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LIER)C, BifABEEFERAS dWET, MNSHAREN -edF =FfiE  OEFR TG E
/t/, 1M asked, helped; @7E M4 % f 7T % /5 1E4E/d/, 4 enjoyed, moved; @7E t/d J5 54E /1d/, Ul wanted, needed,
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2. [ &%) B, BT AEEARTET, WARIRE K354 : questionnaire / kwestf>'nea(r)/, residence
/'rezidens/, Teassure /,ri:d fua(r)/, expertise /,eksp3:'tiz/o A, C. D=THRMEFEFHEERKF —THP L,
BRI EFEAS—F W L. BAEEB,

3. [ &R B, B ABLEEHARPTRECHER. glad “WHRM" ;fond “XELILIHR, FEK",
fond hopes Fo75 “MELISCHIEY B, S48 shappy “FMY” ;pleasant “& AMIRIN”, MEN “RHAZMED
BV B AR Tk, IRE R IRENRIT £, IR AAEAH, ABEB,

4. [ BR) A, BT ATEEL AP REEHEL, effort “%577,XE”", in an effort to do sth. TR “H
TGS ;intention “$TH, A" ;assumption “fRi%” ;influence “BMR", FIEN “WEL, N T ELERZHAK,
BURPEESEE 15 FBFIRER 025 MNES R IR, ATBASAFIER. WAEEA,

5.[ &%) B, B AELEL AT REEER, veil “TZ” ;coating “¥/E”, a zinc coating " “E
BZ” ifilm “TERE” ;shade “FAEAL", AIECN “EETML b, EEZEZRRBILNGAESEN” . BAEEB,

6. | &%) D, B ATEEESR, fewer “BAR", K few B LLELR , BT A R E S ;00 “BE";
the least “B/LH”, HFlittle BB T s less “BAHY”, Ay little i) HLAR SR, B AR AT 4217, AIEN “FEXE
SEFIHIHRE, BAL—BSFAREREENTIE, F—EBH T/, R\AETH, SHRAFURRMR
TREBE X, HEEB. Citalk R “&7H, R B, AAR 2, HiRA. BAEB¥%ED,
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B, ATFHREET lest “HO, HIE B S B ERIEN, WP IEIESHAEEH “should +shiRFE”, K
o should A A A4 M . BAAHIE D,

9. [Z£R]B, B AEEEWICHIMAER, synonymy “[f] XRKAR", homonymy “[{&FF X KR",
antonymy “/Z X A", hyponymy “ LT XKR", sew /sov/ “BE4L", sow /sou/ “HERY”, & KFEIEH R LA,
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10. [£R ] C. BT KAEEEMLET . dyslexia “THEEHENE", B— B WM 2E S B, RBUONLE
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RABPIFI AR B9 S BRI FFAE T — S 1B K B ; creolization “ 75 HLUL/RAL” , 187 R TEIE ( pidgin)
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EEEIESNER, B, FIIHMESE, B EFERIREL, MRS KSR FRL . HAE%ED,

14. [ZER ) A, @B . AT TCHIRT (LD, debate “BHE”, & A TFr=H ( production ) F47;
mimic “#45” , —M%5E B F 358 ( presentation ) 39 f1%5x > ( practice ) 177 ;recite “HiR”, —ALEA T4 R
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19. [ 5% ] B, M AEEESIERS:. AW UL S FEMIESHT A, EXREVFITEIER B “ K
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VERL R AR AR, 53— Tt vT AV B A ARSI AR R R & B A SR R 24k, A B TR # B 1E
RIRESEST ; CI “BRh4: R HBURRIRIR” , BB TRz A SIERMERY:, (BA D EFE AR SIERH
()8 ; DIR 45 R A RO —FMRRRIENR", AT LIFE— &R B A5 By i & g i ol ) R AE SR — 26 R
WEMERE, BE —ENRME. ST, HIEmE, BRMAREE RN REBEFZ 77 Emaae,
BRAMTRIERMESES, BAREB,

20. [BR) D, BT AFWEEEFTWABRY. AT NFAE R/ WEERBI WA R, BT “i&
BT YA HIES R, CO AL RURTREEZMAEIES", DI “HEH LA LFIK
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21. [ZR] B, @A E. AT KT AFERHNERER", BI “ASCEREA L AMER
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FBEARETERACERME, HILE B ELAF ) “such a defense” 18R ASCFRHIBR XS
ASCEBHCFAMHERIEIE, BIIEM. A. C. D= AFEEE, TTHR. MAFEB,

22. [£R ] D, @ AHE. AT FEREBARAERGALE”, B KR YAMA", CI“%
BRSBTS A", DI “EH BT A RIFBIRZ I MERE", RSB MME R “Socrates ... spent
his time rambling around Athens ... Socrates didn’t help them work their way to success; he helped them work their
way to insight and virtue” TJ A1, A AR TEME ML PRREH AR HS BYHESL A RE £ Z 3% , T2 85 B th 13RS R
BHMEE, CHR, DIER. A, BFIARIMERUK XM RE, "THERR . SRE®%D,

23, [BER] C. B IHEWE. AT “F R TRRALIRAE & R AL, BIN “ B b9 hR B ) B AL ik
177, CHL“HAFAERIEMM T M0 WAt ME", DI “E s R SR TS 3t B AU AR,
HRYEE PIB () “He believed that his city was getting proud and lazy, like an overfed thoroughbred horse, and that
it needed him, the stinging gadfly, to wake it up” RJ 41, #k&HLREAGAECIS | SR A0 MESUIR T HorE RN RE MR SR Y21
O, T A C AEAT RS DR, AT R AL ER . BRI | SRR RURBER T 28 |
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humanities are not against conventional success; far from it. Many of our students go on to distinguished careers in
law and business. But I like to think they do so with a fuller social and self-awareness than most people” AJ %1, A 3C
FR BT S A TE R AR SUB AR R AR I, R AT RE M AL A R R R | fbA T 25 EE R 24
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Passage 2

26. [BR] A. BT ATE, AT HETLUXAFBRET”, B HEBHHEZMINFULA 4",
CH MR X R SFEFAMN R RRBRR", DI “WhE —FEMEASZBZ S, RIFF=B+
gy “The grandmother decided to read the first volume so that she could talk about it with her grandson the next time
they chatted on the phone. She didn’t know what to expect, but she found herself hooked from the first pages” R4,
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27 [BER]C. BAT-HNE, AT MATEE EAHEFD”, BI “MITRE T HEAHEMCE", CH
“ERBELEP, IBESEAC KA, DI “MITAACHFRNRET RE". RIEFLEFK “The
book helped this grandmother cut through the superficialities of phone chat and ... Now her grandson couldn’t wait to
talk to her when she called—to tell her where he was, to find out where she was and to speculate about what would
happen next” R A, [#IEE CYURRWERR ) 3744555 BhH B2 T LART B 7RI R A BRI (B, b AIPFBLAERIT A
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RIFHEABAEA A, AL EIZAHSRN, AR ARREECRITT . AMITRIEHIAEAFTENRA,
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B4 1% ( We over-schedule our days ), FAREEB,
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B RBEHBEAR", CI “RAMEMAEFTTZBRLEMPLE", DI “FATIM A AES (AR R RRE”
BiESE—B Y “Reading is the best way I know to learn how to examine your life. By comparing what you’ve



done to what others have done, and your thoughts and theories and feelings to those of others, you learn about
yourself and the world around you. Perhaps that is why reading is one of the few things you do alone that can make
you feel less alone. It is a solitary activity that connects you to others” BJ 1, {3245 7T LR AT i 5 /b A B4
BEAT LA, KR A AR  ES RUBREE S5 U GHEAT LA, R & T Rk A S AR E B, o A B R b s
A2 REEZ—, I HXR—ITGAR G NIR R AIITE S, AT 0, 43R AT A RE 7= A=
S5 N R BB RIEERRERAERE L A, BETFRSCRER , ATk, CHMEFIC, HS
ftb AGHAT 2 BRI LB R —FAR B R AN R 977 20, AR RS2 7E SRR th A 28 R 7 IR, AT HE: .
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(AT LUE T A AR 2R AR RS R 55FA, BATLERPRMES, S AEH, )

(3) P EFERLE:

@ OK, we have learned that the prefix “anti-” means against. Who can tell me the meaning of the word
“antisocial” in Paragraph 4 through the word-formation?

2 Everyone, please read the passage and guess the meaning of the underlined word in Paragraph 2 through
analyzing the context. Here are some words containing its synonym, please pick it out.
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(3)TE3h A BRI : [BBS 32 SR BRIV AT LA 2 Ak 0 3 SR, R 54 50T I BERL DG, h 5
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Teaching Contents:

It is a short introduction to teach how to write a debate speech. And in this writing class, students need to write
a debate speech expressing their opinions on a specific topic.

Teaching Objectives:

(1) Students can know the structure and points when writing out a debate speech to express their opinions.

(2) Students can know how to organize their thoughts and ideas logically to write a debate speech.

(3) Students can raise their awareness of observing things from different perspectives in their daily life and view
them objectively.

(4) Students can actively participate in group discussion and peer-editing and learn writing skills from peers.

Teaching Key and Difficult Points:

Students can know the structure and points of a debate speech and how to write a debate speech.

Major Steps:

Step 1 Pre-writing (8 minutes)

(1) Play a short video of a debate and then have a free talk with students about how to debate.

(2) Show a sample debate speech on the screen and then lead students to figure out its structure (as shown in the

table below). Later, present the points and examples when writing out a debate speech on the screen.

The Structure of a Debate Speech

Parts Content Examples

¢ Good moming/afternoon, ladies and gentlemen.
To greet the audience and draw them
Salutation e Good morning/afternoon, dear teachers and
close to you.
fellow students.

e The topic is about ... and personally, I firmly
To state your opinion (support or | support/oppose/agree/disagree ...

Opening Paragraph | oppose, agree or disagree) in the first | ® Nowadays, people remain divided over the issue
place. of ... And as far as I’m concerned, I think/believe/

deem .../I’m in favor of/against ...

e Your arguments/counter-arguments and
To state your opinion with supporting
Body supporting evidence: Firstly, secondly, finally .../on
evidence.
the one hand ... and on the other hand ...




(%)

The Structure of a Debate Speech

Parts Content Examples

e These are all my main arguments. I hope all of
you find my arguments convincing and support my
) Restate your opinion and appeal for | opinion. That’s all, thank you.

Conclusion
the audience’s support. e In conclusion, I believe that ... and I want all

of you to back my arguments and take actions ...

Thank you for your attention.

While you are writing out your speech, you should keep these points in mind:
e Remember your argument. Your speech must be either for or against the proposition. You should not try to give
both sides of the argument.

® Think of at least three main points. Put these in logical order.

® Think of examples, real stories to support each point. Personal stories are often the most attractive.

(3) Give students a specific topic (e.g. “Are mobile phones necessary for senior high school students?” “Does
more money mean more happiness?” “Are reading and writing more important than listening and speaking in
learning English?” ) and then divide students into groups of four (each group consists of the For side and Against
side) to express their opinions on the topic. Ask students to write an outline of a debate speech regarding the given
topic.

(Justification: This step can help students know more about a debate speech and figure out its structure and
points. Besides, the discussion can help students get prepared for the following writing.)

Step 2 While-writing (6 minutes)

Ask students to write a debate speech based on their outlines. Remind them to state the opinion in the first place
and give specific supporting evidence. At the same time, remind them to pay attention to the structure and points of
the draft. Tell students to refer to the given sample and the table above. Offer them help when necessary.

(Justification: This step can help students learn how to write on their own and have a good habit of writing.)

Step 3 Post-writing (6 minutes)

(1) Ask students to check and polish their drafts by themselves, and then exchange the drafts with their
deskmate to do peer-editing.

(2) Invite some students to share their debate speeches in front of the class and then evaluate them.

(Justification: This step can help students improve their drafts and learn from each other.)
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LIER) A, BT AEEE TR LT, debris/ debrir/, T8 s TR & 3 ; wares/weoz/, 4 s & 25K
/z/ ;tombs/tu:mz/, “F-Bk s W) &5 K /z/ ; apparatus/, &epo rextas/ , FrF s R R /sl AR E A,

2. [ER] B, BT AWEETSMEHTHRI, HRESHSMEEZH, WESEANNITLES
RFERPRE, AT HLNAE", BW “SPMBLE", CH “FHH#IR", DI “BENH, ﬁﬁ
A B.

3. [ &R ] B, BT ABHEA BT, all together “—iit, —iB”, altogether “( 3277 M ial 547 ) ik,
—IL” ) together “FE—if2, IL[A]”, ¥4 together alliXMGiE, AN ¢ ?ﬁ’"]E‘u\ﬁfﬂﬁTSQAAﬂéi}ﬁﬂﬁﬁJL
MR WA B. I |

4. [BEE] A, B ABELEZLFHN . line “4R, £4%”, lines of Iongitude.and latitude 7R “BLR ML
£k” ;border “ESA, HA” ;boundary “HrFLk, 1A ;frontier “EHR”, ME N “URETLATEHE LIS HE T
BUMELR”, MABIEA,

5. [ &R B, @ AEEREIEREN, dawin ‘(BB ) B4, #5357 draw forth “B[#, Bi”,
draw forth applause %/~ “MHf3% 7" ;win over “FRig------ BSZFF, VAR swinup “ FIh, 3B AER “HE
PN A RE 0N o) i {ﬁtﬂ@ﬁ%TXhﬁﬂ]ﬁ@!H@%fﬂ o WIAEIEB,
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7. (&R Co B A IREESNT, S FEHT, ﬁtﬁﬂﬁiﬁiﬁ‘fﬁ]ﬂwasntappointed ]
AR Z AT , WA AR AR AR B E 3R], 248 78 He Ml consider Z RIFEE RSN X R, ﬂiﬁFFﬁ*Do to
be considered FAVKRIE H I, A AR, HHEFR A. BIR considering B AT LIE consider FBRTESMA , AT
DIFFEIR B, Fm “%F, ZEB)”, 251 “not very popular with all its members” BEAEMA], 2
LIRS, WTHERR B, C I being considered JEF7EAMAEIE MBI SIE A, 7040 o 20 24 R PLARIE . /]
B BEAMFAARMRIIARAMNMANGE, (FL) MEEEEmIRRS TR, MAE%C,

8. [&=] Co MM AMEERNIE M, A TEHTTE, 248 iR 5 | S EAHE WA, R
Evidence P28, 254 BT 1776 7] 615 M AT FATE SRSy, HAZEER MR, 0 that, % 82X what,
whose HJFE M AP FE Y ST, which AR5 EINHEMNAT, ATHR, AR “HiFHEES, 641 A K% JLaL
PRSI C, \ '

9. [&XR ) D, @B AWHEATE R, reciprocal assimilation “FIE [k, ¢ RTHEH = RS HASAE
MR — AN 2R T B EE , FEIGE TRIAE /S, /21, I, 14/ FIABARE (/B T = 35 A, /dsy/
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R FRAIE S T A I, RIS 5E, MAEEB. IEEBRRRREREhEHEINE,
TEHCE R LB AT B, A% SRS AT T8, SRR RS Py i, BRI AR
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AT, DI e IR, E—TEShIFIE 2 A, HOTR 45 5 i FLIE S A998 48 , e A E i
-2 B, AL B,

16. [ £2 | D, @ ATELEREES, AT “B—{5F", BU ‘Ui #%”, CH “ACHE—4H",
DI “FIRA ATt —ES ", AT, A B, CEUHAH REEUIZF4ATS W Y A —HEHiaE; DY
Fo X SO IR L AN AL B FE5K . XX WS T T, BB AE RO IR . BRI A RE ST, REABCAF M3k
T A B F B RS . AE D, '

