrees that eating less meat is good
because it reduces environmental harm and animal suffering. Half of the students in four large

philosophy classes read an article on the ethics of factory-farmed meat, optionally watched an



11-minute video on the topic and joined a 50-minute discussion. The other half focused on charitable
giving instead. Then, unknown to the students, the researchers studied their anonymized meal-card
purchases for that semester—nearly 14000 receipts for almost 500 students.

Schwitzgebel predicted the intervention would have no effect; he had previously found that
ethics professors do not differ from other professors on a range of behaviors, including voting rates,
blood donation and returning library books. But among student subjects who discussed meat ethics,
meal purchases containing meat decreased from 52 to 45 percent—and this effect held steady for the
study’s duration of several weeks. Purchases from the other group remained at 52 percent.

“That’s actually a pretty large effect for a pretty small intervention,” Schwitzgebel says.
Psychologist Nina Strohminger at the university of Pennsylvania, who was not involved in the study,
says she wants the effect to be real but cannot rule out some unknown confounding variable. And if
real, she notes, it might be reversible by another nudge: “Easy come, easy go.”

Schwitzgebel suspects the greatest impact came from social influence—classmates or
teaching assistants leading the discussions may have shared their own vegetarianism, showing it as
achievable or more common. Second, the video may have had an emotional impact. Least rousing,
he thinks, was rational argument, although his co-authors say reason might play a bigger role. Now
the researchers are probing the specific effects of teaching style, teaching assistants’ eating habits
and students’ video exposure. Meanwhile Schwitzgebel—who had predicted no effect—will be
eating his words.

26. Scientists generally believe that the effects of ethics classes are

A. hard to determine B. narrowly interpreted

C. difficult to ignore D. poorly summarized

27. Which of the following is a reason for the researchers to study meat-eating?

A. It is common among students.

B. It is a behavior easy to measure.

C. It is important to students’ health.

D. It is a hot topic in ethics classes.

28. Eric Schwitzgebel’s previous findings suggest that ethics professors

A. are seldom critical of their students

B. are less sociable than other professors

C. are not sensitive to political issues

D. are not necessarily ethically better

29. Nina Strohminger thinks that the effect of the intervention is

A. permanent B. predictable

C. uncertain D. unrepeatable

30. Eric Schwitzgebel suspects that the students’ change in behavior

A. can bring psychological benefits

B. can be analyzed statistically



C. is a result of multiple factors
D. is a sign of self-development
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EBERESTE (AKE1/ME, 304)
WRES EZERTHR TIES, APEE,
32. FERPABUTH X —F R ER BRI . H¥ENER “Earthquakes”,

Teacher 1:

Step 4: Homework

1. Copy the phrases and sentence patterns on your notebook.

2. Finish the exercises in the workbook of this unit.

3. Talk about what you know about the earthquake with your friends.

Teacher 2:

Step 4: Homework

1. Copy the phrases and sentence patterns on your notebook.

2. Finish the exercises in the workbook of this unit.

3.Work in groups. Search more information about the earthquake. And make a presentation
next class. Presentation includes: ;

(1) Every team member’s task.

(2) Time you work on this task.

(3) Related information about earthquake.
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33 HES R T ENFEFEBIETREM, BT 20 08 MREF TR, HREA
BEEAR, AR E FTIEA:

e teaching objectives

e teaching contents

® key and difficult points

® major steps and time allocation

® activities and justifications

it : 20 404

AR LR PR PR RSB0 N, ZREE NIRRT RS
TIRERERARNESR , FERES SRR E—R.

EEEMW:

My New Teachers

They say that first impressions are very important. My first impression of Mrs Li was that she
was nervous and shy. I think perhaps she was, as it was her first lesson with us. But now, after two
weeks, the class really likes working with her. She’s kind and patient, and she explains English
grammar so clearly that even I can understand it!—She avoids making you feel stupid! I've always
hated making mistakes or pronouncing a word incorrectly when I speak English, but Mrs Li just
smiles, so that you don’t feel completely stupid! I think maybe she goes a bit too slowly for the
faster students, but for me it’s wonderful! I feel I’'m going to make progress with her.

I’d guess that Mrs Chen is almost sixty. She’s very strict—we don’t dare to say a word unless
she asks us to. She’s also very serious and doesn’t smile much. When she asks you to do something,
you do it immediately! There are a few students in our class who keep coming to class late but
they’re always on time for Mrs Chen’s lessons! Some of our class don’t like her, but most of us
really appreciate her because her teaching is so well organized and clear. And a few students even
admit liking her! During scientific experiments, she explains exactly what is happening and as a
result my work is improving. Physics will never be my favourite lesson, but I think that I’ll do well
in the exam with Mrs Chen teaching me.

Mr Wu’s only been teaching us for two weeks and he’s already very popular. I think this is
because he really enjoys teaching Chinese literature—he loves it, in fact! He’s got so much energy,
this is one class you do not fall asleep in! He’s about 28, I think, and is rather good-looking. He
talks loudly and fast, and waves his hands about a lot when he gets excited. He’s really amusing and
tells jokes when he thinks we’re getting bored. Even things like compositions and summaries are
fun with Mr Wu. I respect him a lot.
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#%B.
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HRte 1 ) XA BEARG? —WAE, REREELAEWET . (IE) WiFBATTLESL” H508
AL, AR AL

3.[&R] Co B AEEENIEPHT. in order “ZH, IEH”, put sth. in order F/R “J8---- B
BHHIHELRK" ;infavor “BMHE, XH" ;atrisk “BXE, BR”, putsb./sth. at risk F#3R “Wi---- - BT REIEH ;
at hand “ZEF, TEIEAL”, put sth. at hand R “f8--- BEFN”, HEN “RE—TREAELH TIE, 0
SRR ZEAE T BB , S Ll By UK E G AR R . S5 A AR AT, Ak C,

4. [ER] D, @i ABEERESE, SSHTAFERTH, A7 hEREEEDE knew, B4R
HAERIES AT LR ERTE . he Flteach A EFIRR , BZS WAL R FIBRAE 5317 Teaching, AN “HFHES
THA, X M AR TR, AEIED, ‘
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9. [BR] C., MBITAEEESIERN], the Maxim of Quantity “4tE#EN]”, the Maxim of Quality “ff
EUEN]”, the Maxim of Manner “FHZUEN]”, the Maxim of Relation “JEZRUEN", N T@HETFWRIAHH
SEHER , 28 NE BBAE candy XA BRI OR , TR R T RFEHHEE, XPEMER T &1EFEN i)y
RN Z ——1d %, BABIEC,
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A8 & R 2 A B A2 PR SR S ( Communicative strategy )o SUASEIRE C, JGIAHISR M ( Metacognitive strategy ) 15 2%
AR T RETEES IR, T M TR OB AR R ) I AR D S5 R A R . AR ( Cognitive
strategy ) T84 R T 58 W EVATE 5 24 3 WG S R BRI A TR A it . T ERIRIG ( Affective strategy ) #8242 N T
VA2 S B L DRAFEUR 24 > 5 BE TR U RS

12. [BR] C, BN AEEENYE, AT EFFIETEGMICIL”, BI SME T BIMRYES
BB R, CH “¥ 3 F il g T bR F &M H—MIES”, DI “FREEHENMER", AL B,
D =TV FUAFE, CHURACHRERHIE . MR C,

13. [ZR] B, B AW AN EHE, AT HAHAMB MCH “5 X FEEM” & HF 538,
DI “EAEMAAE R EAT RPN, RABW Wl XEEE" S-SR T, #AEEB,

14. [ER] D, B AW EIBEHY. language form “TH 5 ", language structure “I5 5 45147,
language skill “iES 75", language use “TEFH”. HHIME I “prefer to do sth.” ¥ECFE H A T RE AN LR,
fib/ S E R REH , BB SRR T ThEE. BAEED,

15. [ER ] B, B AEEENNHEF, AT LRI SEEEERREE S MR 7 05 m . 2%3
SR IR AE T YRR 2 BT, THEE M AWT BRI 2R BRI R AR A AR . OARREE B,

16. [ER] B, @i AWEAEFNICHS, BITERN 4N TRIEHE W ERERL, MBI 4L
A—AIHe R EE A AR ZL” FFREIHE , BT XA E A GRA BRI iRt S i B 0, AR
#B,

17. [ &R ] B, @i AEEE ELI . DEEFAREMED, QEEHIMEE LR S
B PR SE . RPR TS ST (E B 2ETE 1N  BHE . TR SRR RIERTE 21 . LA A 1 R 5 i Ak
%, accuracy-focused game “LIYERAIE 0 T 1M BOUERE” B THEHIMTE 3. #iAiiEB,

18. [&R ] C, B AMEAEREAE, FHORIEGE TR, BRI TE S5 BHR ] E 2 4 g
JERER, AR T A 1E | 7 AP IE sk 7e v AT 20 1E . TOASRIE C.

19. [B5XR] D, B AWEEHELTE, lead-in “FA”, EP AR, FHFEH B2 N BRGS0
FrIR AT, éﬂgxti"’%"iiﬁﬁi%ﬁﬁﬁgfﬁ*ﬂi?ﬁ%fﬂ%ﬂiﬂ‘(ﬁ%, | 2 R ABT AR A% 3] . presentation “EHL”, 7E
ST, HUT B A FT I AR E B A 24 s practice “$REE”, TEBRGIFTT, LETEBIT A1 2 T 8
A7 18] B 93 38 FH I 45 s production “F= 7, FE 7= HY PR, 2 A2 1R T RO TR 35 vhoiz R R AT 22 B, 45
ACE PR R, “BIRE R 224 X B GBI R & 277 L W Bz A s s, S m
D,

20. [BR ] B, B . AWEEHFED, AT “MEEBEE %", B “#170LRE”, CH ik
EHE”, DU PDEREXEPNEF, BERAFENDOERT, ZUNE D MATREF O HIEENILS,
BIA] Lhik AR O Sk iR G 3R R 1. ATHAT DU R A IR S AR AR 1 . CIA] LIRS
BRI MEAERE ST, DIUAT LA AR RFE I R, BAREEB,

Passage 1

21. [ &%= ) D, @400, HIEE—BPAY “This all seems random, but it’s by design, part of what the
$6.1 billion U.S. egg industry bets will be its next big thing: climate-friendly eggs” FI %, X & PG, HEEE &
HZ, KR EGETWARGT 61 {ZE TR T — N REM—A = KIER GG ER—F5, DI
specially designed 5 JF3CH i by design B[R] SO, iABIRED . JFSCH R RSB IFRYE I A, 5B
RHFAT AL 43 H considerably low cost U458, HEBR A, JRICRYE K “ R34 00 % 75 2 4kt SUB RIF BG R
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HIAHRPNZS, H regular shoppers ( # % ) 5305 JG — B — ) H i the same consumers ( XZETE 3 ) R4F,
HEBR B, S5 BSE Al X LEXG IR H TR G AL A “Sh Ay BIFR4E, XA XS B Mt R, I
RIBF A, BB AVGESTH T, FERBBIHP SR A RS ERUR, CIRE T BEHEWT,
RS o

22. [BFR] C, MBI 418, ABIEE =B “Such improvements ‘allow our hens to forage for higher-
quality natural feed that will be good for the land, the hens, and the eggs that we supply to our customers’” AJ %1,
IXREPR AT DL LR T R B e B 1 KRR B, A 25 T, BRI LA B 4R AL IR AR XS ARG
%", CIicreating a sustainable system f&X155 = Bt N A RUMESE S45 . #ASiE C, MRS =B A a4, £
FiiE— LB R AEY) , LANRS | 58 22 it 0% e A (XS £, SR TR RFE R G AIRT |, IR HURA 340K, IFRHF
R THIR, HeBR AL RIS ZBEE AR, XY B HE Y AT AR 1 AR, X R B T AT R R MR,
H 30 H R 42 J accelerating the disposal, HEFRB. RIS = BH 5 —5 “we supply to our customers” AJ 41,
DI Y attract 5515 , HEBR Do

23. [ &R C, B4, RESNEE A, FYSEETHF SIE—F2 i, BEEE =4
[RJAE LA 2 26 T ANAELY) PR A B 1 B X — 4510 , 1 BB S5 — R4 H A SR P R XG 2E O #E H BB 3RS T, ‘AT LA
FTFBAERWEARKT, LSRN BETTEES, BT, MR RS RS E HX &ER, T
Al LA — 3 T 3, B C I the potential of regenerative products &% JF 3 N 2 HIMESE M4, B4k
C. HRYESEIUBEE AR = AR, A0 4542 T8 | A8 ARG LS R AR A7 A B, R 48 K 5 natural feeds
( RARTARL ) BOTRGE, HERR Ao SCHRFF AR K setbacks, BIENTH4E T Bt 55 — /] Regenerative products could be a
hard sell A3 BEFEWT, icHERR . ARHESE IO BO SR — /M AnsE =T A, A HVSE A FHAEY AR B —E T
B, FEARR SR T I B4R, HEBR D,

24 [ZR]B, M M8, RIEHKF— B H B “Surveys show that younger generations are more
concerned about climate change, and some of the success of plant-based meat can be chalked up to shoppers wanting
to signal their desire to protect the environment” FJ I, 44— USSR HESRAR I , HEY) P FRAS LT 30 43 IR L 2
JZ @ A T S AR N T LA SRR A TR R IR R . BT T E R A S B R E S R R R R TR
G FERFR BTN HIBRAY 3 . AL B, ARYERF—B R “They are absolutely altering the food chain”
A, FRANBER TR AR MR RE, kA, CIRMNENESE - =AM, SR AZREEY
TR TR, AR H B RET3 , Bk . RIEEE — B M, R AF et R ik R E iR
U, AT R RAE A AR B YRR IR BE, DS FESCRRF, HEBR D,

25. [BR] C. MBI 47773, BIEHRE—BHH “They are absolutely altering the food chain beyond what
I think even they understand what they’re doing” I %, John Brunnquell % [F Pl #4008 BT 7 77 , A K%
WK IRRET i, TE Julie Stanton 7858 T BCEE — ] PR M BAE RV BIAR = B T BB IR MR 6 . kAT
B Co ATIFHARMT R AWV , BHERR . BIZ Julie Stanton YN, John Brunnquell 3-5R48 Fix— &, ik
HEBR o SCHRFHEAR AR T ATTFRAE AL 47 AR 7= i moral implication BIMLA, , HERR D,

Passage 2

26. [BFR] C. MBI 4N77 8, MIEE — B AY “Children aren’t born knowing how to say ‘I’'m sorry’;
rather, they learn over time that such statements appease parents and friends—and their own consciences. This
is why researchers generally regard so-called moral guilt, in the right amount, to be a good thing” B %1, #% T 1]
FHAERAE BB ANAT UL “XE AR, T2 A B[R] B RS, A T X e Y Uik RE A 2 508 B /2, Ik
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O R OS2, XN AR A G 8 i Y B A KRR AT 3, AR C, BB —BER
— /] $2 % basic emotionsF&: N T 5] H guilt iIX — 1 44, I EL3C H 2 3 guilt /S [7] F basic emotions, — 3 H-IE 41
TRAR, HEPR AL RYE S — B b 9 “guilt emerges a little later, in conjunction with a child’s growing grasp of
social and moral norms” FJ A1, % 2% 2 TSR, RIE =4 T NI —1F % . SCHRHFRIELB
T H T 156 B9 intellectual ability “%& 1 /K7, HEBR . ARG5S = Bt A9 “And guilt, by prompting us to think
more deeply about our goodness, can encourage humans to make up for errors and fix relationships” ’ 2 U Bz /b
#Y “Viewed in this light, guilt is an opportunity. Work by ... suggests that guilt may compensate for an emotional
deficiency” A, PPRERST HALFAR 1B BE 2  , /5T H B8 compensate for ( 754h ), A 8E intensify (#8&1L ),
HEBR D,

27. [ B E ) B, #4178, deceptive “HXIRMENY”, burdensome “fHIHPLEAY”, addictive “ffi A b
JER)”, inexcusable “ToEEFIRAY”. HRPESE _BIHHY “In the popular imagination, of course, guilt still gets a bad
rap. It is deeply uncomfortable—it’s the emotional equivalent of wearing a jacket weighted with stones” A1, FE/
AL EH, RIRBNAR S 184, NER LS, X s — WA kI, A A8 TE., A
LB,

28. [ &2 ] D, MM 478, WRIEEE B H) “adding that this revival is part of a larger recognition that
emotions aren’t binary—feelings that may be advantageous in one context may be harmful in another” W], 3X
FUBR—FE T Z AR —E 45, RIS ERANR ZITX Ly, A B T A 15 R 7 — R B S ml A
AE, AEED, XHABFRY, EREMFR DA EERES —MER A E, HIEERM S FI1E
5, MREEERFE SR A T AREBER, Hibk A RIS =B P “Guilt, in other words, can help hold a
cooperative species together. It is a kind of social glue” FJ %1, PNYRETHEEX R A TN, BTN IER, B
RGBT ALRE, BOHERR . SO IEARIE S health “f@FE” , A1 B PRPCRRNT f B P 52 i R AR 30 R T AR Y, HE
B Co

29. [ &%) B, @478, BIBELEMHEF A “In a number of studies, Malti and others have shown that
guilt and sympathy may represent different pathways to cooperation and sharing” B %1, {813 K 25T, Malti il
HAWBFRASIER T AR S RAFOCAREBESESLENARER, BMAREMEE O USRS
= ARSI B, RIESE WEH Y “Work ... suggests that guilt may compensate for an emotional deficiency”
AT, TRAMBRFE I AR guilt ( IPRER ), F£3F cooperation and sharing ( S1ES3EE ), HEER A, HRIEEE U B
9 “Some kids who are low in sympathy may make up for ... experiencing more guilt ... vice versa: High sympathy
can substitute for low guilt” A1, X F/AJ UL T 1T LA FH R PORRSR AR RIS O B AS 2 B FH B O 3R %
PRI, UAF 7L EESH;E, JFRERIE R R, #iR Co MAE5E MWEHHY “which can rein

in their nastier impulses” AJ 1, ¥ E R eI T E NP, EIRER T HMEESHEZMARXR,
HEER D,

30. [BR ] D, MBI & 08, RIEFE B “... she rated each child’s overall sympathy level and his or
her tendency to feel negative emotions after moral transgressions” RJ %I, Mb*T 511 F AR ENE LK SF B ftbA ]
TEAY H T 78 transgressions AT 4 J& BT =2 B 07 TR 45 FOABT IR 2045 T 1Al Ll P22k B9 5 TS 48 R8T R4,
) 28 B0 N %% R T AR IRNE, BB —BEsE —/A)$2 3 “We can be prosocial because we caused harm and we feel
regret” AR SR B RATE T 0535 0 EURBIMGR , il , S0 1200 TEE FsR. S
#ED,
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3. [8BER]

(1) R PER R,

OF X : Rn Y a) R BT C 2 JE 2 52 0 TR0, 538 Rl AT ARSI 2 A= X 2 R 2 R SRR R AR 1 0L

OB R EANEN R AT EERZEM, MANCIZ, RTEERMEAZE, ERERIIER.

Othss : R R E R B EE , BE BRI A B N A WEAMEREI, AR THE2E
f 2 S BB | SRR AR B AR Lo

@) F . What happened to the girl at the end of the story?

(2)ZFEHEME,

OF LS H AR B S A B, — MR BUNAREE SR, 1 IRIUE 215 B4R i A9 Rl

OfEBER FANENTRE—ERE LS FEMENE, RIS a N ARKANMET ZEUBYE, XHeME
BHTEE T

MR S AR AT AR X5 RS H M, (R BE2E AL X P2 AR B TR E B , AR T2 R
HHRH TSR BAMAERIE S W, Wi #iES 8.