17. (52D, B A8 % & F %3550, comprehension “Hfi# f1”, reinterpretation “H S,
reflection “fZ 8", evaluation “TPAN”. YU FI2E A 35 K 21 SR ME AR 20 05 A (RDR R , £t/ 1Y) B 192
B BT AR S . HCASEIE D,

18. [ B2 ] C, BT REEEEEHF, AT 5 HTEYGHNMF”, B “FRTEHHTAMR
BT CT SN, DI I EBBOTH . BUMTZER SR B VER AR, %00 0 R 4 22 70
By, NS VMY, 38 R G Ay, H AR A T WA . BAREEC,

19. [BR ] C, MBI ABLE LM . AT “FARELITRE", BH “UNSSEEIRHIFER", CH
“RFERL B i RS RAY, DI R EA S RS RS E . AL B, DETALR
2 i KA 24 AT S, TR A RIS AR MR B M AR . SHAM TN, CHIRE B AT
I 2k IO TEEE T BRI, WA Co '

20. [ &R ] C. B : AL EIESHARY. AW “EHA B EBIEN DEMR”, BI “RA4eXENT
kbl R A A, C “yeng i A E T AT AR, DI MR ERER R T#RAES
KT HATEL 5= A B S B A S A IS MR OERAY, TR IR A 2 18 Ak 3 e At
WA E S H KRS B S AR, JRA ., S C,

21~30. f#

—.EHEE

3. [BEER]

(1) iE S e B S v Ve A MRS 3 22 1 OB sE AR TS 81, AT LIFEAT B2t A i B 9,
PR @ 2 oy B R A RE S , BT AR A 50 ; RN fE T U T AR R

—_ 2 —



PR, R 2 A IR 2 ST RO (KT K o

(2) e OFEMETES, 4 B s R KA T B 255,

QT METESH , 24 B E TR

OB THAMTERAIRETES), MEE SRR LRI E I,

(3 ) [R)R: AR B To Bk B KPR B k22 A A TR B AE R 31 , 22 A Z [l D A2 : _

B BUTE B ESFE , 8 MR0E ) 5450 R sh RN IR shah Gk , 1 pEAE 2 8] B9 38 o

= BEERSTE

32. [BHER]

(1) ZEFER BRETRART,

H B EE R EL R 320 WE RS SRR RGHT A, WEIFERERES, SRS LR,
FHRTHTER AT A G ; T SRR AR AT, BAMS | AR BF A,

(2) QEHUTERRE A RSO B, U 7o BRI R, 38 T S BN, 8
TEERMORAT S FE , R R 248 _ ‘

QZBUTELINAE R, B RFEFREE, A RMMEAIGENATE RS, BT Em
YERET] , BRSEE R DIRRIARETT

@BHITRE M FTAESH SR EEEERR, EHMBH AR TG, BB TEEEIFMBEEHH,
REEIME, R

(3) OIEI L B4 H 35 AT “What kind of transportation is good for the environment?” 1E4#A4: 431,
WG HEFETENS, NTIF R THZBERAZE, HMBAFREE, _

R ST SRAE 5 HTR S B, AN BTH ST P AT RS . T P T T 2
AT, RSB | R MR R 2 , #ET S ABTIR T

EEG '

33. [ %igit ]

Teaching Contents:

This is a listening class and the listening material is an interview about manners when attending parties in the UK.

Teaching Objectives:

(1) Students can review the usage of some modal verbs to give advice under the guidance of the teacher.

(2) Students can summarize the main content of the listening material and grasp the important details through l
answering questions and filling in the blanks.

3) Students can make up a conversation about attending a wedding with the hints in pairs.

(4) Students can know more about manners when attending parties in the UK.

Teaching Key and Difficult Points:

(1) Teaching key point

Students can get the main idea and important details of the conversation.

(2) Teaching difficult point _

- ‘Students can use the modal verbs like “should” “shouldn’t” “must” and “don’t have to” to give advice on

attending different parties.



Major Steps:

Step 1 Pre-listening (5 minutes) _
(1) Show students a short video about parties and ask students to have a free talk about the following questions.
(D Have you ever attended any parties? ' _

(2) What should and shouldn’t you do when attending parties in China?

(2) Tell students that when making suggestions, modal verbs can be very useful. Then lead students to review

M i

the usage of some modal verbs like “should” “shouldn’t” “must” “don’t have to” .
(Justification: The free talk can stimulate students’ interest and activate their existing schemata. Reviewing
modal verbs can help students consolidate what they have learned and prepare for the following listening activities.)
Step 2 While-listening (10 minutes)
(1) Play the recording for the first time and ask students to summarize the main content of the listening material.
(2) Play the recording for the second time and ask students to answer the following detailed questions.
(D What’s the relaﬁonship between the speakers?
(@ When attending parties, should we dress smartly?
@ What are special things you should do when you are invited to someone’s house?
(@ What about the sort of parties teenagers like Jenny and Carl go to?

(3) Play the recording for the last time and ask students o fill in the following blanks with modal verbs.

D Ifit’s very formal, you dress smartly. @ Nowadays you be too formal.
® You arrive late to a dinner party. - @ You take something with you.

® You drink too much at parties. |

©® And you accept a lift home from a person you don’t know.

@ You be careful.

(Justification: This step can help students grasp the main content and some important details of the listening
material. lBesides, students can better understand how to use modal verbs to give advice.)

Step 3 Post-listening (5 minutes)

Ask students to make up a conversation in pairs: One acts as a foreign visitor who is going to attend a wedding
and the other gives advice. Give students some hints like what clothes to wear, what presents to take, when to arrive
and leave, what words to say, what things to do and not to do, etc. Remind them to use these. modal words.

Example:

Student A: I’'m going to attend a wedding this weekend. What should I wear?

Student B: You should dress smartly. Maybe you need to wear a suit.

Student A: What should I take? _

Student B: A bottle of wine or a bunch of flowers.

Later, invite two pairs to perform their conversations.
(Justification: This step provides students with an opportunity to show their learning outcomes, and students can

improve their speaking ability and enhance their sense of cooperation through the activity.)



2021 E T HFEA/NEHFREZRXRLBERAMREHFENE ( FRTF )
SEER RN

—. BIOLEER

L[ BE)A. BIF KEZE S, take a picture of sb. //x “HREANIA—KBR". FIEHR “HEES
YRINT — SR IB -, SRR TRAA T —3K I A" 3], QRPN o) BRI , i T shie FEE AR
MR EE, F— N RRiEE s R (RS EhahiA A E ) MR AN, #ZSH 40 Susan of me, F
= #IE A A “Susan took a picture of me”, AT A.

2. [2% ] D, @F-ARBHEARFN . WIEANE LR 1t is/was + BRI AR 5> + that + HA” . AR
rR kR R A 56432 T 75 male lions, 253 “It is ... that ...” Z544J5 , A)FARERA, BB, A) 2R “1E I HY
BIMER A FRESREA TSN SAREE D,

3. [ &R ] D. B - AMEANF, in“fE-- B, gEA; that fEARIAAT B4 “( FEBUE i NS4 ) IR,
ARA", VR R AT 5 AT for “(FRaaXt R, FESF) %5, 7 77 sabout “F, X F", know about
sth. B h “ T fiff--o BB . AECA CCAT) XRAERYE (R Z B0 . SASREE D,

4. [ZRE] D, B AL ARAPNT. approvingly “HaiH, IANAT#”, significantly “4 5 K& i,
BEH", symbolically “FAFM:HE", audibly “WJW7 WLHL" . AJEA “UnSREA KK, KEREZS L AT H
B EMIEB AR S EM TS MAREED,

S UER]C. B AWEE FFUXFR, FFURERFIAOUXLR, WA EXEZ . EHAEE
PE A 1A] 5 —A 58 LR A TE) Z M0 X OE R, L PR AR OCR B e iaiE M E E AR FRIA ( superordinate ) 3%
b %38 Chypernym ); £ T F LAY R G, AET 1A ( hyponym ), carnation “FEJ75&”, chrysanthemum “2g4L",
carrot “#E N7, tulip “HB4E". flower & [ i ( A44R1H ), carnation, chrysanthemum, tulip #f5/& flower 9
3R], carrotJB T 83K, ANE TR, #ABIEC,

6. [BER]A. BT AUEAR X KCHR. ABERKIEH lengthen “(fH ) ZER, () K" 89 LA,
shorten “(fif ) ZE%g, 46%3", prolong “JEH, Hi{L", abbreviate “ZEM%, 455", sustain “PREF, 4E¥FF". shorten
Fllengthen 75 &8 EAHR . SAS A AL

7T [&ER]C. BN AUHEMENSLE. VB TIHEHE B STz 8 T 8BS 5E
AR TR Y NIRE & /Ay B T Y NIRE T BT ERENTESEME . 5
JEH FEERE AR AR WD XA AR ER . R E Y [-voiced | RARTE RIS . BAIEC,

8. [&FXR] B, B - AMEEFTAIE M. postman 1Y% & 4/ pous(tman/, H B E /V/ 7 BIR &% /m/,
T R R, B & B, WA i, S B R v b ALY TR . SR E B,

9. [BEXR ] B. BT AME At L5155 2%. Register variables “HEEUAER ", #5001 = (T HEUR MRS |
EEMEARX =, Code-switching “IHRSFAR”, F5ULTE ALE—FXTESESIR PR E 2 28BS
BIREFZARMILAR . Ethnic dialect MR A 77, $ RS Fy i by Al sk b 25, sdliat S0 09 . REA £F
PO ARHE TG S o Address form “FRIFIE", F8 FSRFRIE R A D A & AYIRIE . BT % “a bilingual speaker
uses two languages alternatively in the same conversation or interaction” J&F§—1\ XU & 7E [6]—37 % 1E 32 B il
MPIFIES  XB T A% .. AB%B,

10. [ZR] A, B AL AR HIEESEN. SiEMEIRE RS T HELE & B RK
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43 Nk (lesson ), BREZ ( transaction ), 3 [F] 5% [7] 5 ( exchange ). &4 ( move ) #li% H (act ). A, i [6] 2 32 B
BIEEA B, — i 51 & (initiation/opening move ), [FI%4 ( answering/response move ) FI/Z {5 ( follow-up move )
AP BORRIE A

1L [ &R ) Co BB AMERITEEHF. consonant “5H75 ", vowel “JLH ", thythm “22” , speech “ [13&”,
FERHE T HF AR E B OGS RS S AR RZRIES#E, B, BERRNES St
— BT AR B A AL BCF B2 IR A L5 7 E1 75 (stress of sentences ), 152 ( rhythm ), 2 7%
FFT ( sense group and pause ), 7 15 F1 < KA B ( laison and loss of plosion ). #5i# ( intonation ). Kt 4F,
IR R R B, RS b MBS S E N, Ok C,

12. [ %R ] B, @7 RS LA E LS, meaning “B X7, function “INHE”, skill “$%T5”, sound “FF
B o BUBLRIRRAE FR2EA “FRATIE B W AT TP (al il B s A 7 R FE A A g shiB S i v, Bl
SGENINEE. MABEB,

13. [ZX ] B, @7 : AU EEEREH, lexical level “i@ICJZE", discoursal level “IEESRH”,
grammatical level “If¥5JZM”, phonological level “# RJZ1f ", “A long time ago” “Then” “Afterwards” “In
the end” #8J& T IEFIANE, ETR R PR & 8 | AHEEMPE AT, kA FE R e SCEE pofin s, X8 TiE s
JERZ, AL B, .

14. [&R ] B, B AMEAV H. AT “HEWLSRIZARE", BU “REYFE /458", CIl “#k
WOREAEE”, DI BRSO HEWT B, SOk 24 5 2 W s 5 20 775 L AU UL 5 Aok i (], X 2
FESRHR A A W T R SRR 5 B RE ) . MOARRIE B,

15. [BR) C. M ABPEATEHY. AT THE”, BUL “SkHiRE", CIN “H¥E", DI “WIFTEFE",
TEHIBPEIr Z R, %A Z I8 AR B 55 1 3G | SR AL B s i B ORI, 3B T B Rk i o 2 Rl
HiFES, DA SRR I TH . SAREEC,

16. [ &R ] D. @47 AEEEFIRHAF, AT EJI3EE", BN Mg, CI “{R 44", DIR “&
SLEIEL” . UL A AR R OC TR SR Z A, R TPE R AN, XA T RS F A AR T R A
W, BB S L MR L D,

17. [BER] A, B AEEARERM B, AT MFEBAX N ZEE THAT 7 BIUURIR
S B, IR B A 7 CIIRE R CHHE IR ) XGRS hfhA? 7 DI A ARIER X
MNLZRAE R AVE? " FERPER ( display question ) 82T O 2B A A0, FAEEEN R ERE
JEZREAE | JRTCIC, SRR A R UR S, (FREIR A R, ATUERRIENIE, B, C. D =W¥E TF&5H k&
( referential question ), BTy A7 BARRZ- S/ R 80, R0 B AR EA L iUadE RIEZ(FE. . AL A,

18. [ R ) C. BT A & DR FAiENC#ECFE . AT BRSO HERTE A", B “fE Bl Ak
ST RIR R R, CHU i B[] SR iR, DI s R AR AE I R . BUR LR AR TR R R
H1 T34k “germinate” F[R] iR, X — i AR AL AA A AR B[R] SRR BB AR) . SOARRIE C o

19. [BFR]C. B AEHEHFED ., AT 77", 3PEET IR B EFER AR AR
FY IR SE M AE B i 8l s BIL AT s C I “ A7, A8 BUMAE— B B0E N R FNE s IR, dH 8 R TR
A1) BV 28 R R ME B, B0 55 AR 17 IR T B UM G I A FR B RE , S S AR T 4 s D I
R 3PP BRI R R LR X PR AT L b Bk A . ST AR S B
WG ), 7T LA R RUR Y, WUES AR R, MG AHDCH SR, X — IR SR BB TE R AR Y
#HAT. WARIEC,



20. [ ) B, M. AEEAHFWS, AT “HUERRE”, B “FIEFEEER", CHl “SEBSCAR
FUREEE/RESE”, DI IR S A7 BE A RPRRE R R, BUMT B H I sh i) et ik
A [H RESE VA AT I . B AT LATES A it > F R B L HE T AL AL C. D= EERFEED AR, A
FEIET IS . BABIEB.

Passage 1

20 [BR]A BT -ATE. RE\EYFEMES B, REZET M “But he was also critical of
completely ‘free, student-driven’ education because students often don’t know how to structure their own learning
experiences for maximum benefits™ W[ A1, FLEALH T 24 A K A EFHT BE  ATERBUNLS TR T
2P EM, ATIASEE, WIS =B AY “students need educational experiences which enable them to become
valued, equal, and responsible members of society” A Hl, FLEGA N FEETEHE LD, HER B, RAES —EP i
“For Dewey, education also has a broader social purpose, which was to help people become more effective members
of democratic society” A1, HEINAEF A FH ) Z 04 HY, HEBR C. AR — B (1) “Dewey said that
an educator must take into account the unique differences among each student” AJ I, #HEIA N £ & & w0701 %5 [EF|
BAFAZ BT 225 HEBR D, BARIE A

2. [BER)A. B -AMTH. MRHSH B “Even when a standard curriculum is presented using
established pedagogical methods, each student will have a different quality of experience. Thus, teaching and
curriculum must be designed in ways that allow for such individual differences” AI A1, ¥t ik Ay, B4 H BE &2
MIEE Tk, BEFRIRFR IR 2 5 BB MR E R, ATIRT S8R, HEBRD. MR4E By i@t af
LR T CEe H R EAEFE TN EE, HEBRB. RIES —Bh Y “Dewey argued that the one-way
delivery style of authoritarian schooling does not provide a good model for life in democratic society” o] I, # @A
BB YT, HEBR CL MORBLE A L

23. [ &R ] B, B aICH. ARG LB “In this respect, Dewey’s theory of experience rested on two
central tenets—continuity and interaction” M558 EELAYAZE A] A, continuity and interaction f& £t B J P
BRI meaning “F X, L, principle &M, JRI”, regulation “AREH|EE, KL, guideline “45
FHE, #EW” . tenet Fl principle AY 5 X Acdilr . SAELHEB.