@MF : What do you think of the characters in the story?
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2. [8EER]

(1) WIS R THWRMES M o SR> B TRl B I A) 58 A2 A X BRI e 15 R AR BR i g
EMNAIE S

(2) Miesss . AU i 20 FLRBURU B — | S A N RBAE SN TR] O3 10ME) F 23R 5E i, BB R %SRS ik Baeh
BT R, FRE N,

B BT LA BA RFEUEW G FEFAERTIH ST . BRILZAh, BT LSS & SRR g 1k
A RG] F R XTE S, AT IS & Z BRI SR ST i R, SsR IR B L

(3) ZHFR 4RI ERERETMT .

OB EFERGEREN W ZHS IR E,

QERITFEE S ML, B, B HEF TR

OGBS XM, BEB XA IRAT AR RUABRACILE K H

D% BEEA TTHAENE , A4 BRI TR BUR Ve AR SR IR 52 i o

EEIGIHER

33. [ %i&it ]

Teaching Contents:

This is a speaking class and the material is a poem about friendship.

Teaching Objectives:

(1) Students can understand the poem and learn some new words like cheerful, familiar, adventure.

(2) Students can talk about friendship fluently with each other after this class.

(3) Students will realize the importance of friendship and think deeply about friendship.

Teaching Key and Difficult Points:

Students can understand the poem and talk about friendship fluently with each other.

.___6..._.



Major Steps:

Step 1 Pre-speaking (4 minutes)

(1) Play the song Auld Lang Syne to students and then ask their feelings of it.

(2) Teach the new words through explaining their meaning. After that, ask students to read the poem and discuss
the following three questions in pairs.

Q1: What is the poem about?

Q2: Who would you send this poem to and why?

Q3: Why do we need friends?

(Justification: Playing a song can create a comfortable atmosphere for students and the discussion helps students
get familiar with the topic of this lesson.)

Step 2 While-speaking (6 minutes)

Divide students into groups of five and ask them to discuss what is important in establishing friendship. Remind

them to complete the table below when they discuss.

Names What Is Important
Student 1

Student 2

Student 3

Student 4

Student 5

(Justification: Students will exchange their ideas of establishing friendship and their speaking ability can get

improved.)
Step 3 Post-speaking (5 minutes)
Invite some groups to share their discussion results using the table and ask others whether they agree or not.

(Justification: Sharing results and asking for others’ opinions can guarantee all the students take part in the class

activity, develop their thinking ability and also help them express their opinions.)
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1. [&%] D, @ - AEEERR, AErHE an F7ELITE S RIF KRBT HZ R Z AT, Zig3E—2%
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PR EIMERE —R X THAERREM R 3R, SR CERERARZA B3, BAEED,

2. [ER] D, @ ABMEENSAES. AER (A1) ELEIMIEERTEA S IUMEELE RN K
XA HEBER" . T F A A, AR 18 “The intake of fried food”, HTE SR EE FHEE = AFRER
B, H 530 find 2B KR, BAELD,

3. [ &%) B, @ - AEEEZFAPN. appendix “( FAKA ) FR", invitation “¥HEL”, intention “HH,
H#Y”, announcement “/4%, A7, MEN “WIHLRBEWIFSSWBEIINGL” . EaREAH, XEEB,

4 [ER)D, BT AT 4 B E P, specially “45 I, L H”, basically “K ik |, A 17,
eventually “B% 5, & F”, especially “4# %I, Ju 2", specially & & “& [T, FF B H” MK F, Y Fon
purpose ; especially 8 £ i Fi T 1IE R SO, M BB Hab 238, 28 K 3] “Feplu” W, #%4 T in particular,
BN EHEOBARERT EHA RER, LHEMPLME A CHBE . FR . MZARERTEF LM
FRN . BAEED,

5. [ &R A, BT AEEEILERENG, AR NEE L0 TIERM, RENIXEE M. XE
i however much work # 24 F* no matter how much work, #ZSFHLEA,

6. [ZFR] D, B ABEAERM, AIEN LS KA FRIEL R RE, RAE", 7
when 5| S BFERRIE AT, 24 M) A 3218 R = /) A 05— B T 48 B 235 F be 3R], 1208) T A S Y he
was, T LARE ] inform B8 330, #ARED,

7. [ ER ] D, @i AEEER LR, AR ERIRE—TE, \TA? ” fER SCEERAH, Bk
REBAF 2 Let’s do sth. B, BBIER43 F shall we ; BR824 Let us do sth. B, 58 /8)E84 FH will you, BAE%D,

8. [BR]C, B . ATWEATE, HE (phoneme ) BIEFHIE/NALL, 7EHIA] destination (/ destr neyfn/)
H, EHINEE (e R1IMER ). #AE#EC,

9. [BHR]B. B - AEEEMENSE. RBERE TS, (], V] [s], (6], U], [z, (W FWREFH
(fricative ), B(ASAIEB,

10. [ &% ] C, @ - AEEEWAE, BEE (clipping) BHEESEL .. ZEIEBLEZRBERART,
18) AR R AR RSB IR, B Ad i advertisement 2 BEE M. BAMELEC.

11. [FR ] B, @ AEEEHFKRN . NEREEKH (content-based syllabus ) I SRR IFHFid
2, FEgerd i, 105 3 4 B MRV ARRE | ASMESCY , S8 T AMES > R R 2 5 8
2K (task-based syllabus ) RS IE B B ARE I 2 T BT A RPIRH , RIETHIES b
FRABHY ; LA I K (structural syllabus ) SRIFEEE R MUNBIE 5 4510, WHIES WIEE AL EEE
AR 1 S SR U ) A A 1, XM T BB E R WUE S A B 18 5 ; TIRE - BB KA (functional-notional
syllabus ) 2423 Fi2 B H MEEMEN H R &S, USSR BB R AR, BT TRRESABERHN,

_8_..




AR B

12. [BR] C. BT AR, AR5 CGEE S hIGE R (2017 4R 2020 4R183T ), 258
BIFAE 2 FEQFEEIL SISIE . HH 530 MR 50L& S BBER I IS, BAEEC, %3] MR
a0 B FEAFE A G R RS S SRS SR TR AR 5 Bl s A S BRI B R R A
SR, ot 5HW . ik iE SR A BRI .

13. [ &R ] B, BT AEEANZEFE, AT A LW TR, BIEAED A AREREL R
VER, FERIRBE P ENE RARM A, # B3 A2 H A O AR SCE N AT B, AR5 D3, &
B BT A S RT, SATET RO BT A T MR, BRIAEA TR A, BT, BT RS
AT B 423, BEARIR S R TRl C T “ L5 R M MID I "B B B TEERE., 8T
A R R A D S ) B R BT R B R, SR RIS B R T AR, BOARRIE B

14. [ZR ] B, BT AEEEFEELEHE, HHESZE (the deductive method ) HATH N, BT E S E
BB N2 G , SR G 1L BT S MBS T4 IE ., XREFITIMRER, 5T
fif, WETE A B EYEA  HEXM T REERAMIEE A, AL THIETHRE. A, C. DETHEE
LS. BRI (the inductive method ) FFATHEERT , BUMLESAE B el & F 1E RN B9ES,
SRIGHRYE LSO BIAG BN . BIITER A 258 TR, BAEIEB,

15. [ &R ] B, @i AL EIEHFEE, AT “BRIEER” B—MEIESFFEY RS BRKR
MIEFE T . BIL “ACPRE” R LIETS DRI E N, Jer 2 A TEREE i B R bz R & #1732 Pr i R
M —Fh R R R, CTL DT IR SR B A SE—4E, SR D KRB 3% SR, DI IR ERE” ISR
A B RIBERE o FEEE B, SRR E A E, NEENE, BASEB,

16. [€X ] D, BT AEEEICHEF, AT HIRERGRITSEK", B “KIACHEEER , 4R
B ATIEAZ”, CHU “$RIF SRR iR B FIRICILE k. DI ENARIR M E L EE AT RIA28
BrEt. MAEED,

17. [BR ] A, B AEEEERGE IR, AT B IUHEEST”, RIEXTRENER B RFEgm™
Hio BT HURES /N RESIER, 1A AEET H # T8 S 3k, WA BE R AR B,
BI “HUMMELRY ", BRIEFAEREHE R 5] — R B AR S BESH ; CT W ;DI “MERRRHT
237, WrRTTUEE R ERR BEURES, MAEIEA,

18. [ &R ] B, @ AL ERELE, TR (WER ) I8BT4 12 F TG EHITER,
FIERR B iEE N ER IS XM, BT BV “You are wrong.”, T2 FIERH Y
B BB BB RATETE , MR AR B B0 A2 S BB B . #A LB,

19.[BR]A, B AEEEHFIE, prereading “BLH)”, WETHF REABRHESA T, LA
B H AR RE S A B R RS, T 2 A O BRI R AR, (o A AT D 33 B v S 5 while-
reading “BEH”, BRI RBIRAZOIT, DEEREN F , FEAF R B A SCRIFIZ AR
BEHi B ;s post-reading “IEJ5 7, BEEIA TR MRYE I BL A RHEY N A FF RIEM e RN FPETE 30, DIk AR FLE A
R s lead-in “SA”, FESFATTT , BUTFER BN B FNTE ST IR0, R4 BATIRAT Y O B & 0
SRR, B SR AR AR A2 2] o BUMLE 2 A AR AR A ) T B AR E R A, DL
HE AT AT, SRR ISR A VR R TSR 0TGSO A

20. [ZXR ] B. B AWEELFED, AW QS XENEENE", BIHRE LT SUFME L7,
CHi “HEWHEZ MASE", DI “BAEFEIE". HBIWAT LAk RS BT SU8 M AR & 3, 3% 2o iR

_.9_



e, A B, AR USSR M MGERE S . CIRT USSR AR AOHEITRE 1 . D IRUAT LAME A AR FE B i
BHREAHY , BN,
Passage 1

21 [BFR] C. B4V, RIEETRHREEMNIE B, ABRFENGT(AHLREEHIE—E
¥) E—F SR, 5B R AN B, DO A AL 8 5518 P A REAH 2 0 Y KUY B K, I X BB T
REY R SHRAMBTEARHS . HIAT I, CH I AT BRSO IR BRI R FE” AR, A
B Co AT SHATRMTE. BRE—BREHILT age Millness, (HZHRIB I BTt MR 4= H T 48
BRAEBERRERE, BHBRBIAID I,

2 [EE]A, B AWTE, BIEE B P H “Dr. Cole harvested samples of white blood cells from
both lonely and gregarious people. He then analysed the activity of their genes, as measured by the production of a
substance called messenger RNA” I A1, Cole -+ WP A AFIZAhR 9 AFR BRIUEE T B4 AREAS , SR 520
B— R /E(E RNA B R BRI T 3R B A 754, S8 DRI U B 5 6 RNA 13 BRI 2 R 9
W, MATR AR . BIADIARESCHERA RN, THRR . FICRPIMREH RNAS A R E BRI
4, XA E VR A PR AR, BARXRXHE B RNA A48, FFR 240 48 R T 1 0 07 1%, # C T
“SHEMEMBE AR T EEL” #iR.