24 [ZR ] D, M40 d, RAUEEIECEE — B+ “Dewey argued that we learn something from every
experience, whether positive or negative and one’s accumulated learned experience influences the nature of one’s
future experiences” A I, FEELIA A, FEATAE AR FITH R A9 2 50 2E BIZR 7T, D S UL 8 & A&
KWZE, A, CPITIEEIR, DIUEM. MRH5ZE P “Humans survive more by learning from experience after
they are born than do many other animals who rely primarily on pre-wired instinct” A] 1, Zh#&f /> Wit F= 922 56
BRI, T AR ARE, HEBR B, SABIED.

25. | &SR ) B. B4 HEWR, ARAEEIECET B ) “Dewey’s hypothesis is that your current experience
can be understood as a function of your past (stored) experiences which interacting with the present situation
to create an individual’s experience” Mg /& —EtF Y “The teacher with good insight into the effects of past
experiences which students bring with them better enables the teacher to provide quality education which is rel-
evant and meaningful for the students” RJHEWTH , FFH &N IZCEFAEMEE R, REFESF T RLZ2HH
EHE. A, CHIEEER, BIIER. DI “individual development” B8 Flif F551Z , MICZh R E
LAY “past experiences” SCBCPEANSE, HEBR D, &A% B.
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Passage 2

26. [BR] Co MR eI, MRIFEE— BRI B AT HER, 254 (8125 — M7 B0 A fa) SR, AT
P TT AFHEE, A — PP RAIRMZ S, CHIEH . BI “Human beings are not as rational as they
think they are when facing an uncertain situation” s&£ [ 3CH$EH AV, R 2T X FER R BSLE 5, A
15 RALEIE, JOEE X — AN SE IR HET ok, SCHERR . A DTS ECSCE R, MABIkC,

27. [&R ) D, MR HEWIAE . R4E5E 7B AY “in many instances, smarter people are more vulnerable to
these thinking errors. Although we assume that intelligence is a buffer against bias—that’s why those with higher
S.A.T. scores think they are less prone to these universal thinking mistakes—it can actually be a subtle curse” A #E4/1,
“a subtle curse” H MR A B 5 J0 —SL B 4E55iR, BITSJESCAF, DIUIEM. A, CHIIH A human
beings i, SBCHERR . BOARRIED,

28. [ &R ] B. M08, 45 ME ) “When people face an uncertain situation, they don’t carefully
evaluate the information or look up relevant statistics. Instead, their decisions depend on a long list of mental
shortcuts, which often lead them to make foolish decisions” T %1, >4 ATl ANEfR & AIIE LT , AT EFHIEALE
B, WAEFMCGE PR, 2K — B e, A, CHIILSESORTT, BIWUIER., MRIEHE U
“Asked about the bat and the ball, we forget our arithmetic lessons and instead default to the answer that requires the
least mental effort” T 41, DIUULEYE A THIXS “SRFAFIEK"” SORE T B A9 T AR M1 ( a simple arithmetic question )
At R B AT 8l , SCHERR . BASRIE B,

20. [BZR] A, MBA:A01T B, AR 405 — BE Y “self-awareness was not particularly useful: as the
scientists note, ‘people who were aware of their own biases were not better able to overcome them.”” F] A1, Af L5
WE) B O B AEAETE R 22 19 A AN B BE 47 b v i S [A) 6, A JGUIEAf ., HoAth =353 Jo g M West S H [7] S
Fr A IS, S HEIRT ke, wHERS o

30, [BER] C. @47 WL, CEEIECE = Bi# 3] “Rather, they wanted to understand how these biases
correlated with human intelligence. As a result, they interspersed their tests of bias ..." B[l West F1[&] 535 {] ]38 12 52 46
PREEWT T B HE R 22 A J1HY K 28 5 SRS HRAE “The results were quite disturbing. For one thing, self-awareness was
not particularly useful” "1, /5 PIBCRAEM HI LA — 4R “HREFIFAZRE A M. B4, X
B FORBOZA LI HARZE R, XA R THE B4 R E AR IR R . BMABEC,

— EEA

3. [ BFER)

(1) note-taking (iC%EiC ) JB T2 2 SRIE h A A RNE . INAURIE IR 4450 T 5 LEARIE 5 5 1 shif
REUH L BRI 1 o

(2) 1M

DICEICA M T el FEPERE . FEEILEICH RN LTI EE2UTI A 2, XA B
FeAE IR EHORR VRS, EEEIE PRI AE L.

@icEic ARG E S o FAEEVTRA R C R IR IS AR E, A ACIESEFAS
X ARR AR . SF e A BB IS AT & TR, FERBE UL ZAZ IR ERRE RN, R E T ROR,

@ICEICAF TR ERB BT, BRACEICAT LUE R A B A3 B, X MERER
TARIER, AMAZ SR B R EFR)E T AT T 15

@icEiICA R T A BEAENITNA . IDEICET R HIFHmES, fEicEiIcWL R, AR &

_4_



PR, #EAT A A A AT,

( FAATHELL =R AEE BN )

= B HERS A

2. [8FER]

(1) 7E55 VEEME S, 2T “be + v.-ing” G5¥1E 4], #4245 #9/A]F “I’m having a pain today.” J&
FEARAY, TEIIET, AUFRRE RSB A GEH TEZEHATR, #1140 have a pain.

TEAE 2 g xHiE T, #UM[A) 44 “Have you been to Beijing?”, 4= 45 H BFIE % “Yes, I've been to Beijing last
week.” BAEIRIY, BUTESE AT — AR A RE S S8 E A1 22 A [B1HRIE ( & yesterday morning, last week 5§ ) i,
%34E 5 for, since EH -

(2) OESERBYF T W 470 F 7T B,

1120 3 S S B IA 2 ) At R I — S N —SR AL A B2, SR IETR 5 5 i R R ARy | SRAE I E
B ERB, BT A @ B A E S S TR R G TE R B2, BOE A R BB AR ]
L2 A BRI SE T B TE VR A X TS ShERIR A T XE S A a0l R E &, R B IR T sh A B
TITAEL#THIE.

QESHAIAIES W 58 E SGEF M.

LK F SOE S IR S B IE A 450 EAE IR R W& UM FDRIZIEE LM ARSE, IBE5 ¥ 91
H bR AR Z R G RS A, aniE vk A (R . ) A)F ), 1B % S M B R LAY 23 18 A A i
o XEA A B HERILFAEEEEMESEX, RAW KA  EAE I E TSk, #
AIE, BRI A ERIE S RE TR 8, Bk EARES R T 451 3 SGEF M.

(3) QLURVER AP R B, #UM— B . FIRE, WEFAE MG iRk s, BARRLE 4 RE
WS E A, BB TFAEERE ER RN, FAEZERA LM SES), v A £,

Q@F 2 XA RBP4 B 2 0 TR R 1 ), AR BB PR 42 i3 2 AR X TR
BEREE , (BZR3 AU . B —, BRZERORYE , B2m Ak 195 2] 24 T B BL 2 PR 80U 4S i AYRIER “Have you
been to Beijing?” Z R, FAEAFTELZEE, FH THFFERESHIETHMEN.

QFEMER ) XMICEBA B FEER B RBOTAB SR msh T8 2 S sse BB K.
BEELW %, (BERBRIAR B2 ARSI, BURNACRA A L3HERER, AT FIH .
RIGA LA

EFIRITE

33. [ &%1&it )

Teaching Contents:

The passage is about sharing and the sharing economy, which provides some clues and inspiration for this
speaking class.

Teaching Objectives:

(1) All the students can comprehend the passage and grasp some expressions about sharing and the sharing
economy from it.

(2) Most students can talk about the sharing economy and express their own ideas fluently, and through this
their speaking and listening abilities can get developed.

(3) Students will have a new understanding of sharing and the sharing economy after this class.

_5_



(4) Students’ team spirit and critical thinking will be developed in activities.

Teaching Key and Difficult Points:

Help students understand the passage and fluently express their own ideas about the sharing economy.

Major Steps:

Step 1 Pre-speaking (5 minutes)

(D Ask students to read the passage to get the gist, and then discuss the five questions in pairs. Remind students
to pay attention to some expressions about sharing and the sharing economy in the passage.

Q1: What are the benefits of sharing according to the passage?

Q2: What’s the extra meaning of sharing?

Q3: What can we share with others according to the passage?

Q4: What are the benefits of the sharing economy according to the passage?

Q5: What may be discussed in the subsequent paragraphs?

Then invite some students to share the answers.

(2 Lead students to summarize the answers to the fifth question and write them down on the blackboard. For
example:

Q1: What other things can we share?

Q2: Why does the sharing economy flourish?

Q3: What other benefits will the sharing economy bring us in the future?

Q4: What are the drawbacks of the sharing economy?

Ask students to have a discussion in groups of four. Remind them to take some necessary notes when they
discuss, such as good expressions and ideas.

(Justification: This step helps students understand the passage and collect speaking material.)

Step 2 While-speaking (6 minutes)

Create a situation of an interview in pairs: one student plays a journalist, and the other plays an expert. They
hold an interview about the sharing economy using the information collected from the above activities. Ask them to
pay attention to the speaking accuracy and fluency.

(Justification: This step helps students apply the expressions and information just collected to a real situation. In
this step their speaking skills can be practiced.)

Step 3 Post-speaking (4 minutes)

After several rounds of practice, invite some pairs to perform their interviews in front of the class. The others
should point out the merits and shortcomings from the following perspectives: fluency, pronunciation, content and
expressions.

(Justification: This step provides a chance for students to show their learning results and they can learn from

others.)



2021 £ F ¥ ERNERIHFRFRRIEFRAMNEZHFENLE ( FRTF )
SEERRBEN

— ., BIEFEE
1. [ &%) D. @i ATEESAE, F07784K ( Allophone ) f& [ — &5 L A AR LIE A, ik (7
[P A LSS [p] 2R — 50 /p/ PN E AR R, AT, BF VA AR IE— A [ FI1], 4 feel

B (RER W) Flleaf Mif/ ( %352 VM), HORKBED.

2. (&%) D. @ AEEERFEN LS. i permit BEA] LIE SR 0] LIFES bl AE2ilinfsy i
W, VR /po mit/ s YEA AT A — N EE, E4E/ pamut/, BT [7] permit {F 22 il AYEE , SUARBIE D

3. [ &R ) D, R ABEARAEFHT. equivocal “XELLHIH A, Bk MITTRY”, archaic “iTATHY, Bk
IHHY", timid “JEEEAY", infectious “fEYLPERY, HIRPEAM". BN MENFEHF MBS, RCFERE
R IE IS T X T ERER G, it 2R A R X AR AR 7, MRS D

4. [BFR) C., BT RE L&A proposal “$£1 ", elaboration "I/ A" accomplishment “ Bl .
REE", deliberation “4UAE, FIWL". HIEN DU £ | BHEF K EE N - Z AT AY R BA0A M 20
e ARl S E iz —" . ARSI C.

5. &R D, @ ABEENABT . accommodate “HALETE, BN, diversify “({li ) Z4F1{k, 1
J[IEERPT () Eh AR promote “fiEift, #ES" , arrest “FHIE, TH1E". AJECKH CHMEIRS TAES A BRI H SRR EH,
fbATTESE (RELA ) 37 BH LR PR Sl A TR PR . AL D,

6. | BER) A, B - AUEAIEFRPIHNT. when “ 2o A7, lest “LAfe”  before “FE:--+--- 2", unless “[&
7. WER MR ETHFNFEBRER, P LA A S B — R, R A AR AR A ik
HEDEREEMN" . BAEIEA,

7. [ER) C. B - AEEA RSN MEN ANERTFAARER, RS T, &I TR
SR TN . whatever /F 4 FRAE inl 81 4 il reason , "1 [BIAN Z2 05 i) ( W a, the ) SO AR 2 1] ( 4n
any ). WAL C,

8. [ZZXE]D. f#th . AL A LT, suppose (that) “fEiZ", provided/providing (that) “HHIR", save
(that) “BRT " RIEN “BRT (HLIE ) P AENLS WP RTEX R T TAEZSM, AM13 BA| 36 ) EEm 2 H
BT BAREED,

9. [BE]C., BT ABE A EXT, FHEBEXT ( Adjacency pair ) 45 & M Z B A, —FT—)5
AEIE , P AT ER] , n R IE M A i Z (B R R YT, R iRTE DU 2 et o ISR ey — 7 AT In) e |, 42
[R]85 | BUASE 75— R DL &l IR 2, X — IR 1B A B — AR SR . BT AU
Wi B P R AR DGR B IR P, 8 DR MR TR R X S — D IR E TR IR A R f R p A SRR X
pair work “ZEXHiEBN”, pair practice “Z5XT4:>", minimal pair “He/NAFSIAR” . BUARERBE C.

10 [BER] A, B ABEEFELME, FEL( Progressive assimilation ) 245 7l 1 A4 & 52 1 f= 1 59
&, MINHEE & R4k, bags 5 A 5l 5 /s/ 52 B T {4 2 /g/ A R2 W % [R) AR A 4 o 72/, SUAS IR AL issue TP
() /s/ 9% i T B Auc/ TRIAE A 47, one cup HF B /m/ 855 TRTRY /k/ R 46K /m/, ten men FR FATRIT—> /n/ U5 TS Mo/ [R) 4L
B. C. D =T R & 65 B [k, J8 T afiE k.