23. [ER])B, B 40 E, BHEE =B+ ) “Broadly speaking, the genes less active in the lonely
were those involved in staving off viral infections. Those that were more active were involved in protecting against
bacteria” B 1, FIA A A YR KT SR A 5k R R IS 5 B A1 TP T R O R, TR S50 R ) 5 PR
BOAATHEBAN S . MR B, SCAP 4R B30 7 75 B B Y B R R IO i AP i BRBE B B 1, iR A
55 T BUR AT TG0 AR 1 R R A 5 R AR T R IR I B R AR B /DB BeRE, 5 CTUFJE . DIURICR
RR, HHERR

24 [£K ] D, @408, RIFE WEH A “The crucial bit of the puzzle is that viruses have to be
caught from another infected individual ... Dr. Cole thus suggests that past evolution has created a mechanism which
causes white cells to respond appropriately” FJ 41, SR 7 — A BRPIR TR AERATE AN, I HiREE
WEAH—X—HRRE £, M2 T, AREEE(UUSRER B RIS S, I HEERL . FLAEZBRE
A NTE 5 B YR 5. AT, SRR F AN X B 3c B AR BB E K, #A ik D, JRICIR %!
ZH BRI BB R A RN, MARRTE, MATEEIR, BIRRERENERITR. CIEHNEF
fJ “The gregarious are therefore at greater risk than the lonely of catching viruses” #R7F & , BHERR -

25. [ &% ] B, @47 IEMT, RIERE—BFH “What Dr. Cole seems to have revealed, then, is 2 mechanism ...
their genes are regulated differently, according to how sociable an individual is” F[%l, Colel#+IFELHERH
XARE—FPHLE], AL IRBERT LA M AT P B, TR A P i B R A DAL e 2 OB o X TR
POB Y AN Z A2 BRI AFEZE B A8 BT , TR AR YR S B BE A A R] , X W A AR R 75 4 B i
Ao 998 BRI 2T HENT, bR B AR R A B AL, [ EfB LUIES T/, BAB®EB. ATISHETE,
AIHERR . CTRAEIR ORI K, DI “NABERBMA]E O EORERIREE” AFFE Cole L ERKH
B B

Passage 2

26. [ £E ] B, @78, BIEFE _EHH “A move back to self-sufficiency, the argument goes, would

boost the farming industry, political sovereignty and even the nation’s health” I %1, H VAN, KERERE A



4 B R HER O R R IR BOA AL, HE RS S E R, MARE®EB, A, CHTCHRER,
HUHERR . DIURXTEE B8 =4 “A move back to self-sufficiency ... would boost the farming industry” [ Hif#,
JE3C K boost (f2iHE ), TEIH pose a challenge (HrRBEAR ), HHEER .

27. [BR] C, M 404 B, WHEE =B H “According to a report on UK food production from the
University of Leeds, UK, 85 per cent of the country’s total land area is associated with meat and dairy production”
T AR B A 2% DR R A B 0K T A A P AR L SR 85% A R R AR PR I AN S, C IR
SRR F] SO, WAL Co MR EE FLBEH A “Just 25 per cent of the country’s land is suitable for crop-
growing, most of which is already occupied by arable fields” FJ 51, T [E R A5 25% 1Y + & S FEAREY) , Horpok
HRorCRES . JRSCALUERA 25% B9 3t A KR 4 B FIFEREAD , (B3R R 3R Bt B B A SR B BT,
HEBR Ao STHFFRIE LG ZX T AL = #1730 , HEBR B, DIUFAERZZ RSk R iR, SRR

28. [BER] C, BT 40778, RHEEE B “There is a good reason why the UK is dominated by animal
husbandry: most of its terrain doesn’t have the right soil or climate to grow crops on a commercial basis” #] %1, B
B RHR o3 4l X A A8 & MAE RO 0 135505, B RSB AR AR EE R EFERIEY, CHRNE
ZAIRMESE BSE . MOARBIE C, JRSCRHE K technology #HSE A, HERR Ao SCHAR K sh v & 5 At i ik
B, FREREENK RS, WIEREAREREDMEZR TR EES, #iRB. FXEERHAEE
RAEYFIAE 32 PR SR R B DB B RS, R4 RS E MRl A 2%, HERR D

20 [BR] A, BT W, ARIEHF—BHRY “Just 23 per cent of the fruit and vegetables consumed in
the UK are currently home-grown, so even with the most extreme measures we could meet only 30 per cent of our
fresh produce needs” R %1, EHY, Y& 1H 2% /K AR SEh HA 23% 7= A 4, B, BRI SREURAR IR 15,
t HAETE R AR BB R R TR oK 30%. FIGAT 40, SEE B A B RO O . BUAREE A, RSO RR
FOKFIEFER GRS, HEBR B, RIER/G—BHAY “That is before we look for the space to grow the grains,
sugars, seeds and oils that provide us with the vast bulk of our current calorie intake” ] %, HEFEIHLEER
o R DA RRAE O AR AR LB M RAEY) , AR TR BAMBE M T, HEBR C. XU THKR A
T8 B - H R AR Ry AR BRI B AR VY, FERIR BB S AP A9, HEBR D,

30. [ER ] B, @i SEM, XEMFHBEGADMESRIVAEFHER, 5IHX “EELIREAS
R X—ER A TSR B M B E AR T S E O E Xt PSR S TR, R E S )
PIRGE R EMRET NG XELZRES B R, i T EEEE ; 55— BRI MR FHRE A Fiia
YEYIR AT, SEEWK TEWREENXRENES AR, B ARSI, fEENEELHRE AR E 2R
WEESE, AEB, XPItREMEBBIAN Mg f AR BFEENARSERR, X S5EEER
RSERT, HER AL Co HXENAFA, EEX RELHRE A% A BFHRESE, hHENEREEY,
DI SYEF SRR, HCHERR -

—.EHEE

31. [BHER]

(D ESRNBEHFEAR—MEESERGNEE X, RFERAE—-REE. B2, BEERHN
EEARETREN BN BIRIMEN, S4BT SERAE, R EIFHBEL N TR, BERNOSERES
EEHESGS , ZRABEGEENIT, RIECREERE . SERY B4R S0E A mSE, BEREIT
E (1AL

ARZAL BERM B R EER A, ROFZBEENE, BT S CEMITFEERSZ



WX 2 BAEE W BB HdE i, B2 A B AR Rt B () AU PRI 3

(2) BEABROBEHAERRUEENESEELIBRIFENBF TR, SE-RAERIES . TR,
FIEEL /NI () SRR . SR EEREMETIIEE | 5IFHNME R, REF MM
REE. WRIRTRE/NAAEMBOTIE S, B RETITA/NGTL, Fik, EEMSER 1L
Lo MBI,

RREZAL B RE EHEE R TR RN B S (BRI T, B R ERR BGE &/t

= BFRES TR

2. [8HER]

(1) FEZHF R B, SO A e — R AR 2 )5 B4 B R B — S 4T R R, BUR TR %
PR E R A AR — B AT RE IR AU R 54015, I C R AR B AU E B, B T 9r
A TE T Y IR M, 0T BB SR 2 A B R AR A

(2) BT L HE A PR AR, 85— 1L AR TR E WO B (E] P RS AL R . RS BOE R, 55—
P2 A [ — e SC TP RLAR T B A1 L

(3) “WEHY" 1 H AT, —RRIER SN AT BRI R RS 3, RS AR BT R B2
WASHE RSN AR RV RER ., B, BT AT 30,

O 24 PR R IBEAT AL (24 B BICIRATTEE ),

Qi SR FFEATIRAS (AN AL A C BB R TS Do

@%f 2L R R R A Al (ANBRIA] R SF )

@RI R bR A AT 1 Sk BBk SRS (sl B KB  RUTE I )

Gl B S RSMOE BAIBRR (i Gk B BES ).

BRI

33. [ %1i&it ]

Teaching Contents:

In this reading class, the passage introduces the WWF, the world’s largest organisation for nature conservation.

Teaching Objectives:

(1) Students can understand the passage and know more about the WWF through reading the passage and
answering some questions.

(2) Students are able to introduce the WWF and make a poster to propagate the ideas of animal and
environmental protection.

(3) Students will pay more attention to the WWF and form the awareness of nature conservation.

Teaching Key and Difficult Points:

(1) Teaching key point

Make students know more about the WWEF through reading the passage.

(2) Teaching difficult point

Enable students to introduce the WWF and make a poster to propagate the ideas of nature conservation.

Major Steps:

Step 1 Pre-reading (4 minutes)

(1) Show the panda logo of the WWF and ask students to guess what the panda logo stands for. After that,



choose two students to share their ideas and then introduce today’s topic: WWF.

(2) Show some pictures about the WWF and ask students to predict that from what aspects the passage
introduces the WWF.

(Justification: The guessing game can stimulate students’ curiosity and help introduce the topic naturally.
Besides, prediction can attract students to read the passage.)

Step 2 While-reading (11 minutes)

(1) Ask students to read the passage quickly and check their predictions. Meanwhile, ask them to get the main
idea of each paragraph. For example:

Paragraph 1: The basic information about the WWF.

Paragraph 2: The focus of the WWF’s attention.

Paragraph 3: The WWTF has worked with China.

(2) Ask students to read Paragraphs 1~2 again and answer the following questions.

(D What is the WWF?

@ When and where was the WWF founded? And who designed the panda logo?

® What was the WWF’s aim?

(@ What is the focus of WWE’s attention?

(3) Ask students to read Paragraph 3 and think about the following two questions.

(D What is the WWF doing in China?

@ What do you think of the WWF? And what can you do for it?

Ask students to answer the first question and then talk about the second question in pairs.

(Justification: This step can help students learn more about the WWF and encourage students to think beyond
the passage to form the awareness of nature conservation.)

Step 3 Post-reading (5 minutes)

(1) Ask students to introduce the WWTF to each other in pairs according to the main idea of each paragraph.

(2) Ask students to make a poster to propagate the ideas of animal and environmental protection.

(Justification: The step can help students have a deeper impression of what they have learned and develop

students’ team spirit and the awareness of nature conservation.)
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1. [ &%) B, @7 AEEELFPHT. collaboration “BME”, cooperation “Uhdlj, BiA ", collusion “Hiif,
REE”, concurrence ‘IR &A, FE", MEN “FRERIGEEN , BRFEBBHFHTHPUANES
B, ALk B,

2. [&ER)C, BT ABEEEDFAPN. grimace “B R, MFEH” ;pout “BEKYE” ;frown “GJE %, A
&, HEHE glower “RETM, BIR”, WEN “BHBERTMREMRETE, MLFE, WTHREX,
RBIR, BERE MR E AL . MIAETH, AL C,

3.[ &R C, B AEEESBNRERFIE—H. WER DA XBR2/5 8 T M AR E = E
7 AP BB + A+ GRSk FR, MRS TFRT 1, SBERAEEOV; At land AR L
i), WAL C,

4. [ZER)C, B AEEAHLT, NEN “FRRBRNFIRXITEEIZERER, 2HET
AT, sha R A PR R . BRI C,

5. [&%%) B, @B AEEETENG . AN K EZE K AR , 30— 77 R B S 22
Bk 5EEK/4]F “fashion differs from country to country” YEFiE , NEVMEMESY, Brli M that 51 %, B4
BB,

6. [ &R D, B ATELAERAG ., AEETRBEER “It is/was +BERITHST + that + HAL” . AN
“BREIEK, INBEE LT LHE”, BABED,

TR A, B AEEEEIBENG, AR KEEAEBRAE HERG R BT S, X
X — SN AR RS ENRR". HaFEWTH, H—25REEKEENT, 17
184 outsiders, FT LA F who 3|, unprepared for ... B A “Xf-+--o B, £ W AR E 1, 1B college
graduates, BAREEA,

8. [&R ] C., M AMEAER, ERFENAT, BANCTERE, BB C,

9. [BR] C, B AEEEER, BRER/NNIT XA EH, HEBOHRE SR REFBFIN /N
F N EEAK, unbearable i “un-” “bear” “-able” =AMERMAM. MAMEC,

10. [Z5X ] B, @ AELEWLKER, 15KF XiF (emotive synonyms ) 18 7E 15 G F TN S E
FEA—RERIR iE, B3 TR, EER TEAERRER, BR T 68 HE X Y55
SE. AT, flatflapartment#FER “AE”, WiEHTERRE, FEATERGE, BT 5FA;BI,
collaborator “BMEH”, £+ FIMUE M  FFHIZEH , T accomplice “IIR, X" WA X, FERE TIHEF
M ;CTi, daddy Flmale parent YT R “ ", male parent I FEEMIER , W& & T 3CHR i ; DR,
employer “J&¥" Flemployee “JBH” BFRIMK KR, BAMEB,

1. [BFR] A, BF - AFEEEETHY . FAMHNIRESTHREFTREAFEROMR, WA LA
RV ER RS . ARBERRAELNA LT, AL OSERS MR, MEETEERR A5
ASBUEEAE W BTN, BAR TGN BNEGS , REAIER. BAETA,

12. [ 5% | B, @B - AEEEIBEHFE, A (the inductive method ) FEATEAM, BUR LA



B e A TR U AR, SRR RS BSOS B IA N B, BT BB A B AT IR SR
KU, fth/ e A W] BESR AR G0 . BUASIE B

13. [&R ] D, B ABEE IR, BR8N RI IR P i — R HELE 15 B 8 T Fri s
EERE, ATRRIER. EREFERAE T LURNCHA TSNP OMBET SN, BRERER, 55
R EE R MBI, CUFRARIER., LA REAE: A AT R EERIE S 8 RE
B#F, MAEED,

14. [BFR ] Co B ABEENT NHFE, BOUTLEFAEFATATE, HPERIU0EZ W& 525 WA, i
AT AR AR ZR2 A B IR FR A B SR —HieE. AT “KREBMAE S, B I m
BRIGECM A 2R BESERE T s BI IR OB WRE S, H8 15 Bh & Fhbe TR T bt b AR 3R] L R 45 ok 3
IARYREST ;s CIT “HETEFINIAE )", 63 DEIE AR R WIS AN Z 2R | VLTS & 015 A B S5 1 T S T e
J1; DT “RFME R FAIRE 17, R EFRTE P AOE B E L PHERRIE A LR IE  E R R iE
EHRES) . HUARRREC,

15. [ &R ] B. B - ABEEIEHY, HMEEENE CIRERBEPEEAE RN, SR EiER.
AZBEIEMA SRR, X8 T2 H R EE (Mind Mapping ) #3378 . 3% i%iX% ( Brainstorming ) 25 7E HUH4
REFMZ G, A B IE S A AR X —3 8, Bk (Bditing) RISESEZE, FEERATH
NE, AN ERRETEW . BT EABEEX—d® ., SYH (Drafting ) RISHESI RN 5% ETFH
TR E ORI, AL B,

16. [ &R ] B, B MWL E W REE, AMERERE—NNESEERHT HTHES. AT 5
B CmgEE RN TR PRI ERERRRE” . CH AR CENER” MIDW ihA S T 5 A XA R
HRR A T ORI BRSO, AT ME R ERT B B ATE 30 BT L2 B S BHAERILEES
HEEHFED . WAEEB,

17. [ &R ] B, @ AWEEREIRN, FRERBEA EEER, SR En R B, [t
ARHTRE B R . B MERAE S RA — N ERER, REETRER AR R Ti#. A, C. DT
JBTHMAVERE, BIUS TR, A% B,

18. [ &R ] A, BB AEEAERNCHE, WICE LAERIKANER X (denotative meaning ) FIPHE L
( connotative meaning ), JMER XL HFRHEZE X ( conceptual meaning ), FHSRFRIAIES Fr s 2 Wt 5 o 52
RZRIRR , TR FHE R X, R R E SR RS EEES TRMIEESE X EE X,
BT AT FRAMNCHHRE R, BABEA, #EHE X (collocative meaning ) 1638 13 1715 19 % FI#
FC BT % 325 78 35 164 X (affective meaning ) 18 Fif& ik B % FUEE ABHER H R BE T HME X,

19. [ER] A, B AEEEHF. EVRTHE, HUMHM EE(E 45 R EE ARSI, MIE
TWE R B, B2 M0F T B, DAm S R0 | SR Al s B DI AR fe S h B 3.
AL A

20. [BR] A, BT AEEEH TS AT “MEHEE", BI “NRAMFPWEMT", CH “¥IF
IR EIRIFIRIK”, DI “BABESCE” , ATA] DME2EA K2 3T AIR1 | gk iR R A 19 P T Se i e,
A AR E NG BE T B MRS . BIIMCIR] IR B AR RIEF %I BM . DI ISR foAg i
BT, MAEEA.

Passage 1
21. [BR ] B, B WV, CEE— BRI T % 37— i) Wunderlist 71 Sunrise , 45 — Bt



RIX SRR BRI S i Ab 3 . ARTESS BP0 “Their teams of engineers stayed on, making them two of the
many ‘acqui-hires’ that the biggest companies have used to feed their great hunger for tech talent” FJ A1, BiZR/AH
9 TARIHHEIBANEE T3, T ARE “AA WOl sl iy— 5, KB B8 X —FBORIH 2 B SXHARA
FHIERER, BURZAWIE U, MABEB, CEH B8 “Both apps, however, were later
scrapped after Microsoft said it had used their best features in its own products” , {E3C U T TR T XA
7, 3 RAR B WA BB fE TR AL, FEBR A 58 BRSE— M de M MARROR B T AR PIRRL A
BT TR FATE B 7= 5, HERIE RO RS 5 T B0, HEBR C. BB — iR i, el
Waunderlist. Sunrise, IR B M B T RENE N O R BRI EL T AR T, JF0A 3R X I R B 7™ i
EREHEM, HEER Do

22, | &%) C. MM 4B, WIS =B PR “To Microsoft’s critics, the fates of Wunderlist and Sunrise
are examples of a remorseless drive by Big Tech to chew up any innovative companies that lie in their path ... putting
an end to businesses that might one day turn into competitors” 7] 1, ZEFSEK AL IFE FE K, Wunderlist A Sunrise
KA IE B, KRR F 2R B Y0 TR B B RTUEE R LAIRELA R, BV EN T & EREER
kg, HARBEC, CPHRAERESARBHEAT “SAE>RER" MXNEE, HERA. B BB
/1% 1 Wunderlist A1 Sunrise f TR NGB AA B T TR, BT WAE A A EIREBHEAAR,
(B3R IE AR R AIK B R A G R A i TR, HERR B, SCEIFRIB MR AR AR L,
HEER D

23. [Z% ] D, @478, RIEHEBFH “I think these things are good for me, if I put my selfish hat
on. But are they good for the American economy? I don’t know” FJ%fl, Paul Arnold 3.0/ NEIKIH R A fE & e
HRAK., MAS®KD, CEEMUETEE, Paul Amoldfi.L/NEWIHRATEAAEEZEWERET, ik
IE R RIRME A T, HER AL 4 =B A FUR A KRR A RO AT R R iR 2R, I BUA $2 & Paul
Amold A/ NEUSUH S FT RE Sl T 30 5 A5 75 M RE R FHAS AT QI 5L, HERR B Co