11 [ZFR] D. B ARBEAEIMEH AL, the direct method “FL{EREE" EMIET I DiBEH ¥, 18
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PEROT . W RBGL, A ) SR 8 i AN O FIPLR SR S | BR ik BB AB A= T5 AR . total physical
response 4> B R W 15" SRABRE T A TR Rk, 18 1L SRS ES 155  the audio-lingual method “ W i}ijE”
SR R AR, LABEDT R FCIZM 2> . communicative language teaching “ACPRiG & #2Ek” LIKEF
A i FIZCRREE 1 o0 BAr, A2 A e R AT RR LB T I S i AR AR 55 . SRk (e AE 30 . fa e
W AR B I SR AR s, 2R A PR e B, AN D,

12. [BZR ] B, M AEEARVIA, AT R —ENEMIES MR, BIl “ABESESEH
fleA1", CHI “$R 2 FAE 2 JeB i 24ER”, DI “BE3R0T i 38 BHAE" . SRR (06 B br il i 2iE
FA A A MGG IR T B RS, RO AR, e ALER, iR i aX H
PRNZE R R B R i AR ) . AL B,

13. [FR ] D, BB AMEZEEREEFIFH S AT Q¥R B “BAkS A A", CTl “E
ReEFAEFIN, DI COARRLY IERNR", FOM FHEER] 4] “Is this sentence right?” A2 AR MFAT R , 112554 i)
TIER, A S BRI | 1248 05 12 B (] ) JF VAT HLE AT R T A IE , A8 T2 AR, S
D,

14. [ B2 ] A, BT AUEE T IRMGHERARN, BEAENEGERAEAEREILZSRMNEE
e, AN WSE-RBETTER TR . FESE D BN BITER AR, E—EEIRN
YRR b, SRR S, ZOWSA T RE b ME SO R . A TRIER . TRIRA IS Sk i KU TS 3h L 4
PrmRL 2~  RR BR R A S S e B R 21T,

15. [BR] C. B . AEEEIBRBF . WCHEE-NEE EEENEEA T EL . LA AT
BN — A B R SCE, X S S AR B A T SO SE R, BRRE R A IE R E R IR, BT AE
B shIE CRIER 2 R, A RO RN . SAEiEC,

16. [ZR ] D, B AMEANMIEL . WSS BibFABdZRER  HIMANE T B, B
& oL ERFEENR . Atk BRG] FARGUR THUIESR ] . AT AR EIE” FICHiT R “E
BOHE” J8 T aePrtEgR > . BUIH R “BIR” J8 T E UML)  “ um]ECX” N RE X a4k . BRI D,

17. | BR ] A, @ AEEEREED) . BUTHRRIESIEUNE , S 4R AIE Zan{e] e iE shesd , 2
AT AR R R AR T BIL “L% 4 B e A1 C IR S ah2F A= 4 A TR LR X IS sh 7R A AN
PRARIE SN A 00 T 2 ORI, B 22 B PN BT AN A . DI R EEDFRERE”,
BARFIN ] L) —— 1252 p IR, (H X RE SRR | BRI, AN EIEF R EA R, AL A,

18. [BX ] D. M AMEAREHE A IEs, AT E— I L/NE R B BATRE" . BIT ‘5
— AN I A E A () A AN C I — AR IR SR ME R 1) T T 2R YA A e AR N AR A B B AR
MERAE, BT XEER TGS, DI SR I anfal iRt 2y 3% " 51 e A i £
B R, TR T G g, SRARREE D,

19. [BXR] A, @B AEEE G EMEEGEH, 8R4 %IMBOTEFENEZNEMTE, B
fRAGSE B AR At e i e . 00 B0 R e iR AT, B B S IR S S Bt . BI “BUTA
FHE IR R SRR b SRR A N 457 . C I SO e R B0 R B U5 A T8 5 A s A T ekodR . DI U
MRYEZFE B AP BB IR”, 3 — AR LA Sl A . AT “BOMAREE B 3K SR IR R B = B R i
TomJE B ER G UR (P 7, 2 T BB RN E . BOA—E A

20. [ &2 ) C, BB - AWEAE SN, diagnostic test “IZHINEA" B7EZWIM A Fr2a A2 S T
FETERY 1G], — A FH e i i ML 2 A 2% 2] 7K o norm-referenced test “H S IRIIL" LA 4 ATER]
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IR BRI BAE IR . criterion-referenced test “FRAES BRIMNA" LURFE bR ( NEEE BAw ) fEF
MR, AL LEANZ LA MRS LS. BI Y RIS IEN ( formative assessment ), BHE T BLST1E
PR HERT B 722, BORFEEES IRINRY SR . SOARELEC.

Passage 1

21 [BR]C. @i -8, RIEHE—EB R “People today experience more depression than previous
generations, despite the technological wonders that help us every day. It might be because of them” RJ %I, JSHE T A
75 T B A7 30 B R ARAE S B AT, (B4 AMTE AT JLIR A T Z AR, S AR, CUIER. B
g TR, % . DIEFE SRR —9 5L, 5 Daniel Goleman {2 AT TR AR “HLARAYRSAL”
K. BARIEC,

22 [ &% ] B, @RS, 5 _BES, AIAER FXUREZ BB R 0, L3 ik 1 Ak
B ERN RN EFZ T, AN A6 IR U AR, BIWIEH . % B R B AN & ik 1 &
ICA BB FULA AW TR, IR A AT EA R SR EICA LR, ATRER. BIES _Eh
Y “There is a constant, nagging need to check for texts and emails, to update Facebook, MySpace and LinkedIn
profiles, to acquire the latest notebook or cellphone” AJ A, C iR, 2 _Brg4¢ T B £ 16 X RZI 8 m
I A T8 B X e e e B A AR A TCE AR, DIRIR S KR, AL B,

23. [ BZXR )] B. @M HEWE S —BPAY “technology is severely affecting our well-being. Technology
can be hugely useful in the fast-paced modern living, but we need to stop it from taking over” A] Hl, Fi R 1E/™ & ¥
M FATRIERR . BORTEY T BTG P A M, (BRI FE L B C AR . 55, fEETE
FEPUBHR R T H AT R — S MFE 0 . A AT HERT R, OC TR R A2, fE B R & AT
RRSH I Z IR AR5, MAREEB, JESCRIER A, DFIR, 8RR . CH “HEORIEAE RN A EE &
J&” ARAEHE BARPL AU | HoHERR

24 [BFE] C. B AT, BIEESECTHAY “Yet research by psychologist Tim Kasser of Knox College
in Galesburg, Illinois, has shown that ... Materialism is also associated with lower self-esteem, greater narcissism,
greater tendency to compare oneself unfavorably with other people, less empathy and more conflict in relationships”
T, A AT TaE SR 9 iR P R A T A T A (R RN AR TS AR A R o, (AR BE C, AL B, D=0 Y
Tim Kasser B0 TC X, BOHERR

25. [&FR ] B. B E5M, @IEZL2 0, CFF GE L% K Daniel Goleman B3 {1 AYET L IE
250 RASEI B IR, 25 THARW R s, 5 —BidE H “Are we being served by these
technological wonders or have we become enslaved by them?”, A1 A A1, A 0 = BT T2 £ R T A3k 2
TERNFN TS R EFRATICA BTG . BIU “an 4 AR AT S AR R S re M4 s &
5o AT “BHE AT TR AT 720" B ERIRFIRHEC A R Rz —, NS 2, CHl A TS
s AR " M DI “Seit At b AR IS ST BT —BOHSE —BCR 1R R (BN R 3CE
FRATTE MR TTE S, A BEMERS 430, 17 HSX P ¥ A R B AS SO HE ] technology , BCHERR . B4R B

Passage 2

26 [BR] A, BB HENE. REE —BTA, —Hamifm AR 5E M E TSIk A
RSB TE AN EA P, SRR LEA LA S R, UL rTHERT A0SR, R
W E AT AL T4 %, BTl AT XSGR HE TR T T4 3 ir” S50 T, i
2 B EGEIL T AT X L BUEBE T AT AL FIIRAL , BcHEBR BT “( BAT ) BUERE S M IFAL K FIRAL”, Bk —

__9_



B ®] 1 CTil “RGESE A LCin A A RS, BN ZBRE , X— WA 5 AT BUE B2 ffE 50
SRR, SRR Co WSS Bk E ARG S B S SRS AR, SHER DI RUE (& f g
EEAETER 1 L RARRIY " . B A

27. [BER ] B. 8BB4, ARHESE LB Y “Next, the children were asked to sort by shape, which was
more challenging because it required placing the images in a bin marked with a conflicting color” FI%5 7 BX 1 i9
“... the brain’s so-called executive function—a command system that directs the attention processes that we use for
planning, solving problems, and performing various other mentally demanding tasks” &%, &5 —/MT % 5 EPk AL
PRI S B ORI A T IR 25 AR . AR REE B

28. [ &% ] B. @MW, ARIES —BiP Y “But this interference, researchers are finding out, isn’t so
much a handicap as a blessing in disguise. It forces the brain to resolve internal conflict, giving the mind a workout
that strengthens its cognitive muscles” AJ A1, IACHFFTE KB, XFTHLZ2 I H AR RS , B 18 R
g, TEBAETR BRSO R AT o R R HERT X F TR AT AR = LB B RS, AR ik
B, ARHESE ZEATHT, ATURE AT AGERE S MRS G, HERR . MRBESE /S BE R Y “These processes include
ignoring distractions to stay focused, switching attention willfully from one thing to another” 7] I, CIi & i%,
D WA IACHE R & AT T E B, R .

20 [BFR]C, @A AL, tunnel “MH, BFiE", quarrel “FWh, L, Fi7, struggle “3-F, Hi5",
argument “FI%, BEET . LI TR F RO RECE O AR R B R TE T R Z S S EIA
TR P Sk T T W IR ) P 2 LR A — ) B R T, L P B P > S BER] inhibition ( #P% ) Al suppression ( &
il ) 5 tussle (F=f, 4R FHFER . PUASBETIH, KA struggle B S S HEKRE K. B, WHECRSCEE,
struggle 5 tussle BE T . BOAEHEC,

30. [BX ] B, @47 58, FHE—BRIEMM S “Being bilingual, it turns out, makes you smarter”,
Z et BB AR RE 1 094 Gl S A2 Z IR ST 4510 0 SR — W . B BEMEFE AR SCE .

REpagli

[
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3. [B2ER]

(1) WEEL . 222 Ve A T ORI e 3, n Bk HELe 4y, DATUE SRR R E,

PR BUFAR AR I E — oM A R SEX RAE B, I & R —— X SRS B £ N B =47 (Please
read the leaflet within one minute and answer the question: What’s the main idea of the leaflet? )

(2) F52: A HIPER DGR B, WK R SCTBOR P A TR 2 B0 A

PREEHCFAE TR Y T T B SE =B, R HH X SO RE——$50000, 1975, 2%, 1997, I FFIEREEA]
T8IJ214 . ( Please read the second and third paragraphs to identify the data—$50000, 1975, 2%, 1997, and then

I

4

figure out what they refer to. )

(3) T E A IR, L 3, B R AIRELR R, X ORI 8 R | 45 KR G 19 1R TE S AT
o

PR A A A X R AIE B, U Tl — T X RS 4. (Look at the title and picture, try
to predict what the passage will talk about. )

(4)IHFEICE AR 2t |3, 400Tit, he, she, they, that, these, those FfCiRIFBICNE, X B BT
PEAE & %

BREH AR A R e — B, IFHE S = AT 0 it $8fCAIJR A . (Read the last paragraph, and talk



about what “it” in the third line refers to. )

= BFRRSE

2. [8EEX]

(1) 3ZEMAE AR s s H T bRk Fnia ik

e % EUME i FnE AR e 1A B 155, 51§28 4 & remember doing something Hlremember to
do something F9 {8 FIELAEE , B g2 5 A FEdRE At 2B vz FHIE & i T 2C PRI BE S -

A4 L 1T 1 e 22 A i A4 remember doing something Al remember to do something iR , S5
k2 A AR AT R R 5 B BT G T8 R AL

(2) 2Bk B A

OUABFRAZPREES AT S , #ad Fasg bl Jl i KoiE & W bR sh B 5 7 A 922 PR f)

QRHEFAE SRS 2, SRS A SRRV = MR

@ LIS AREE M EA A, Kl F AR T E iR D, ARG I,

U4 3 4 A - FRRR R B — M SO R A A R BN ] T G R R A AR ) e R R B Y
EERERL AT AR R

IR A -

OMZEAE EPRTEE A, A B T2 B AR

QFG I A —E RAL R e M SN BT SCPRIIRE ) -

I3 ER :

O Nz A FE S B4k, 55 Bl2e A RAG T L IS R AYTH R . TR IR A 3 SCR PR EH) LI HE

@ I ANE LN, A7 Bh TR A XHE & 45 O BUBME, By AR A A ATRE T, IINTRSE A X
EANHIETL

(3) PRIy T S I

ORI A IE RS E E ML PR A KF, BRI A A E R

@IS | e bt il , AWz RIS 2T 22 br.

VA9 B 1 i 0

OFI 7E f FH I 29 B 1L 72 v B2 B A RO M, S A 5 ) b, B R B S i ah £
SR E AN A EIR

QBT EARYE 2250 AN A 175 2] SR T 0T H B ] =k, R BERE , iR AR i 5 2IE L B
Wi S i TR L

M. HEFigita

33. [ &%1i&it ]

Teaching Contents:

This reading material describes the scenery and experience in detail. Students need to write a passage by
imitating it.

Teaching Objectives:

(1) All the students can grasp the content of this passage and learn how to describe scenery and experience after
reading and analyzing this passage.

(2) Most students can write a passage to describe scenery and experience in their life by imitating this passage.



(3) Students are willing to observe common scenes and express their appreciation of them after learning the passage.

(4) Students will develop an awareness of analyzing and learning from it when reading an article.

Teaching Key and Difficult Points:

(1) Teaching key point

Students can grasp the content of this reading material and write a passage with the same topic by imitating it.

(2) Teaching difficult point

Students can know how to describe scenery and experience, and express their feelings in detail.

Major Steps:

Step 1 Reading (5 minutes)

(1) Show the picture of this reading material and invite several students to describe the picture in their own words.

(2) Ask students to read the text and find out how the author describes it by answering the following questions.

(D What’s the main idea of each paragraph?

(Reference: Para. 1—A beautiful and relaxing place in a village; Para. 2—The beauty of the river and its banks;
Para. 3—The pleasure it brings to me.)

(2 How does the author describe the scenery in the second paragraph?

(Reference: In the order of position and sense: one river bank, the opposite river bank, the river, the air.)

3 Can you list what the author sees, smells, and does?

(Reference: See—trees, river banks, rocks, water, etc.; Smell—smells of trees and damp earth; Do—sit, talk,
swim, etc.)

(@) How does the author feel?

(Reference: Pleased.)

(5) Why does the author use the simple present tense instead of the simple past tense to describe the past events?

(Reference: To make the past events more vivid.)

Students can discuss the answers in pairs and share their ideas with classmates. Lead students to conclude the
key points about describing scenery and experience.

(Justification: Through this step, students can grasp the content of the passage by themselves, and learn to
describe scenery and experience from different perspectives.)

Step 2 Writing (10 minutes)

(1) Make students choose a beautiful and relaxing place and think about “why you go there, what you see,
smell, hear, experience or do there” . Remind students to take notes when they think.

(2) Ask students to share their experiences and exchange their feelings in groups of four.

(3) Lead students to organize their notes and ideas into an outline for their passages by answering the questions.

(D Where is it? Why do I go there?

(@ What do I see, smell, hear, experience or do there?

(3 How do I feel? Why do I have such feelings?

(4) Get students to finish their writing by adding more details and some conjunctions. Remind students to use
the simple present tense and follow a certain order when they describe something.

(Justification: Through this step, students can know how to apply what they have learned from the reading



material to their own writing, and they will accumulate enough materials and thus finish the writing fluently.)
Step 3 Check (5 minutes)
(1) Ask students to check their writing by referring to the following questions:
(D Do I describe the scenery clearly and logically?
@ Do I express my feelings reasonably and give support?
(2) Lead students to check their writing’s tense, spelling, grammar and punctuation in pairs.
(3) Get students to finish the final version and invite some of them to share.

(Justification: This step aims to help students polish their writing in content and language.)