24. [Z R D, B 405 8, 45 F B h i “This week, it asked the five most valuable U.S. tech
companies for information about their many small acquisitions over the past decade” /& ... the request has raised
the prospect of regulators wading into early-stage tech markets that until now have been beyond their reach” W41,
EEBHASERSCERTE/ NN, DRSS HBE - AMFE U, SAB®ED, 5HBEE i
K “EEBH RS E RS EE TR N TR A T LREW, 5 TREi7EE £ 10 REFHFES/N
R R MARSE(E B, BAEVIN EE B 5% R AR DO R RIRRE A 7l X/ NEL i O 5 0L, TR
FTE BRI B E, HER A, 5 FLBES = A4 & research project (VAT H ) &K T RABIHAHZE R
25 FLFARHE A A /N 5 1 07 HORIRE T B, R MR B BRI RS AR, HERB. HABRK
FA KRR T /N B B L , 3 R UEH 36 EI 3 5 & B AT R BRI R BB A RT3, HE
B Co

25. [ &2X ] B, B 478, BIEE/SEFH “Between them, the five biggest tech companies have spent
an average of only $3.4 billion a year on sub-$1 billion acquisitions over the past five years—a drop in the ocean 2
AT, R FRERA F /N B O I B A BN TR 45 B 1, BIUR XT8N BUAS /M MO REHS &2
vE A B, SCH A $ K management challenges “& BRI AIBER”, HEBR Ao SCHOFRA R T
IR A B 0/ INBI SR SRS G ST T S, B Co SCRIF B B AN KRR 24 R G/ N I 7
A TR FIE , HEBR D,




Passage 2

26. [ =] B, @407, W5 — B H “To find out if this extends to non-living beings, Laleh
Quinn ..., and her colleagues tested whether rats can detect social signals from robotic rats” AT, A THREAXET
SRR, e PR - 4 B R H R A TIONR T % BUR & AT A SE BIMLAR R A 32 (55 . BAEE B,
AT 57 B R R IR e 36, BOHERR . R SCRIE BARM T @ R R I 2R A A SR 1 P
75, HERR Co 45 = B —) FURDEII S0 I3 72 , 55 warning messages To3¢ , L IFIE rats K977 , HEBR Do

27. [ &%) C, @A, RIEE =B “Meanwhile, the asocial robot simply moved forwards and
backwards and side to side” A1, St EN, “RNEEYLIER" REMELZAMERE D, CHimoved around
£ moved forwards and backwards and side to side F[F] %, alone JEXHESC “#HACHIAR R IRETE LR WAL
B, AR HERE A AMEA S FE R R, AR C, =B —R]H [ played with
toys & X social robot 43k , 33F asocial robot K917 K, H ATURE 12 ] o (Y same I 5 il some, HCHEFR A B
HRIEEE =By —/] “the social robot rat followed the living rats around” FJ 1, JE3C followed ) F 15 2 the social
robot rat, Ei5 2 the living rats, 5T H ) asocial robot o5&, HEFR Do

28. [ &R A, @408, ARIESE B “This could lead to the rats better remembering having freed
it earlier, and wanting the robot to return the favour when they get trapped, says Quinn” FJ A1, XFPFT RS E R
T A O R MRGT HAHLA R, T E T4 B A TR, iR SRR, R
HAR 478N, AT expected /1% A H wanting [ [7] LB, to do the same in return 1% /] H to return the
favour when they get trapped [l U, E35 H 1) the same FlTJFE SCH B the favour ZRIEAX set free X MTH . #K
A A, ARHEES IUBEHTAY “They may have bonded ... exploring and playing” ] 1, FLEIM i) R E 5 released F
Quinn 636, ESCH IR K5 game HRAI N Z, HERR B, ARIESEIUELPH “They may have bonded more with
the social robot because it displayed behaviours like communal exploring and playing” FJ %1, JF3CH displayed J5 3%
HIEE R “HHIEE R 7ESCI i & FH1T A, T intelligence 2 % & RUBE “#E3eHlas B X—1T AT B
e, HEBR C. DIUFRSCRIR I, #HERR .

20 [&=) A, BT E, BIEFENBEPA ““We'd assumed we’d have to give it a moving head and
tail, facial features, and put a scent on it to make it smell like a real rat, but that wasn’t necessary,” says Janet Wiles”
KB “They may have bonded ... because it displayed behaviours like communal exploring and playing”
A4, AR E THLES RAOAME ISR, 16 ZEREB BN RAITN . AT actions /& behaviours A [F] L& #:
looks J& %45 75 Bt Y size, plastic box, head and tail, facial features FMETE . AL A, differentiate 5 better
than 7E3C P RARIR, JB SO B smell Fl size 22 (BT L, HEBR B JRSCHR IR RARATIRT “& RBTE]” B

FE, HEBR Co FOCIRIAE “HERFHMEAEE”, HEBR D,

30. [ &R ] C, BT BBE, AXEBEVRT T, BRERETESWEEYR BRIFSE
He BT 5 R 3T A BB\ R AR & R AR S 20 B ML 28 U B b AT R AR 5 , S5 R R B8 Xt “4E32HL
BLE & B 2S5 AR E R ; B MRS, BRI Co RSO R LI RS RE NIRRT, B
JESCHER B9 R DL A FURIE 2 RSB T B, W EATNAT R, R RIFRE, HERA. BIURICR
P SHEG . MRS —BE Y “Similarly, children tend to treat robots as if they are fellow beings ...” FJ A,
differently Fl similarly £ X 56 &40 , HEER Do
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31. [BEER]

(1) “FEW” BRARRWATERERE B ITHAFER 2, WlEBAXR. “FEW” RANTHTR
FLnti PR A R R

(2) “FREW” EIEHEPIIER.

OR#AFEI/ES . “BRE" WHIHETEIRESLMIES, FAETERC R A 82 P B (S Bt
BB SR L, TEAFARGE P S 143 F S A TEe.

QHERFE AR L. “FEW IEREEANR B hiE I F PR R, SRR R EE T
etk , SRR AR, DL/ B (5 O BIHER

WA FERFET L. “f5 B A RS WUR A4 AR BUR BT S I 3C i N AE B )

@HETRBAEIRYE . LG ITETE LRI ZRE S WL | R IRSCE R Z 0k, T {5 B R3S 5 T AR
THBRZEE I PRAE IR 4 , BOR A ) D68

ORFAFELGERR, FAE BT IREE LG, x5 BT BT, SR heg . 1ok
SR, X — S BEAMUBE B BRI A 9 DR AR 7, SR RBERR AT . I L IPA AR SRR T,

(3) “fERW” W3,

O i, BITTER LB T 24— 810, T RE—l. R, FAEELRE, —5—545/M
B, ELBAE ) IE A B 2R 4]

QB BXE, BUTAH—NEE, L2 ERMZIEE R TELE, R

= BFEREASNE

2. [8EER]

(D) ZFBERTHRESA (lead-in ) ¥ FFRPHE ( presentation ) 75,

(2)REAR B K W52 ERER S, AT IR B LS R AR AR, HEsAR
TEREI A= 268 BR IBANR, AR TN B AT T | AT IR A

FRVHRE B BRA RGNS, OGS SWMES R, ik A FREARNET MR, R
BRI UL BEET R EdRESEED, TREEES

3) L BB BEIR TR T NS, Bk T 54 DB RIBRE S, RIRT B3R T A A1
o

B OBUTE R FBIE AR 77 G AFHR, HRRA #E—HibA 4 RIFHE, B MG F A K%
BRAR . SANBBRIRMERE , AR TR ¥4 1255 268,

QORI , BUTNLE AL AR RN SCE , AR ST B — B R, SRR TR
BB EERE S

QBB LB — , BTN —L 5 KA RIRIE , 51 S BRI, SRS 0 B R IR9T R
T, BB,

e ang]

33. [ &%igit ]

Teaching Contents:

This is a writing lesson. After learning, students will write a report on eating habits.



Teaching Objectives:

(1) Students can gain some knowledge about healthy diets and know how to eat to keep healthy.

(2) Students can learn how to write a report on eating habits after collecting material.

(3) Students can raise their awareness of forming a good eating habit and staying healthy.

Teaching Key and Difficult Points:

(1) Teaching key point

Students can acquire the knowledge about healthy diets and know how to eat to keep healthy.

(2) Teaching difficult point

Students can collect material to write a report on eating habits.

Major Steps:

Step 1 Pre-writing (8 minutes)

(1) Present some pictures of food on the PPT. Ask students to talk about the food they often eat and record what
and how much they ate for the past three days in the form below.

Food Day 1 Day 2 Day 3
Grains

Vegetables

Fruit

Milk and other dairy products

Meat and beans

Desserts and sweet drinks

S = a small amount; M = a moderate amount; L = a large amount

Then ask three students to share their diets with the whole class.
(2) Show students the table below that tells us what food experts advise us to-eat to keep healthy on the PPT.
Ask students to compare their diets with the food that food experts propose and think about whether their diets are

healthy or not in groups of four.

Food Food experts’ advice I
Grains Eat most Eat least
Meat Eat moderately
Sweet drinks Eat least

(3) Ask students to share their comparisons in groups of four, and discuss how to change their diets.

(4) Present the format of a report on the PPT, and ask students to think about how to complete their reports on
eating habits.

(Justification: Students can compare their diets with the diets proposed by food experts and know the format of
a report.)

Step 2 While-writing (7 minutes)

Ask students to write a report by using the material above. They can refer to the format of a report.



The title of the report
Paragraph 1: Introduction
(This report will describe the food I ate ... and compare my eating habits with what food experts advise us to eat ...)
Paragraph 2: The food I ate
Paragraph 3: Comparisons

Paragraph 4: Conclusion

(My diet is healthy/not healthy ... I plan to ...)

(Justification: Through this activity, students can know how to finish a report on eating habits and realize the
problems of their diets.)

Step 3 Post-writing (5 minutes)

(1) Organize students to do the self-editing and exchange their reports with their deskmates to do the peer-

editing according to the writing rubrics below.