2020 £ T HERPMFHITFRFLRBFLZRMIASHZR AT ( SHDZE)
SEER RN

—. BILAFES

IL[&ER]C. BB AP LA T35, BRI place of articulation “&FHBA" 4303, /s/ Fl/z B @ T
i 5 state of tongue 7 Sk BLIRZS" 1 H A R A > 2580 ; AR AE state of vocal cords “FIHFERT”, B
PR RSN, /8BTS, 2/ 8 TG AR YE manner of articulation “ R AR 53, 15/ T/
J&FH#E . BAEEC,

2. [BER)C. MR A 253 Fin) £, B4 realization / rizolar zerfn/ 2L PUAN 5, 1 “real-” “-ize-”
“tion” ZAMEIEM A, BAIEC,

3. &R ] D. M@ A A LHHT . proofreading “BiX}” ; editorial “( IRALHY ) #118" ; censorship “
Arifil BE”, P i) 4R censor Z 00 “( BEEAY ) & 17 ;citizenship “/2ARAUH]” ., AR 3 10~ 17 A% 2 8 Al ],
DRESEE I TIPS IS 63 5 NI & N s b

4. | &= ] B. B AEE AL LF, piece “BER, " Flpeace “HINE" BI/Nia) il & 35 #B 2 /pics/, (HBE
LRSS, B F IR S X (homonymy ). synonymy “[f] LK ZR”, antonymy “SZ L3EZE”, hyponymy
CETFXKERT, WAMIEB,

5. (&R A BT ABE ARG . AR “h— s A RO [ o 2 0 B BT T30, B R ik
ZHTHVT S CGXAECF ) T, notFilin the leastiEALFR R “— StLAN, 222K ;at (the) most “E %, Niid” ;
least of all “JLH", ZH]T & 7] ;for the most Ji7 75 BR 4% 17l 41 part 78 “KRZE”, — A Ak F/ERNR EHE .
AR A

6. | R ) B. @ - AMFAE A ESMEETE. MER A FLIERRYE, IRATEAREE 808 (i
RO e,, PR FRAT R 22 A0 S R A A BE Rl _E EAT 8%, base sth. upon sth. ZA “Lheweee- R AR . X
AR “4riR) + which + NERX" G544, AERAMER BER, MAEEB,

7. | £E ] D, B AMEBEAERIENG, BN “5EKNEEHEIKRIOR FEHK". e 740
AR, 23R A TR S | 3 RE AT, A AT SRR, N rh HA what fF& 20K, BORRIIED.

8. [&ER] A, M AMH AR N A) . AJEN IS 2 AR, 7 XI5 4 T R 3E 5
#h7 . however 5| S 1E AR G5 M ATHE, A6 24 F no matter how, 25444 “however +1E 25 1] / @l i8] + F i +i818"7,
AL A

9. [ZFE)C, M. ABHEE 15115, feedback “S2iit”, output “Hiti”, intake “WEYi”, washback “/
PRUN" o B TR AR HCE 2] B X — R 0 RTE W, S RE C.

10. [ B A BB AES AHSIEE, idiolect “NAN T, 18 IE AT FHAES 2K, H:1E
WA MR A U Rl taboo “AEEET, FRTE L AHRIR A K S By AN B R AL AR R T
i o regional dialect “HiLHE Jy 7", 48 A TG 7E [ — iy DX ) AT AYIE 5 22K social dialect “FE27F 7,

W EA R RER SRR A A, TR BB E AR AR RE S B ITAT S, )
AVE A,

1. [ B2 ) A, @B AR E A2 (0, FOMREIES S B SRR, scoiasl 7 AR PER
HAE R, organizer “LHZ1E ", observer “MEEH ", evaluator “VEH ", prompter “HE/REH ", AL A



12. [B2R ) D. B ABEEIREHE, AT HdEIAS5T R, BI K das e et )
F, CHL “KEr A e B UER s Rk AL 8048 " . DI ‘Bl FET A EE". ST
(1) =g 4) ef B IEE SRR R N 5 S AFRBAE, AT, 2UNE 2B B B AR 1 P b1 £
H ARG R4 EEI B R, S EED.

13. [ B ) C. @ AU A IEE S AR, contrasting “Xf H, X R summarizing “#E45, B.45",
deducing “HEWT”, predicting “FUM" . AR FHIE F AIRAESE G RORFFE A IE M ER, 8 TR E
R ATHERT , AR C,

14 [BR) A, BF-AEEHEEMAOMLH. AT WRBFMR", BI RAECEMET. CHl i i
HUEMRY, DIR CRIBEEM R b R BN EEMR M TR REF D, BN TR IR
AR, RO I0 LIE M A B AR AREE T TE b X A S S PR B L 2 A B KT TR HE L m
A LK SR PR 28 5S4 A 78 RO U8, 38 FT L AR 90 2 A TR TR %) 300 S A 1% X 206 20 HIE NI 508 25 g ) . i
#h BRI AR EER T BURBCEM R, SRR A

15. [5R] D, BT A A FREH. AT MG AR A BT, B 5 Qe K H B 13 SR
S, CHl“AELEMTERMHEE”, DI AEFEMEFTHIR . FIZRS AN BN £ 25 2V
FIE B B9 FIAR AT S, #0281 B AR U A A R R B, £ 2 A TN S BN AR, A A O R,
TEIBE R RN, A2 A TR R & . MAEE D,

16. [ZER)A. BT AEHATH, tansfer “IEFE", §85 2 F £ —FpF 5 #0572 2 i/ i 76 1
R B2 2, F ) FH R —TEE T BB RE N T — S & 8 TiE# . deduction “HEWT",
contextualization “WHHEfL”, induction “JA4H". MAEIIEA.

17. [ZR ] B, B AEEEGEHY. EdBRENEEEFEXEHEEATESIRHFENSE. %
BT EE B ERMES TR . FESCE/NEITFE LR H M, AL,

18. [ZR ] D. B . AEHEREHFE. A ILEAERNE", B L2 EEEURBHNEFT
EEZ", CHl “ibFAEFRANEE", DI “Lha A R CEE DI R 2 & 7 I SREFMAEAE 7] B2 iR b 5557
4 R M ERARGE A7, TT LA A B SR LA IR E & . SRR D,

19. [ER ] B, BT - AFEANERF. AT HHAE", BIU“YFE", CUl “a)BIFH#", DI “BH¥".
Hegr R OE DB RFIREE, al LIk s . A, C. D= i |G S, ATHER:. Sk
¥EB,

20. [BXR ) C. M REEAIELHE. skill "B 15", meaning “ & X", structure “£544 ", function “HHHE” .
MK A A anE N E S A Fad, i/ it A RAE & WIE St . AR C.

Passage 1

21. [BFR] D. MBH 478, CFEHE—ByifsH “‘empowerment’ is not a lesson that can be taught by way
of textbooks or lectures ... It must be taught by personal examples”, 5% — Bt #£%/] “We must make the lesson of
empowerment come to life, in a real, up-close and personal way. And the only way this can be done is when we
allow ourselves to become living examples of what we teach”, 11 H %% P4 B¢t B #f 75 4 “Unless we experience
empowerment on a personal level, we cannot help students learn it ...", XF L4 KW, HA A E G4 T I
R, ARELLF AR BEH M T W B F A2 "B, ABED,

22. [&XR ] B, AT MW, RIEEE B AY “When we ask our students who come from disadvantaged

backgrounds, or those who face a personal lifestyle that is in direct conflict to the principles that we teach, we have



to be willing to show them how to overcome ... how to be empowered” 1] A1, H-AE R A F 2Ly 5tny 2z
Mt SRR, A TR AR S PUBL Y “Unless we experience empowerment on a personal level, we cannot
help students learn it” n] 51, FUAT [ EF 2 D)0k “WRAL" A9 A nT LAHS B2 b 22 “TALY, CI S ST MR,
MG B TR E N AT R, DIV E R AT 7RV PSR 1 COT B AT B R . AR (EIBCE —Beh Y “when
I empowered myself in space where there was no one there to empower me, when 1 chose to succeed without
excuses ... WHEWTI, /& /E X IRIEE IR RESS A 38 WA . BIIEH .

23. [ BRI D. BN M4 B “PSGL was a school that I started so that I would showcase
empowerment to a group of students (and staf) who needed a real-life example of how to grow beyond one’s current
circumstances” A, %K T RS o7/ AL 1T AL Bt i 7 it

24 [BR A B 0l MG CHEA “circumvent” E{ 2 PUE, HIRE CHATHM, REAY
A0 R R BITA 0] LU h 5 2 s AL, AR B 2E k2 T | e IR | & Az S B “IAR”
WL RE . overcome “FEflR”, encounter “JEili, M F]”, move around “PULLEZSH", take away “EiE, F L,
o " Er WA F) “we have to be willing to show them how to overcome” . (A% A,

25. [BER ] C. M AIn L HUEFPIED Y “Our role as a teacher becomes technical, causing us to miss
out on the spirit of truly good teaching, where one teaches with relevancy, authenticity and experience” AJ Hl, fE&
N, FRATTHE SR O ) B 75 HAT R, X SR AT 20 T BLIE B (AR T, B i i LA Bk
L & I M\ S 24 O 1 ] N B =0 L S o a1 A DS 7 A2 4 3 ) [N P B o e i g L= M= X
A CIRYE | BRI BEIR . b C TiAT & 80E

Passage 2

26 [ZFZE 1D, BT AL AL B, C=IUGRS—BF NI N, IFA: Bradshaw BT &I, ELA,
B WIIAS B AN 5 S0, BRCRERS . RRHE S 18y “In fact, cats are rather cleverer than commonly assumed, as
the biologist and animal-behaviour expert John Bradshaw shows in his new book™ RJ Hl D 5 (F4iff .

27. [ ZR ) B. 4008 RAES Eoh Ay “As far as potential research projects go, decoding the tail-
language of playing kittens must be about the interesting unsolved problem in science” 1] %1, 5t H AiiffFZE5 H A9 %
JESHURT | B IEE DO/ N i R LT B 1 1 B2 — M E MR R, B BE B,

28. [ &) D, 84Tl 8L KYESE PUEL A9 “The cat is an apparently phlegmatic beast, but Bradshaw
points out that cats experience strong emotions, and sometimes might be suffering in silence” #J%fl, phlegmatic 5
strong emotions 1Y S MVHIE , S DI calm V2RI BT 800E .

20 [BER)C. fBAT- 40 8L HIPE 1 BCES — BeH (%) “the furry target of spittle-spraying ecologists who,
armed with dodgy statistics, accuse cats of wildly ‘murdering’ all the country’s songbirds” 7] 1, —2e4- 22 K48
oA YA S BOZ 0 RO R AR C.

30 [ B C, fMBATA B, M4GHS—BLh % “This cat-parachute pose, Bradshaw calculates, ‘limits the
falling speed to a maximum of fifty-three miles an hour, enabling some cats to fall from high-rise buildings and walk
away unhurt’” 0], Jl SRR & aCE A RES LS b 22 F ik . AL C.

—.\EEE

3. [BEER]

(1) H™Y:

JISCUTES (dictation ) [ 428 HAY 2K 56 F 4 S~ W D) B RE JT o a4, RSO E BR 1 5RIETE = A%



A, TSR S R T ANAE R S A TG ) B I A BRI RE L R RRTE —E R RS A
PHE iR BERIAGES .

(2) =AEALLE.

OWFRTHESS . 7R WS JFAR 2 /i, 20l DARS Bhaf b i— ek o AR, inAr 8 SR RIBE 2224
AR R RL A, NS EIER IS, T A2 AR R OB AR B N WY 1 A2, JF ik 5 A ) Ay i
i€, SRR AN IT SIS, W nT LA 127 A SR FH GG I3 04 ) SEH 07, PRIER IO R R, BRI 1 F
SO A R AR Y N AR A T TR (1 BE ) -

QW EiE . W AR B A SO S B SRR B, B B A T S PR R ) SR R U R
{ERHRE S, FEICRAYIEFE T, 22/ nT AR A — 0 0y, BRI T F 5 75 5 S U AR () S
WZ ., ISR A R, 2 A T LU RS — i S I 1 e iU SO K, SRR BT 2 19 15 8., A TR MR
FEAN A T 10

QW E kg, W &R, FAE R ERIEC A ME R RN G RN A TR, 5638  BOEICH)
P, Qnad B ASH S ity , D0 ] e I AU BB A T HE

(3) s

ST 2 A R F A P AR B S, SRR T D B s R R, TR R RS A e A Y
GRIEE AR -

23

BT S AT REHANE H T A L X T OB SR O 88 2 AR T, A TR E TR SO S A AT fg A
A AN, o T C7E SR D A B b, T 22 I SRS K R B O PR AR SRR AR B, T R R A TS B AR Tt
FOMTE S A8 rh 5 BT R 2 E 1 S A o el s A ST T

= HEBEESE

2. [SXFER]

(1) IEFEF A5

S BB F 2 I B in) arm, JFREAEIELT I T SORN A (] ) #25 J B i) i BB S

%lﬂ%aﬁi:

f A RS E B BETEFT M “arm” A1 200 “apply” ZRIESZERR , FATEEBIP 2 #ia, FI A REK
B SRR

(2) BT REL T I | PRk g A HEE S ORIA K Lk B R

OINHNE K VISR RO MR FAERE S SRR, 18 S E NE T B RN . 7% 8#
SEsE R, FUMG | S A i BT 20 arm 4 R R i A e ] SR 4R R A A S

QbR LI FREPRAE N Rt i, Fkib A b P ST, MBI T2EPR. IR BOMAE #0482 5 in] arm B,
FIFF A HXTENC A& ST A M ihe  SCRE WL, Jik A T F i) U PSR A T30k

Bk B F AR TR HCAAE S A W B R, N2 m bR &, 2R 208 A2 A8 4
VBN A R EShPEFIRURE . fEIZ B Ik, T2 At A BE (0], BUMIRA BEE4h D BIR AR 5L, T 25
S A AR AN [R] T — A0 AL AR A iR A R R

(3) e

FOmG | F4E B O AR B RUR, RO A TSR, REAS A K A A 2 ) PR, HR R
M9 H £ R8T, iR A A2 ST AR AS iRk



B

FERHEFIOR T, BUNA T3R8 KRS 8], A2 AT HE | 280, BB UE IS SRS T —
1] “Nicely done” , FFI5 A7 &% 2 A: 1 45 Fh i shitk 17T K B A R4 B R B8, th i RIS B 22 AR B 53 7, R F
W A e A Bl

M., #FFigit@m

33. [ 8%kt ]

Teaching Contents:

This writing lesson requires students to write a short passage introducing someone famous that they admire a
lot.

Teaching Objectives:

(1) All the students can learn how to organize their language and ideas to write a short passage introducing a
famous person that they admire a lot.

(2) Students can develop an awareness of collecting writing material from daily life by fully using available
information resources.

(3) Students can learn from the persons that they admire, and set their own ambitious goals and strive for them.

Teaching Key and Difficult Points:

Students can write a short passage to introduce a famous person that they admire a lot.

Major Steps:

Step 1 Pre-writing (8 minutes)

(1) Have a free talk with students about the following questions:

(DIs there a famous person that you admire a lot, such as an artist, a musician or a writer?

(2 How much do you know about him/her?

(2) Show a sample passage introducing a famous person on the PPT and then lead students to summarize the
key elements of it.

After that, ask students to work in pairs to talk about the figures that they admire a lot and fill in the table below.

| Who is he/she (birthplace, the place he/she lived as a |

Personal life
| child, his/her family, etc.)?

How did he/she become famous?

His/Her representative works such as songs/music/

Career
' paintings/novels/poems ...
BV shows he/she has been in. ‘

Your opinion of his/her work and the reason(s) why

|
you like him/her.
Your opinion = e 1
| What do you think will happen to him/her? |

‘ Whether he/she will continue to be successful. l

(Justification: This step can arouse students’ interest and draw their attention to the topic. Besides, through

this step, students can learn the key elements of a passage about introducing people and brainstorm ideas for the



following writing task.)

Step 2 While-writing (6 minutes)

Ask every student to write a passage with three paragraphs to introduce the figure that he/she admires a lot
based on the information and the structure presented in the table in Step 1. Ask them to pay attention to the spelling,
grammar and logic of sentences. Offer them help when necessary.

(Justification: This step can help students know how to organize their language and ideas into a passage, thus
improving their writing ability.)

Step 3 Post-writing (6 minutes)

(1) Ask students to check their drafts by themselves, and then exchange the articles with their partners to do the
peer-editing.

(2) Invite several students to share their writing with the whole class, and then give them some evaluations.

(Justification: The peer-editing can help students learn from each other, and the teacher’s evaluations can help

students perfect their writing.)



2019 £ THF AN FHIF R RE R ZIBEZRMIASHZENIRT ( FHHE )
(151t ) SEERRBEN

—. BOUEFER

LIER]) A, B ARSI P AR R i s Ik M AR 6 4 3T S B3k, manifest
CAE L BE M) o, B#R”, modify “THE”, magnify “(F2m, NF 358 BIZURER ) BOR, e,
expose “fHBRFR, TWfE", MALBHIEA,

2 [EBR)C. B AEEAR PN, MNEN TEAREBRNERG L, REMEEEERE T
FEFTE R R L R BRI A7 ring “JRdE, BB, ot di IR G . Dk & S EH K,
terrace “FERF-H, HE" ;arena “AIBZ 3, TR, L F57, WSS, RERMIELFE . hin
G B4l ; ground “HUIET, S EOARRE C,

3BER] A, BN AEEADIHNT . AIER YRR IS B A BT, SOk R RE L R Z
Hrb—{4E M 20 50% B, entitle “45F - KLH, L4 F----- - BEAK”, tip “%h----/NBR”, present “FfF,
P22 (MREAE TR )", credit “( 45ERATIKE ) AFABH" . WARIEA,

4. [BR) A, B ABEAE, BN “PRR ARG R 7 e BE ) 4] 015 I — A
“eFtiERET, B or ATHIAYER 73 I, or f5 TEIAYFS /RS R . BOREIE A

5. [&ZR ] D. BT AEEAMERGIE. WEHEEIRI SN, b/ /w BT, SHERRA . C.
R AT A, m/ 28T, BEHER B, /p/ B TR BB T . MAREED.,

6. [BR] A, MBI AEH A ST, MEN “BREFHERMES I, SRR TABKSER
F—HE", justas“TEWN", A0 Y Tk, JS IR F 550" M 1, LME” sthus" LUK, @k’ ; like {5 —FE,
)", @ E e, e — A I CRS, AGEE A,

7. [ ER] C, BT AEHERIGEIFIRENIRE, AR NS RE (EE ) i E+ S EAR
BREHOCEHL” . 7E “It is demanded/required/requested + that ...” Z5#4M, F2 18 M) B 22 “should + Zfin]
JRIE”, B should AT LA B . play Fil radios F BN EE R, T LAZS AR b S B ahiE A, WIS E, A2 AIw
ESHEEX, B “(should) not be played” . #AMEIEC,

8. [&ER] A, B ATH A1 for B9 HIE. BT FHMEA LT A RHAR SRR BHiY? AT it
PLX AN R T 4B, HA A S 177, Hd gy “for fun” /R HIK; BIL “SUEFTH TRIE %511, X 2 BAMAE
JEWRERRTSLLFE”, for all “JR4F, BAR”, “For all its efforts” Frnil; CIT “HRATEA T TAE204E T, Al —
A forFm “ZRT", JF—A for i, “for +—Beit[a]", Rom “Frge/Znd— Bt E)” ;DI “fl M=K zh B 2t 5t
77, H i for R L, SAEIEA,

9. [ZXR] D, B AEEAEEF. B MIEARRAL, & Z SRMETE S8 A RE R kR
/N B, 765 determine (/di'taimun/ ) 1, 347 3N E AT (de-ter-mine ) Fl 6 E F , Horb v U ELFTIR
AL D,

10. [ &%) B, @7 AEEAIE L%, 59 (gradable ) 52 SCia 46 M 57 il B A S 9w 4~ia, %t
— T E AR E X B —HEE, Wbig M small, P Z [8i4 4 —4~ 78] & middle, X % ( relational )
R SCAR), SURR I (8] S5 SCIR), X S SOl AS A % 57 6 3R, 2 AN TRl 23 BESR B R — AP G &R, BT Y
buy Fll sell /& X & K i, H b ( complementary ) &2 i 45 PIAN i) Z [A] & “URA=F T2 B SR &R, A alive Fil



dead. DI “dialectal” JE[f] KA AR —For K. MAGEIEB

1. [ BR) A B AEEaEEZHY. (503955 ( the inductive method ) 7% 1, il e 1127 7k 35 fi
SR I AESE SR B ARG L R SO R TR RN . fEE2E: ( the deductive method ) $°F
o, BOTE S R I RS B UL | SRS L2 R AT A R i ) L )R EUINER G AR
B X BIAET, IS ANk BENd 2= =) & A LAY RN T T4 - generalization “HESE L 487, solution “fi# TR Ik,
%927, understanding “FHf#”, decision “HAE, LR dCAR R

12. [ &£ )B. @ AW & & EH ¥, to pool ideas “ZC i[> 154", to correct mistakes “Z{ %", to
encourage language use “FJhiE 5 098", to practice oral English “#5>] FIifE™ &Y (174 (Mt iy i 7
TRIEH I DR EEh . BAEIEB.

13. [ 5% ] B, @i AMEAIREEIES, FEEEBEAFRAEERGE WA 2. H
FixMEE, A4 HESMZHERN S IEIG3). pattern drills “7) 25", make a survey “fS{E £,
sentence transformation /1] KI54 ", form sentences “itim) ( Z51 )" . MR E VT LATREM SRR ACinliE £
AR B

14 [ZR]D. @ AWE A EHFE. BKIEE - WEE A D g eE RE, F
HERFEWIES L, MEA LT BEERCAY M 2. to rewrite the text "It %5 L A", to read for specific
information “[RIELIF KU, to predict the content of the text " LEEAZE", to read for the general
idea of the text "SI ARICL TR . DIUEMKIEIG MY EHAY. AR D

15. [BR] C. B - AUEETHAF. SRNEG IR PR LRZ —  SoRiEC

16. [BR ] D. BT ABEAE LN EL muf’c W i567% ( the Audio-lingual Method ) S8R 113850955 —
P, SRR 5 5 1 ) R 2 R e B SR IUT 1 RE 1B B IR ((the Grammar-translation Method ) 588 1] #F
THHERINE, DBIR A FEL, é’iilﬁiL."f'}v’“’fl{ﬁ“}i'{'ﬁlﬂ U H A . fE 547k ( Situational Language Teaching ), X
FREBTHES , LUE S vl Sk Jeml, s 0 R TALUT B, Baess BT iSiRE 11 1T 55 U35 #14 ( Task-based
Language Teaching ) (9 H f4 2 fdi~F Az 8 ik 75 o8 U 55 00 2r 2G5 i m A (e R s i i nd ol it o
WEIET M HGE ) BAERE | QSR ST ATH T2 e 3 By R R M RGET AT
ﬂ‘]ﬁ&%ﬁéﬂ’??ﬁ%ﬂ‘la’i%?ﬁﬁl HUASELE D

17. [BFR] C. B AU E ARG B PER T ( closed qucstion ) A - IERBEZR. BA RS
& Bh FA B P EE, ZAEM4] ( yes-no question ) (L)@ F-EfHIPEMIEL . 2 S [0] 8 ( referential question ) 145 i J&
FO AT 1B 2 SR s B P R B PR S X R RS H AR e A A OB IR 258 Bk
()& ( display question ) B4 i 2 UM L 28 HIE 2 28 ol B RE AT OC T L 10 R 3], o ARG 7/ X 22 )N 25
B AR E L. B EHE C

18. [ EXR] C. @ AWE AECAR . B ERE 8 BTG sh 22D R0 B L [T i Li s
EREH T LA, AL C.

19. [(BR] C. B ABEAEAES. AT B ESCRE I HIBnEDR", B Wy O 4™, i “ it
T XTI BRATIR M A M AR, DI 4 7 g R (O 3 R, AL B D I 452
G REARAF A B2 AL (B IME . A U e It 1 PRl & (s B RES T i i 7 Ao
s

20~30. ik



. HEE

3. [ BFER])

(1) 5HEsh:

KRS . U5 | 284 IS8 ERF R BUGERTE), #4720, il S AHE A R EE BIFE RUE i,
RIS BRI B 1E E I HAE & A & 2 BRI K, HihHe & AE L.

HhiEg):

B, AR RS T A B B AN S A Y R B, R A B I — R Y
W — MR UL R, B — R A A B S AT S F R &R

B

BT EITHURBUNTEAAE B SO B B () BERE - X 22 A2 T8 R, $E5#AE B e B IR U AE R K AL T
JESCHRE ST VR, b A A SO R S 250 L AT58 3 . 1837 n] ARSI AO L5, MR AN HE & 890
S R BMPEE AR AR AR

(2) B B A DA I

ORFFLAFEA b, BREEEAEMZES, ST ARKTA2A , RAARFMIES Ik, A4k
PRI IR ) AR o BOMEARYE 2= 25 AR TR B4R AN R RO 2R, I I 45 T 15 S RSl , 1k #RRE AR
S F MR AR , BTN 57 2 2 B OB E M50, BUR AT 2: S BB ) %8

QB AT 5 E AR BB R B M, BRI — ST 242 A T | A R A BLSC MR (b, 554
WA SR AR IR R, MR A REWIE, s m sk, it RkTE5,

QOB et R HE . SEGIERET AN AR —FERR, RE—8—& gt km. X
i LS HTE F AT | RAFRIEAE S AN LUME AN 2R, 00 % 85k Jih 2 A= 250 BEIR ST, SEIIE S A
i ZI0ICE AR, BRIER . SIS, TR E S e A IR E TN E

@EEESUTH, BIZE ISR . BEASTARME, GRIMES . SRMBNABITEA RENEE
PE, X LE TR S A T B AT I A %, — 4 3 W B EIR LR =X UL, 132 . ERSR5iEH.

= HEERSRE

2. [SEFER]

(D #HFHB:

SEATERON G T T I E N A, B B JS i Rk B A B A TR

(2) DiZMRA LI T & A i N B, AR THNS | S AR R A, B ERIEF MR
L e, B SRR ) B, A 2 ) I SE et R PR Y e P

(DTZMR A3 A1 b ) 27 A B 0B Bl 2 SR, “F AR BheE 2], IR, A Bk BRI 22 ST ROR, iX
PREL T ¥E 254 A T T Re I B LS .

DA A3 I 0] 4 BRI A AR R, A B2 RSN, TR 712254 A A9, K3 7 #
Wik £S5 A FIR B,

(3P

O P25 FITRT I, T MRS T AT IREAZ O HREE M, A R T2 A Q92485 5 J1R,

O BRI T 2 A, SFHSCEC AT TR, AR T4 R iz e 0B ks .



B

OIRAB R AR, A T2 AR T IRATE T W E A

QOWBHRERZ ZREME R, BaMERA B A —, X5 IR G BA EAARE, WA+ by
Flto BT

CEEFIRITE

33. [ &#&1igit ]

Teaching Contents:

This is reading class and the passage is a profile of Picasso and a brief introduction to one of his Cubist
paintings.

Teaching Objectives:

(1) Students will know more information about Picasso and his paintings.

(2) Most students are able to find the detailed information about the passage through scanning.

(3) Students are able to introduce Picasso to others.

(4) Students can develop their aesthetic consciousness.

Teaching Key and Difficult Points:

(1) Teaching key point

How to make students improve their reading ability for the detailed information.

(2) Teaching difficult point

How to make students retell the article according to the timeline and learn to introduce some famous people.

Major Steps:

Step 1 Pre-reading (3 minutes)

Show paintings of Picasso in different periods and ask students to talk about their feelings. Then introduce
Picasso based on these paintings.

(Justification: This step can provide students with some background knowledge, which can prepare them for
reading the text.)

Step 2 While-reading (8 minutes)

(1) Ask students to read the article for the first time and finish the timeline match below:

At the age of 10 Picasso painted a series of pictures where the main colour was blue.
At the age of 16 Picasso painted much happier pictures in the colour pink.

From 1902 to 1904 Picasso was already an excellent artist.

From 1904 to 1906 Picasso had his first exhibition.

(2) Ask students to read the text for the second time and work in groups of four to discuss the relationship
between the colour and the theme of paintings and Picasso’s intentions behind his paintings.
(Justification: Fast reading helps students master the main idea of the passage. The group work can improve

students’ thinking and expressing ability.)



Step 3 Post-reading (4 minutes)

(1) Ask students to retell the life story of Picasso according to the timeline presented.

(2) Ask students to introduce their idols or famous persons they know well to their partners based on the
structure of this passage.

(Justification: Asking students to retell the passage can strengthen their understanding of it and help them master
the information. Making an introduction can train students’ ability to express and allow them to apply what they

learned to practical use.)



2019 E ¥/ NEHITERERKBFZRMIRAEHFENIE ( GRPE)
(#5it ) SHZERMET

—, BILEES

1L [&R]) C, B AEEZAHTT A AT, FREthe manner of articulation “& & =", /7 Fl/v/ &)@
T35 H4FE the place of articulation “%& & EBAL”, /f/F /v/ &R TRtk 7 s AR 4 voicing “FEAiIREI 5/, /12
HHT, v/ A . sound duration A" T E IR TR, BAEIEC,

2. [ &R )B. B AFELA1E TS, bean /bi:n/, design /di' zam/, sport /spo:rt/, big /big/. Bl design
FEHMEBRIE, g AkF. A, C. D -IHTHRENENFE(FRAS ) BEE . BAEEB. (sport
fspa:rt/ FEXEE. )

3. [ &R ) A, BT AL regulation “HLEE, 845, B, climate ““Tfi”, circumstance “ 5%
P, 55", requirement “ER, TWE, MHE M. AIEN TR EN WA TTIRE (BOR ) T, BUi 2 FE7E U
—H LS TEZHHE", WAEIEA,

4. [ZXR]D. B AT L AL FAHF. multiple “ZEH, ZFERY7, surplus “Z&H, L EHY”,
durable “( ZxP8 ) it FHEY, FFARI", excessive “ITZ M, R, 120097 AEN “TER B R EMMESHEZT
K ERMNE, XEGEEMAITAMEERR". excessive amount of smoke 5 “id ZHMN%E , KERIMAZE". A
D,

5. [&X) B, @ ABEAILZIMAE TR AT SRR OCHR M )5 Z (8] 2y B A
LR, W — RS EHFAEREXN H— R E. bigtysmall Z [ EFER L LKLR, X “big” WHEHALE
$F “small” (I E, — & ZEEA — P HEE “middle”. AWK MR LFR;CHUNH AN LR ; DIIATE
TERSUREF . BMAEB,

6. [BR]B. M. AEE AR, HEN “db A ARTAMIA Y — BAB8E Le, B A# S
R IA" . assume (A IR — et 2eAF, A1 b AT Hlassume 2 & A 7R3 9 ShHE, BT LLIAE A assumed .
AR,

7. [ &R C. @B AMEENEEEERE. AR RS 5 — U R, b3 Sk rs nT #8
B—PAERBN, “—DARBAN" ek B, ER PRI, ATIZAIEAREERTE. B, CH
T R ial sl , al AMERE (B BIE N “fEHE — D ARBIN", AFF SR E; CIER “1EA—1 A
BN, FFEaaE. DI ERMERIE, REW, BA AT IAEBN, AEERE. SABEC,

8. [BER] C. BT AT EEREL W, AEN "FL b, iTTECEE AL T RN A BERFTEA S
#1” . would rather do sth. than do sth. “T RS mARBMES", #4:81%C.