Self Peer
A B C A B C

Items Criteria

Punctuation and ) ) )
) To see whether the punctuation and spelling are right
spelling

Organization | To see whether the organization serves the purpose

Handwriting To see whether it is neat, beautiful and easy to read

(2) Then choose two students to share their reports, and ask other students to give more suggestions as to their
eating habits.

(Justification: Editing can perfect students’ writing and the suggestions can help students learn more healthy
diets.)
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2. [ &%) B, @ AEEE AP, dominate “¥H, F”, eliminate “JHBR” , enrich “fH3E5%, JEK”,
nominate “MEFE, 4", MEN “BUFIEES HHBRAE", MRIEAEFH, 48EB.

3. [ BR) A BN ATEEEN AR RS, B—DEFR N FEN) R, A for; A
2SR HIEIE even B “EZE, BN, AT LUBMA LS, , BT ASS =125 N 4H hard 9 LU BEZR harder, RN “—iX
AVESCRE B 3o 8 AR SRV T o ——FRFEXMEFAYR%, VESCRERE” AL A,

4. [BR)C. BT ABEERER, AR B XE—AHEF T LSRR R — S, (5
EIRGEBE TSGR A SN, FERFRER, SAMSHMAF. remain to be done “HFHFEM
WA Co

5. &R C, B AEEERENG, RN MHRBINEEZMBSBREELAZE SHaT
SEFITTAN, ZSARAL FTIEIAE | SRTE A, B A RORFE SRy . BUAS AR Co

6. | &R ] B, B AEEEFIF N, UEN —HIRMHEERENEE & B RPHE2E ZEH
o+ FF A AR, TES as well as AT, BB SHIRINIS as well as BT T A9 1B 7E B R BT T ARIF— 3K,
equipment &2 & 441, MR AR ATEL, BIHIETEShIA AR B0, AL B,

7. B8] C, B . AEEEREND, AEN EEULRNERE, REMBHFEAZERPAZET ",
4117 After S5 T S E27E ), ELERTE AR BRAD> 135, IO A R what T ATERIE WA AR £1E. M4
#Co

8. [&%)]B, B AWEEEY, — P EEFETWR—FT; P ETEFEA—ATILHEF
BESOAUHR—A T, HERETEEPA — &g, BINBEERSE, BTHREFT, 10 [m), (],
[, 37 tomorrow (/to'morav/ ) A =AF1 . BAEB,

9. [ &%) D, B AEEEBENSL. W, Id/, /s, 12, I, I, [V ERB TFi5ERE (alveolar), /j/J&THE

22 (palatal ) B{AE % (approximant ), #ASEIED,

10. [BX ) A, @B AEEEGSES Y, RIEHSETFRAM, i 5 0k EEFIERER
3 (accent ), BIARRIEA,

1. [ %) D, @ AELEIEHEE, BEMREREAEHEERINE, EHE P URIE RS
FE, MSESEE A TRR, BIEEREHE R R OO, A, BRIIRARER, EEERE R EE
WA T B B, RAMIRREEMAE, AEEDE, CHRATR, DIMFRRER, BAEED,

12. [BR) C. BT AELEREHE, AT ke PO s DRBUR R HIrm 2 i BT
L S 5 R I TR 0 R RS IR SRR RE s C I Lk A B SCREAR A I SO Y R A A
BTN A DI L2 A B 5 S B R e 4T T (5 8. B3R kAR, MO Co

13. [ &% ] C, B ATEEYETYN . LB ( Diagnostic assessment ) WAREFAHETFHT, — 2



TRFEFEINBAE B TP IR Z AN 226 A AR B BB J B AR AT I , DA T A B0 R e ml R 4RI
HEIEM EBERBARYE . ALEHEIEH ( Summative assessment ) FREERIEAN . IS EM, BAES M52
R BCE B Beas oUE MR B AR B R BE AR IR . TR MM ( Formative assessment ) 245768
S shid AT, RIS AR, SRR B AR SEBUTTHE T AOPRAY, s SR BRI BT T R 25 A A2 5
A R B2 TR A T2 D W S B DL A PP . RBUHEPEAY ( Performance assessment ) 248 X 22 4 ¥E 52 1%,
HUE 5 R—RIMES I, FraR B A 7EREAR 55 BB T A BB VRS , ot 2 A 7 BV OB A ep | B
RIH BT B 55 R R ) g g 45— LM AT Tok I MUK TR 2 2 ST HFR BT o AR Bk .,

14. [EX ] D, B - AWEESIEHE, AT A ESERIMBITEBA2", B “SHR%
SRR AR5, CH “HEBh A SR A © B ESE”, DI “EMIBEMARAE ., EBNSER
FRARGENESIBEIFENEERF TN BAEED,

15. [ &% ] B, 4R AEEENT A E¥E, EVAEST, FABELLM BRI NEM R BHNE, 3t
HRZEBRILBIIARZELERE— RN SRR AT %S, XBTEFEER TSNS, AT
‘TR, BI R EER”, CHUWTLEHY”, DI “WTENL”, MASEEB.

16. [ZR ] B, B AW EBELEHE, AT BERFA R EBOEAFROER”, B Bk
B DU/NHTE S TE R R E 22 577, CI “BERSAE FAE M BRIAE ", DI “BER%4E SRR
%307, WA, BIESRAAER AR T RIS A, AT bt A% B,

17. [ &R ] B, AL EYITA, assessor “TEME”, organizer “4I4#”, prompter “BIRE”,
researcher “BY5EE ", BUNEAESFFRZAT, ¥4 A UG ST, ML T BRI 8 vh R 4 510
B, WAEREB,

18. [&R ] B. B AME AL, 1WI0FHEAFERDILAEE (collocation )., 15 ( phrase ). 3 i&
(idiom ), JXA% ( style ), THIR ( register ) 4, FTLIA. C. D =TUR TAICHEE., B “RE” B T[S Biiw:,
AETHENCAHE, MABEB,

19. [FR ] D, B AL EREIRN, A0SR 7 DR G LT ILANE « 15 BB R &2 5
BRI, SRR S A TR RE R A BRI B 32 ; I BB AR BE s 3R IRV , MBI T34 —E i B il
A BRI , BIMLIG T 5¥E R, XA GE S R 3 4, OB OB . 51 S0 &2
B, ZJRARIRE YRR 7 s A T — A2, DR B B . AR D,

2. [HR] D, BT AEEEEZTIIK, BEIBEEZE, BUTNRZ LD ERE LS RIPLS R
SEMLE KR T diagnostic test “SWITINIR" . WK & 762 W R 247 25 4 76 5% 3 3o 2 v 275 1 1),
aptitude test “YEFREMIR", proficiency test “/KYIIRK”, achievement test “HRERMIR", #hAE LD,

Passage 1

21 [ER] A BRHT: 4077 8, #RHE% = B P A9 “The best model for understanding the growth of CEO
pay is that of limited CEO talent in a world where business opportunities for the top firms are growing rapidly” 7]
I, BRARE DT E T LKA BB TR A R R ML PN, T AT B AA HRER
PRo BUARIEE Ao JRCHF AR R AEMT 5 close cooperation HE I PIZAS, HERR B, JE 3045 — B4 %) more dynamic
elements of the global economy ( 2FRZFF & EHEIFIRM AR ), Mk better economy, H IR IFAK I AT S
general pay rise HHICHI AZT, HERR Co ARIEEE —BYSE —A) G Al A1, Bkl K 59 R R HL4: , TidE the number of
corporations, HEFE D,

22. [&R ] B, f@H: 4178, HIEEE =BrPHY “Then there’s the fact that large American companies are



much more globalized than ever before, with supply chains spread across a larger number of countries” AJ %I, &
BN FER AT 2R E R, 25 E KA R AT RHME A B 2Bk E R PUTE B TR B B g
KEVNT o AL B, MRS =Btrh g “... all major American companies are becoming tech companies, often
with their own research and development” [ %1, CEOFFEEE “(4FAH] ) MBHLA AIFEAY EEE, TIAR
“HSREARB EEERKR, SR A, FIOPRER MABA” BHXNE, HERC. RIEE=BrPr
“CEOs must have a good sense of financial markets” 7] 1, JFL3C A sense of financial markets, T SUH HE H
sense of teamwork, % Do

23. [ &% ] D, AT 4, RIEEE B “By most measures, corporate governance has become a lot
tighter and more rigorous since the 1970s. Yet it is principally during this period of stronger governance that CEO
pay has been high and rising” A 41, AR ZERHERTE , A 2042 70 (R LIR, 22 B HRTS AN 4%, SR
Wi, TE R e B AR A BRI, B DT B RS T fh B 0 B EE k. MO D. RIS —
B J “the highest CEO salaries ... not to the cozy insider picks”, -4 #2& X internal opposition, HFER A, R
245 U By 45 — /5] Y “corporate governance” il “tighter and more rigorous” FJ A1, JR SCUL I S /B E AR
FEEE A4, corporate governance (/A FI4&HH ) Flbusiness strategies ( T Ml M ) 24> 58 2 A R K&,
conservative &%t tighter and more rigorous I If# , HEFX B, 3CH R 2% corporate governance (A FEE ), A
¥ RBURT , 355 rf government warnings 5 FCTSE, HEFR C.

24, [BXR ) B, @B 407 H, #HHE5E U E P A “That suggests it is in the broader corporate interest to
recruit top candidates” I, LRI AAFF A& AT E) EHIFIE . H)5—BURSG—H) “a sign that practices
build up corporate value” FEUK R E B FiR 1L CEO BE b b s M. MASEHEB, FICRBERAEMRT “&
FERATE AL BIAZ, HER Ao JFOCRIE AT LT “EREPITE N TIERE BNAE, R C. Rt
REZAHA AL, FHbtARs B BIREMEEA , HEERD.

25. [&E)C. B TEE, F—BAIREAE R B HTE BFm Bk R 58 — Brk B R ;
5 = Br A B AT CEO ZR AR, 48 H CEO T L& OB Ak B AR P2 ; 55 U B AN T ik FH o S AT B Y 88
FHARE R 5 TR 8BS —BOR A B B PUT B B F R E A B HAb R TR 2R, KA 4l Al
THHE, B NREMAERIET CEOTKE &M, BfAFGA RN . CIPEE &30 B CEOs, &k
BEEMEESCNE., HAREEC, ATIEERELSCMLRIFCEO, Traits 55 = BIAB AR, {H Traits 7
FECEIRA OB, B = B TE W2 TR R AT E MBS, R “ELLE L7, BHERR
BYi4y 4 3c & 3517 CEO Pay, PastXf 55— Bt since the mid-1970s, Present¥f i now, B =B HiE T
Today, {HiX R EXZWAHNE, TEMFEXEEE, M. DI 552 AR CEOs, EAE&
SCES R HLLIE R CEO pay, Challenges of Today FI% = Both ¥ I AT M ELRANDE, (B HAEULIIAE 15 8,
TEMECEE R, Bk,

Passage 2

26. [ &% ) D, BT AT, RIEET RSB, KB = AR AR RT TS
B T 2 S IK T E I SEAT, TR 2 A ko A R B O TS TR ARAEZBUT Y “But with
legal battles ahead, the zone’s future looks uncertain at best” ] %1, BA 3} GHFERFSE , FE4F T L, 11 H @R

No DI B SCH ] Uk, AR D, MRS — B i “its success in improving air quality” A1, JRA RN
“kES SRR IS TR, Ik AL, HiR A ARIEE—BCPY “A judge has now overruled ...” HJ
%1, BIiH ¥ opposed by a judge HiZ%/1 A judge has overruled {9 [ S, H Tt8 AU T H Y Madrid’s clean



air zone, Tiii R 3CHHEE B WYL the city’s decision to stop levying fines, BT St 528 S0k , X TfGrietis 4,
BUET overruled I EEIE , BHERR . JESCH R4 K needs tougher enforcement, HERR C.

27. [ &R ] D, B4, HRIFE =B “That’s because they inevitably put the costs of cleaning the
air on to individual drivers ... rather than on to the car manufacturers ...” FJ %1, 32 KA EA T 0] 6 G0 ook e f b 25
SE AR MR R P AR g , DS HOPE L, SAM®ED, FSCHRME “BATR
] S HUR L S BAS IR A MAR RIDLIT AN R IR A B R”, P city-level measures J&Xi individual drivers
AH, TAERT car manufacturers & i UL, HEBR Ao SCH RAR RTINS ET 8 T 2 S0 L X0 H 195247, IR 8 &
impractical IAHKE A, HEBR B, JRIC RIRBIFEFEBUA L, FFAR U IHIZHE R BOA ZR AT , HERR C,

28 [BER) A, BB 41778, MBS =B “And if Sadiq Khan wins and extends it to the North and
South Circular roads in 2021 as he intends, it is sure to spark intense opposition from the far larger number of
motorists who will then be affected” FI 1, fII5R Sadiq Khan K , 4% PR A AR BE7E 202 1 AR B8R HER X 35 Bl
EHERBEIIE, S HBEEREFAVAGRIUR N, FAX LTSI LZ 30, HAREERA, #
RS =BAAY “And if Sadiq Khan wins ...” AT, JFSCH BARHE R 4], B9 “U03R Sadiq Khan $EE”, -
RULHH “Ulez BERAIRHSEIRATY”, HIBR B, FSOFRR BATTRT “EIRA BRI BIANE, HER C. 145
SE=BtH1#) “motorists who will then be affected” I, Z2RMi i motorists, Tfi3F car manufacturing, HEE D

29. [BR]D. B4 4171 B, % T B “But mayors and councillors can only do so much about a
problem that is far bigger than any one city or town. They are acting because national governments—Britain’s and
others across Europe—have failed to do so” I %, EF I\ i KA I R TR B HS 1 BB RFR:, B4
EBURRBATS) . #AMED, RIEEIUEFA “Local officials are using the levers that are available to them to
safeguard residents’ health in the face of a serious threat” FJ I, 243 'E 5 TEZE(H FABA TR LUGE B i — 40 F Bk
PRIESE BB , 3X R Local officials (X3F 5 ) IEFEMAIS ), SET REMBAR TR, SR A, BH
BEE—AUR ‘TR AR R X 228", (EE AW “BUR R %SRBG, T2 mayors
and councillors, HEFgB. C.

30. [ &2 ) B, fRHT: W, MIEHE—BrHE) “Restrictions that keep highly polluting cars out of certain
areas ... are a response to the absence of a larger effort to properly enforce existing regulations and require auto
companies to bring their vehicles into compliance” & “We’re doing everything but insist that manufacturers clean
up their cars” A1, BRI B RIEHIE R LA G MARTB YL, SATEB, HIFE SO REMENTH “8
HIER” A CEHH, HER AL C. public supervision BEIEE AL EENES, th 5 E X AATE, HEE D,

Z HEE
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ORI EEA B R tE, B A FIREW . MPEZ2RREZHENETENE, BN
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Teaching Contents:

This lesson requires students to read a short passage about a violent natural event and then write a short passage
describing a violent natural event.

Teaching Objectives:

(1) Students can understand the passage and learn about what happens when a hurricane occurs.

(2) Students can write a short passage to describe a violent natural event.

(3) Students will raise their awareness of protecting themselves when a violent natural event happens.

Teaching Key and Difficult Points:

(1) Teaching key point

Students can understand the passage and know how to describe a violent natural event.

(2) Teaching difficult point

Students can write a short passage to describe a violent natural event.

Major Steps:

Step 1 Pre-writing (8 minutes)

(1) Ask students to read the eye-witness account of a violent natural event and complete the table below.



When the hurricane occurred ...

Where the author was

‘What the author saw

What the author should do and why

How the hurricane was

And then check the answers with students together.

(2) Play a short video about an earthquake and ask students to take notes according to the form below.

A Violent Natural Event—An Earthquake
I

Wheﬁ
Where

Magnitude and damage

Emergency measures

Divide students into groups of five and make them discuss their feelings about the earthquake. After that, invite
three groups to share their feelings and notes with the whole class.

(Justification: Reading the eye-witness account can help students know what will be included in the writing.
The video and the discussion about an earthquake can help students gather the material and get them prepared for the
writing task.)

Step 2 While-writing (6 minutes)

Based on the previous preparations, students will have six minutes to write a short passage to describe the
earthquake. They can refer to the eye-witness account of the hurricane and they need to pay attention to the spelling,
grammar, choices of words and punctuation. Offer them help when necessary.

(Justification: During the process of finishing their own writing, students can learn to describe an event and get
their writing ability improved.)

Step 3 Post-writing (6 minutes)

(1) Ask students to do the self-editing first and then exchange their articles with their deskmates to do the peer-

editing according to the writing rubrics below.

When

Where
Description of the Earthquake

Magnitude and damage

Emergency measures

Spelling

Language Grammar

Choices of words and punctuation

(2) Invite two students to read their articles and give them feedback.
(Justification: The editing can help students polish their articles and learn from each other. The teacher’s

feedback can help them realize their merits and demerits.)
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Passage 1
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Passage 2
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(1)iCICRYRES ARFEUT A0 SRV 1 2SR 8 24 A9 DT I AR ATE RA8E S .

15415 : Please listen to the material and take notes of Tony’s phone call to complete the following timetable.

(2) KEH#RE ) - BRARURTE S ) AR E R RE 77

15415 : Please listen to the dialogue for the first time and try to get the main idea of it.

(3) 4B RE J1  SRET Syt i BLA 5 B BB

15475 : Please listen to the material for the second time and answer the questions: What are the main problems
mentioned in the dialogue? Do the fishermen catch more fish than before? Why?

(4) HERAWATTIRE 77 - % UEE AR TR R R B RIS A Z [ 956 R A HEB RN, AKX F 30T
Mee S

15415 : Please listen to the material and guess the relationship between the two speakers.
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Teaching Contents:

This reading class provides students with a passage describing three new teachers.

Teaching Objectives:

(1) Students can master some new words: nervous, organized, patient, serious, strict, amusing, impression.

(2) Students can know something about the three new teachers.

(3) Students can describe their new teachers using expressions from this passage.

(4) Students will like and respect their teachers more.

Teaching Key and Difficult Points:

(1) Teaching key point

Make students master the new words and find out more information about the three teachers.



(2) Teaching difficult point

Enable students to talk about their new teachers.

Major Steps:

Step 1 Pre-reading (6 minutes)

(1) Present two pictures of new teachers teaching Chinese and Math. And ask students to guess who they are
and give some words to describe them.

(2) Teach the new words through explaining their meaning.

(3) Ask students to look at the three pictures on the screen and guess who is strict and who is popular.

(Justification: This step can get students interested in the topic and get them familiar with the new words.
Besides, the second guessing game can arouse their curiosity and spur them to read.)

Step 2 While-reading (8 minutes)

(1) Fast reading

Activity 1 Skimming

Ask students to read the passage fast to check their guesses and summarize what the passage talks about.

Activity 2 Scanning

Let students read the passage again and decide the following statements True (T) or False (F).

@ My first impression of Mrs Li was that she was nervous and shy.

@ Mrs Chen teaches English.

(® Mr Wu is energetic but strict.

@ You need do something immediately when Mrs Chen asks you to do it.

(® Mr Wu waves his hands about a lot when he gets nervous.

AN AN N N N N
S . B

® We don’t like Mrs Chen because she is very strict.

Later, check the answers with students together.

(2) Careful reading

Ask students to answer the following questions and give reasons.

(D What subjects do the three teachers teach respectively?

@ From which paragraph can we know what the teacher looks like?

(® Among the three teachers, who is the kindest and who is the most popular?

@ Which teacher are students most afraid of?

(Justification: Fast reading can help students master the main idea and details of the passage. Careful reading
encourages students to think with the questions and better understand the passage.)

Step 3 Post-reading (6 minutes)

Ask students to play the game “I say and you guess” in pairs: A student describes a new teacher without saying
his/her name; the other student needs to guess who he/she is. Later, they need to change roles to play it. Remind them
to use the new words and refer to the passage when playing the game.

After that, invite two pairs to play the game in front of the class.

(Justification: This step provides a chance for students to practice their oral English and they can use the new

knowledge to describe their teachers.)