9.

10. [ BFXR ] C. B - ABEAFIRIT NHIL, direct speech act “ EIEF BTN BiIEEHIEH L A C
R Z FIRAYAEIL s locutionary act “F AT A" F5ULTEAS B ITA BT, BIFHFAS & UL A B A& ;s indirect
speech act “[A]4E F1H1T A" $53CPRE A B L EGLAYIE , MR EL 7 b —Fh 5 iE R aHEm L HAE,
perlocutionary act “F JG1TA" BIGWEM A ME RSG5 R, BT BNk X aiER A A%
THRTRNL, MR (] e ki , BT LR R F 18T A% C.

1L [BER] A B AEEEHY S5, elicitation “f} % . 5", monitoring “Wr#s, Wil”,



prompting “$i¢73", recasting “HZH (&R )", FUTIE F2EA R ODE R ZEAEITES . MUREIEA,

12. [ R ] D, B AEHAFE T, diagnostic test “ISHIHENIR" T T T4 7EAME¥ S it
A A Y A R 0L RAFAE A IR , TP 52200 2 o placement test “/M %R B —FhL SR H SCK
P A OB, — B T BRI, PR AR 2 2D A i AT PO PPl 2 A i R — AN 24
kR proficiency test “ZKFMHRA" ASLLEAR BB N ARG, B E A A IEIE KB A TR
AT B —Hr A2 T 5 el TAE T S5 AL . achievement test “WEEINIR" S7E T iR —Brid B P 224 X T 2218
PN BRI EIRIEOL, LUEX 224 (02 ) IS TP . A RICIE A TR AR IR T sl

13. [ 2R ] B, M AW E A2 K. Tolerance of Ambiguity “BIMIAZLE" BIg¢4 X —RFIA
BN E AR RIS I ] (5 B T RSN T 2. AR 2 20 B I A 2 A 1] A5 AR ) L AR 52
B ATERN  AERERAEELBEN.OCIEMER . ST 0NN SCER, RE R # S — 8
i), BT EAR AR 25 22 ( Intolerance of Ambiguity ), H{AIEB, Field-dependence “YHHAE” g ¥
Xt S ABCH TN i 1) T LA SNER 2 BRAE A BN AR , 2550 32 A RO, SR B RS R f 4, &
T4 5 WL {5 ; Risk-taking “H " ;Field-independence “Yfinr” 48244 Xt 2 SS9 (S| Wit , 4 % F1] B 0
ISR, A5 S2AM R R i A4, RS S7 X S5 4 ikl iy .

14. [ BER] C. BT ATEEREEHE, AT SEid EF3UENRL”, BI ‘A FERE", Cl “H
i CARYZETIME”, DI FERR L AE R WREUNESR 22 A TE R IR L E R HES 24 EL A7, fth/ f A
H 025 Frte A BT SCAR R E R RE S . ORI C,

15. [ &R ) D, B . KB EAHHARH. repetition “EE"”, suggestion “EiX", introduction “fr4”,
clarification “FIEE, HAN", YHW(R) “IRiX A B RSB AZTE? 7 0, /A2 A R TR . A
kD,

16. [ X ] D. M AEHAE A, fluency “FAIME”, complexity “BZ4M:”, accuracy “MERETE",
appropriacy “THAME”, LARLIRA I UM A LIS PRBL T 18 F i TSR . SR D.,

17. [BR] A, BB AT A IR A n] 0 2 A0, IR [n] &I AT 43 4 J'g 7 M (] B3 ( display questions ) F1&
1k [F] 1 ( referential questions ), FE 7R PE MBI RS UM O 28 FN1E 5 32 sl 8 & R AETEARC T A B4R 2R a1,
$ein) HAE RN 7 HAAEXNE S AN EREN . SE BRI BA T rY & E AR, =205 B R
A RECURYE FoRF R, AT immense’ &t ATRME? 7 IR TRRMERE;B, C. D =I#ZESH R,
A A

18. [BER]) C, M- AWEAREHY. AT “Hhow often i 4)", BI “H how often F1Z5 Hi Y B Al v
A", CIL“FREE I IR . VRZ AW —K? 7 DI IE X AT SO H how often $2 (7] ] F) 7, CHiE
BT — AW, JEAEESE 2R how often ik, HUAMIEC,

19. [ B%R ] B. M AU ETBHCFTED . AT HERS A EmEAGER”, B Mk WwEM#
PE”, CIL “f I8 RO AERNTIE”, DI “(FEACH . BURFIR Y. SEiR B T A TS S 5 B e |
WIS | B I BT B GRS | A e R SETE BN ; TR TE Sh S N B SR A T A A i
AR AR BERR L (R BRI RTINS | BIXGEIEETR S . SR E B,

20. [BR] A, BT AEEAH Y KN, structural syllabus “ZEHRIEE RN FRELNELREFE AT M,
DIE 5 £5 0 O Eml, 0 S B E— R AIEE N AR R . situational syllabus “1E R #F KN” LI
BRI RBERMAILUEF I, BRI H AR ER X BAREER AR . skill-based syllabus “4Z HERIH
R B R SRR T E R HAA B MK S B AT L L 3 B URME R RE S, Blan KT8 S RIRE



F7, B S R AR, B AR AVRE S, TS HE MY RE 1 4 B AR R BUE R A EE H AR

H2 S ERIE S HBE. content-based syllabus “PIZARIEF R HH) “NE" 505 & FRMIEAE L

BIRES, AR A4 BN, XFEE KN E R H AR A BT AR IES BT AR A,
Passage 1

21. [ &EX ) D, B WS . ¥ —E A “The merchandising of reading has a curiously undifferentiated
flavor, as if what you read mattered less than that you read” & “reading—anything—still matters” [ %1, fE# AN
BT AR ML EB AN INEN BRI T EA NSRS X T A EE, (HEMEMAF RS EEN. hilt
BEASHEWT VBB AN B SEAE y— 0™ B 16 sh AN DOZ R ik . BASRLE D .

2. [ZER)C., BWw-HEW B, % — B+ “she reads through a more or less random shelf of library
books” “So I would read my way into the unknown—into the pathless wastes ... not even word of mouth to guide
me” A%, Phyllis RoseE 1t 1915 H/E Ernest Shackleton #£ R B 44 B 2 PR Ay b i) 2] 132 47 Ry 2 Bl 00 I BRIY , 1%
AEMSEHGF. MAEEC,

23. [ B ) A, B & U8, RIS =Bt “A. J. Jacobs, a self-described ‘human guinea pig’, spent a
year reading the encyclopedia” “Such ‘extreme reading’ requires special personal traits ...” A[ I A. J. Jacobs H ] T
—AERH L T — AR 2T, R PR B . AT HERT AL . Jacobs AR H O “SE0 4. guinea
pig R B A “BREL, LI, BAEIEA.

24 [ZR)D. B 418, 5 B s M5 HEIT k42 5 “Such ‘extreme reading’ requires special
personal traits: perseverance, stamina, a craving for self-improvement, and obstinacy” “Rose fits the bill”, i it A] A1
Rose BB 1 A5 B 158 132 1) 10 75 151] -4 BT St R 48 00 IR e 352 B 0 191 AR ik

25 [ BER) A, AW E, WIEETEN &G —B., B3 “Shelves and open stacks offer not only
immediate access to books but strange juxtapositions. Arbitrary classification breeds surprises ... The alphabet has no
rationale, agenda, or preference” , H It AT Fl P AHe I AR IR ACZ TG FRA] &, JEFI A5 ] BB 2 0 CHK,
XA REE . AL A,

Passage 2

26. 6k

27. [ &BF ] D. @7 MW, s =EPAY ... where they can have the freedom to do what they love ...
an ordinary child” P, ZFTAEE A B3 M0 T 5= KB FAF R AL EAFEH A - FENET.
P U P HE T R SRR AR A PSR I EERZF T PRI H . BCRED.

28. [&FR ] C. B HEBTEL. 5 UBLRAY “For them, the problem isn’t merely the expense of the tutors,
the chore of the homework checking and the constant search ... It’s also the sweat equity that ... becoming less a
guide in a child’s academic career than an intimate fellow traveler” A] 1, B oE MATAYEHE 245, K BEF WL
HEFEN LSRR, M EFRUHE T MIARIER — 1 RATE . SARSHEC.

29. [ &= ] B. @i i, hEE—BiPRY “If you have got kids ... they are average, ordinary, and unremarkable”
F1 “Most of those things are never going to happen” A Hl, SCEERZOATE XN S RS 13 £Z T A 1R K
WIEE (BT TR RE AR TR, BB IIERG . M5 LB E — Bl H, B8 EAAE T I FHRA
T2V, WRRE R LT 2B FE K, MR RE R 2E g Es | 53, BTG %
BETHEES ACRIARRM, A C. D =IifEiR.

30. [BR] A, B 508, E5EG—B T AY “We will all be better off if we recognize that there are



a great many races of varying lengths and outcomes. The challenge for parents is to help their children find the one
that’s right for them”. one/FAinlIHZ ¥a 1T H2 2 (W AT B A R A9 —A~ . 4] FE5HIRT 40, one$51CRTHEHR
#I1Y a great many races 1) —Fi race, AL A .

= EER

3. [ BEER]

(1) PPTAEH & #Hr PRI AR

O PPT BEMSHS I P A= i Ve sth 52 BRAE S5 A TR AT, SRS AR AOTE S AR SIS B0, Bk, B
71, Wi Bl A o 2] BRI, IR F AR 2 2D 2R,

@ PPT #f I AT LG B B, SR A T4 A A0h | 21K 1R T6 HSLiR & I3RS, s
TR A AR I S R 2Z Bt

(2) LB RAFCE DA PPT WA 0] B

© PPT A W2 A3 A A TR, AN AR BT R 0 vl BRI A WL 35 SR SRS |, MR st R

QH WL TR PPT, 2555 ZAVER . AR5 | 1% 2h G AE IR & F TSR, B#UTM A PPT 24— &2 R 1
BT TAER, —WRHLESREE ] PPT A B 2 2T Z BE IRFER A B S FME S, PPTIMERIETH R .

(3) B R4 PPT A PI SR I :

OFIT R A FE XM AR R IR B FN#2E NA G BRI TE PPT, 28 B R E M 5, 18 PPT B iU 5414
BREE, (il PPT HIEME A EFE MM -

QFIMTE(EH PPT Y, By & H AEAA Mtk PPT RO A BE RS AL 7E i F HACAiBs S8 . B
HEREE | R S EAPRASENS . PPT R RECEMMBIFB, AREEES I,

= BFEE ST

R.(BHEER]

(1) 3BT R VAN & TIE S . B MEIPA RAE B G shrb, o T BB Ak 882 Hiw, B
R AEHCEROR AR WEAT . EREFR B TR B B A R E e 2 S kR, LA AR AE Y
],

(2) PR EEMEH:

O R B AR B A R, (PPN AR — B TR, PR B A B FIAT X ot

QR ¥ A —Poum NIERM, AP BAREME, R R AT LA e — oo, 40
TETEWRSLJ7 T 2R BN, WIREE 7 TR 15785 0, SRR AT DAFEHE T A AR 2805 v SR B 24 B SR, 27 AR AT LA
SRAHSCIN S

@SR T R, W A R R A L MEMshAS T, SR R T AR B i b0,
X BB O XS 27 A 1) 2 2T i R B AP AR, [ 226 X6 1 B A B & WL AR AR, BIOR 2 A 2
A8,

(3) Ui

ORI AERE . BOWFT LRI 00 R IL, HImES 5 | s FIAHER T AR YRR

QAL TN AR IE . BUTAT LU E AR S48 51" i BARRAE, B0k SR SO BARBTE
WriB s, XEERTLIEA G ERA T H O BT ML SRR .

ORI F R T FARACEBON, 38T LURFHERIZK



M. HEigits

33. [ &%i&it )

Teaching Contents:

This is a reading lesson about an introduction to a famous writer Mark Twain, including the meaning of his pen
name and his life experiences—tried different jobs and went to different places—which laid a good foundation for
his writing career.

Teaching Objectives:

(1) Students can know more about the famous writer Mark Twain, especially his life experiences.

(2) Students can develop the abilities, such as skimming, scanning and careful reading, to read biographical
essays.

(3) Students’ literary attainment can get cultivated, and they can have an awareness of the connection between
an author’s works and his/her life experiences.

Teaching Key and Difficult Points:

(1) Teaching key point

Students can grasp the main idea and detailed information of the passage, and then they can retell Mark Twain’s
life experiences.

(2) Teaching difficult point

Students can learn to develop their literary attainment.

Major Steps:

Step 1 Pre-reading (3 minutes)

(1) Show the photos of Mark Twain and his works, and then ask students some questions:

(D Who is Mark Twain? How much do you know about him?

(@) Have you ever read any works of him? Which one do you like best? Why?

Invite several students to answer the questions.

(2) Ask students to read the title of the passage and predict what the passage talks about.

(Justification: The photos can create a relaxing class atmosphere and provide students with some clues to answer
the questions. Prediction can arouse students’ curiosity and help them make preparations for reading the passage.)

Step 2 While-reading (12 minutes)

(1) Skimming

Ask students to read the passage quickly to check their predictions within 2 minutes and then finish the match.

Para. 1 Mark Twain earned a reputation
Para. 2 the meaning of the pen name
Para. 3 the adventurous life on the Mississippi River

(2) Scanning

Ask students to locate certain information by reading the passage quickly to answer the following questions:
(D Is Mark Twain his real name? If not, what is his real name?

(2 What did he do when he worked on the steamboat?

(3) What did he do after that?



(4 What reputation did Mark Twin earn?

(3) Careful reading

Ask students to read the passage carefully and complete the following paragraph:

Mark Twain is actually a name, which means . He lived an life. He left school
early to in South America, but in Orleans he had and found no boat to Amazon, so he worked
on River as a on a steamboat. After that he became a to write , whose

established a great reputation.

Before showing the answer, invite a few students to read their completed paragraphs, and others can check
theirs.

(Justification: Fast reading can help students grasp the main idea and specific information of the passage.
Careful reading can deepen students’ understanding of the passage.)

Step 3 Post-reading (5 minutes)

Ask students to work in pairs to discuss the following questions:

(D Why do the lives of writers resemble the lives of characters they create? How does the resemblance get
reflected by Mark Twain?

(2 Can you summarize the structure of the passage?

Ask several students to share their answers. Then ask all of them to polish their answers and write them down to
hand in.

(Justification: The first question can develop students’ thinking ability, and the second question can help

students understand the structure of a biographical essay, which is useful for them to do the similar writing.)
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1L [EXR]D. @i AU EEMETNEAST. HREGTMARS, (/F /3R TWIRE S ZBEE T
XI5, /7R3 #RJE T4 s sound duration A “AF KA, JB Foo & M5 2E00nE ; i A IRl 5 /X 7,
If] R (voiceless ), /3/ A ( voiced ). DIRFF &R .

2. [BR] A B - AEEEIEE. NEN RIS MLIIZGASTA | A REMITEEES". 5]
A INRATE A R B, ABE ERIAECR , WA ET— - m A, E— s R,
S KT L RO 1) R e o [ R A R e 1 0 AN L 2 1 9 A 192 1 B € N

3.[ZR] D, @B A EEILAHBENT. mechanical “PLAAY, KL RMAY”, conscious “H EHiHAY,
BIRFIRY”, impressionable “(fEFE N ) KEUMY, 5Z MW AY", inquisitive “IFE0Y, IFEF 7. M) &R IR
AR AR LA SR E A A O , (BTE+ 2 LT T8 — IR . A ED.

4. [BER] C. B AUEERRPH . WEN (IRE) NEGHERZ, iR E—1477", inscription
“HUH] 87, recipe “RLER, BE”, prescription 45, #5477, remedy “JRIT, AT, CHIFFEALE.

5 [&FXR] D. @@ ABE &R, inflection “JEHTAEIL”, F5 38T ¥ MUE 7 17 28k e BLR (18 1L 56
M7, WA R BB 8, SRl RS | SRR SF derivation “IRAEHE”, 1518 1 19128 SRR B 45 G40
AEAIRI Y 7 s compounding YR AT, F8IEEA B & R sl P ST H9IR S5 S 7E — R A BET A A ik s back-
formation“J#F1E)IL" , 45 4R € e B RGBT IRIRY 774 , W televise H television 54552 -ion i AE T AL, detect
At detective FYEGE fR 48 -ive RFEARAY, B Tifin)lk ., MARED,

6. [BFER]C. B AUHEELERR., WEHRN MCLEITETH T, BRI H Cix b AR pY ER BN,
FRAE ) 35 K B 1] than NT D, A) PR AT LB, much FRABI HUECER, I AHIRL LE B2, BHERR A . B, D.
more of sth. than A [&]5EFE T, AN AR P HT{R

T(ER] A BT AU EENZRNE RGN, AR 2K SEE KR LS KB REEA £
K77 AL there be ) BUAE A ia] of A 1215, (At be shia HEh B iR . SARBIEA

8. [ZER]D. Bt AMEAELIES . MEN “WRMATERMCS 5 A, £ 7=l A 2 2 T,
P 5 PTE S AR R G, I AULA A AT 1 3 e A 25 =X ( be Al were ), 321815 F would/should/could/
might + ZIA G ; ERLAR M A 5 were BT, AT i, JFfE were B E Rl Z 0. ZMAIMIEH BRI
they were to cut down the cost of advertising., H{ABIIED.

9. [£X ] B. BT ABEELES. WEREF/MAELAYET WAL, impassable A im- + -pass- + -able

“ANA R BMOABIEB.

10. [ZR ] B. B AU EAIESTME . alliteration “3kF7, FEMNEMA DL F A0 & F0F 8 B 548
] spoonerism™ WAL S, (T EIRE", FEAG P EN AN LA a0 B S 0 B LA, X R AT RE A Y,
A AT HEZ JCERY . #4 “tons of soil” LML “sons of toil” J& TH & iR E . elision “&HH", EHMEIIMET, W0
we will i we’ll, let us i let’s. liaison “MELE", FEER—DERED , QUSSR P A~ 20 im] A AT & LU &35 B
R, N FLITH E FI K, WA & foT & PR — 1 .

1. [BFR] A B AWEESIEHF., ideas” BAH, HE", layout“ i J5)", style“ A% ", feedback " K215



SRR & sh— AR S AT, TR A A, 2 R A SR AR A

12. [&FR ] B. @ ABE ARG, AT BEH 24 SURXTE", BI“AIRIIIAS —HEBEHE
THER”, CH Ko —BeRiRNIGE ", DI “HIFr4 %k A)", communicative task 235 7E& FIE R 3 bRt
iEghrh A S B HARE S, B ECE PR AT 55, AACBLRIEIZ A S . AL C. D =W AF S5 808A e
AR, A EE B,

13. [ &R ] C. B - AREEAEGTHF . BNk, tfcm /e, 886R T B Rl — M 8 B
— P E AR EEARRIIE S A E . B H PR cot 5 hot, dog 5 log FIdLiAAR RA —1HFEMEY, Hik
B LE 2 A 25 2) R f/ N AL R . AR

14. [BR] Co BT AMEBAHF . AT [ASRIL” J&—Fhfe Bin) fl e 175 7] <5 4 2 [0) 357 B &R
MECE 2, BRI B SOE IR TR R BRB IS, BI “AcBRik” S LAE 7 DIRe H 4, K e A7
R E A1 s IR F T2 PRI BE AT A — FP A R R C I Wik ” LA R s, SRR R B8R4k,
PABLH; B ACAZ A e ) . DI iR IR LA SRR (W B2 R 1 o E MR B R, SR R
EMAE, AFEOWE, RAEEC,

15. [ &R ] Do MM AE A 5015 AR s o a9 G i (R, 15 52 2 SRR 5, 2251
FEEFORBFRPHEAE, FHHRAET AL B 505 BT IR AN, T2 RS AS E L
PR 2 B I RS BNV 2N R R e 1 A ATE S G i A A AT AR R F R
W, AR s RDGERER R T A TE . intelligence “& 117 ANE TIZEWE, HABIED,

16. [BER) A, B AWEAZAIEA Y, AT N, B ST, CHl“SE”, DI “XK,
AEA" . BRI TE 25 B, T LABUM I SO OCTE N 7 . SOREIIE A

17. [BE] C. M ABE AR R 2R, BRAE BN 43 A 7R PE M) B display question ) F1Z:%
PE[a] 81 ( referential question ). JEzsPERIEUZRFE HUM L L8 HIE & L ol B REEEAH C T H B3, &) 52
AT A XA T HR A IR AR L, 2 Ve ) IS0 BT A () B A B A 58, R H i
FETli A R RUOHE, FRGE . AL B D = WUARIE R PR, A 2 A T v, SAEE C.

18. [ZR ] B. @7 AL A 0 fbzchr. AJ “HUkE", BI “ILiF, 08", CIt “Shm A", DI A
A7, g FRRI L | RS, B R R SO A B AR | 2850 T AR S AT IRA RO AR A
PRI, SR, s ELIE BRI A . e P R AR K B ) 22 ), BB OE A B b [ S A 4 iy SC b e
i, AR Zysgxl i B e A T3 SR B

19. [BFR] C. B AEEAREAE. AL ERT, B FHN", CHUME", DI “FE", BFiE
Jee— b ) Y i) el 132 =, E R TSR R BANREE C

20. [ B ] D, @7 AW A SGHACE K. AT 25 KT, BI BERE R BE KR, C I Ak
BAHCE R, DI “IIRE - EAMEA R, Tihk - B SR A RWRIL P I F B RS MR EEN K
L, RAACBR R A KA B TR IIE T W B RIS TR £ IR, JF iR AC PR B . BASEREE D

Passage 1

21 [Zx ] B, @ 58, S FEIRR THLZ 24 /] BN TR 245 AP R AR RAEBE , e — R
45— “Clearly, mobile apps and social media have transformed our digital lives” S.45 T HISCHIAS, Ja THI A N 28
BB AT SR R TF U, A CMISC R AR K. DI A SCER PN 5 B, IEA GG 2308,
W AEEB

22 [ &R A, BT AL, MR (25 B . fiZ BN A 9] #1 The SkyTeam airline alliance app



AL S M TR F L S B AL ST T2 , B 2 A TR e L 2l B AV HLEE S, b
BE R B LA AR B HE A S AR 5515 B A L AR T 2 The SkyTeam airline alliance app, SARIIEA .

23. [ BER) A, @I, W2 iR 7] A “Airlines favor apps and other technologies because they
get customers out of airport lines and off phone lines. Through their smart devices, travelers now have untethered
access to travel information” , IXHJTH AL 2 20 7l Z 0 TR 7 FLHAB B R Fo e 16e g b2 F 2l
2 AL TR 4 i T R BB A, IR TR AT LA RBURATIR B BT EE M A2 N T X
HAEARM ANTEIR T XL 2 TR ARG, Rl R AT 7 X R PR, KX B untethered R 2T
FR# Y EE . MAEEA,

24 [ER ] D. B HTE, &5 —BECENSNE TR AR R E RIS R tEE N
TCPRHI BV IRIE , s IR AT H a8 AT s O E Ve s BE R B B A5 B, ; i AR #E 5% J5 —A] “Whether you’re high-tech

or not, you must admit that having immediate access to the information you need sure beats getting a busy signal on

a toll-free phone line” AR MAED, A, BRIIF ARG —BORANE S, CIHLEFAREL. A
AE D,

25. [ ER ] B, B SEE, EEE—IFREBAINENZ N AT R E AL, BEYI2 T —
Lo R P B R IIREIRIE EA T R AU(ER] , BB T R uFid A s i AR T 5 — st Ao R M5 &, B X
Wi TS N ARTREERG I FEWER., 2R EETEFWELZ L EEFRBRACHM
Mo AMUCHMWILEY”, BIE “HhSrig”, CIC“HEHIE”, DI “BEHERT . MAREIEB,

Passage 2

26. [ER] C. BB W, RIEIZA) 5 A P2 PR R S T R Eolb A B8R, 3R A
R SRBR A 15 A Je IR 3RAS A B O 2 AR AT 25 TRAE P, EBL I AT DA 3 330 DU i 455 B B8 i T AR LAY
SLFPREEE Lk A, BDMLLA. B3RS A T ol 8088 . A TT X - WI el (1 A T Dol Ut st ol i 5 e
HOEI”, ARG ICE, BoEER . BI “XF T RIS A+ A6 TR B4R B — 2 S P B A AT ERY, X
HEU B, A RBATRE, S F4axt, BHEbR. DI “M.L.A. B4R 5K T RISk AT AR T4 TAERY
MERE", 530, BHERR . SOAREIE C,

27. [ &FR ] B, f@#r 188, #R4% dire FT7ERY L T 3C “... is much smaller than the report suggests” “... why
even professors are ... or the rest of the humanities—at all?” A] #E&I 7 () I JEF AT 6] oY & 08, SicHER: A 15
R, BT SO R B TE SR, RN G O AR MER B, b AT HERT I T AN R R R
FERERY ARODRY. BIT “THAEM”, CH “E4ry”, DI “AEEM". BUREIEB,

28. [ &R ] B. BT HEWTE. HHEE T A “today’s job-market crisis” 720 F 45 PUES . 45 PO ES 1 442 5]
KA, BETITHE W KA Z LR R %k, ASCH#RIR R0, RE—H
RN ABNHFTAET K, MASCFREHIGER" 24580, AT R GRET R HES
BRSO AT E L G R R, RN S AR, EIEFEFZH RO RFERONERE. B “AL¥E
BEAFLEAT , 0 LAHRMY 4 5 0] B 2R H 852 ARG, #5630 . I “BFge A rh Lotk R B R e A Bt fin
SO AR S gL T A AL Z [BIFFFE Bk . DI St FIEfEHR TAER R A, A 4 F ol 48
KEFET", MFCE ., MABIEB.

20. [ER] A, BT AERBL “that” F51CMERT P4 “Pride of place is given to the idea that grad school
should be shorter: ‘Departments should design programs that can be completed in five years’” iZAJ#2F M.L.A. 3§
TR —MEE——F ARSI R, RN L AETE S F N, ATIFRAR 5. B 4EF)




SERMURAR , A L R, SHEBR B, CHih Ry “BE MR YA I i RS RS R, AR
that FEACAY A 2, BLHERR . DI AY suggestions IR R EEL, 16 ML A SRALRY BT A &1, T that {58 AH Y
—5k, WHEER . MOARRUE A

30. [Z%E ) B, BT HEWE, RIERHRE — BP0 “At the same time, graduate students are encouraged
to ‘broaden’ themselves: to ‘engage more deeply with technology’; to pursue unusual and imaginative dissertation
projects; to ...” W] Hl, TEZ WA 455 5, F AT LIERE AR “U R A2 . B EA T #HEH, R S5k
ARE . EERE e X%, BMRASZ/HE. BIEZE P K “Graduate programs, the committee
suggests, should accept the fact that many of their students will have non-tenured, or even non-academic, careers” A]
HEERD. A, CHIUCEIARIE N, HOAEIEB,

= EEE

3. [BHER]

(1)&F3:

IH ARG BOM e L2 B S A TR BN AR, SR AR BT SU(R R IA 9 i vE s MU R T ik o

(2) 5218 (PAIENHAT ) .

(D Look at these sentences. Try to find out the different forms of the verb “be”, and think about the reason.

(2 What happens to the verbs following the word “to” in the two sentences? Why?

3 Look at the examples below. Pay attention to ...

@) Look at these sentences. Can you find out the difference ...?

(3)EESEI.

OIEgETR 2R i, IR EE, BN IR i 72 Th SR S e AR i, KT
S T, B SR A TE S Sl R Eh IR AR AU R IR

Q% T B I5 1 T8 BT Ry 45 &2 28 B FIK T, 32 vh BRI 2 A4 2 ) LR AN 2 e o A iR 0 B By Al =
P, AR, 5 20, Gt , ¥ hE gk T ROMERE | LES AR AR )b FE 5 BRI EER AL, 72
) FOTE R R R E A N

= EFERES T

2. [BEER]

(1) LRy sl B e He e A B e R I i) SO B 35 i o

“Invite the students to talk about possible contents of the story” “Ask the students to read the whole text to see
if they are right” |5 71 35 2 A= i TN SCRE N4, JFRBIE HING 5T 45 LR KRB B RE

“Ask the students to figure out the meaning of the underlined parts of the text” & #E5 775 ARG L T 3UF N
i SCHYBCRE -

(2) A—FEMEFIBIT R

AR SO, BIAAREIROTES, 5 | 2R MR, RN S R

B i 5 Sk B KU I S 2 A0TSR, 1A Ry S SRR S ok, A I R E A S

C: L& S A AR R TSR SC P 2, TR | 2 Y IR R, B e TN S KR N B

Dbl 2, AR BN P A IE 60 575, B 1 2 2E S ERE ) , (2 A REAS TR B JE O IR B T A
XERE.

E: Lb2 e AR HEE BRI IR S, tRR 2k A iR B, B3Rk B B T IRE S



Faibsf A E R, 724 B RRE R O, Al ehbl, W] i 2 A NG SCHE Y ERAR

(3)HGETFREHT .. EHTRMEASTNHRRINE, FEESEREFEZN ST E—&F
Yr 8 B TS ), SRIUE 22 A B2 FIR, IR A X SCERE R B o 510 T AN BB AR~ A X SCE Y PR AR 1
B, EANREGE 2 A 2 ABOH s T B SCRE R s BRI, AT S5 MERE T A, FTh A AR e . I e 332
RIS RS . A 5K  RECRINE R CEREN B FED.
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33. [ &%t ]

Teaching Contents:

This is a writing lesson about writing a paragraph to oppose the view that “We can learn all we need on the
Internet” .

Teaching Objectives:

(1) Students can talk about the advantages and disadvantages of learning on the Internet.

(2) Students can master the basic structure of an argumentation.

(3) Students can write to express their own opinions about the Internet’s effects on learning.

(4) Students can develop their critical thinking when discussing a topic.

Teaching Key and Difficult Points:

(1) Teaching key point

Students can write an argumentation to oppose the view that “We can learn all we need on the Internet” .

(2) Teaching difficult point

Students can express their own opinions about the Internet’s effects on learning.

Major Steps:

Step 1 Pre-writing (6 minutes)

(1) Ask students to read the short essay and lead them to find the supporting ideas of “We can learn all we need
on the Internet” :

(D There are 45 students while our English lesson lasts for 50 minutes.

(@ We can learn much more if we work on a computer independently.

(3 We can learn the subjects that we are interested in.

(2) Divide students into groups of four, ask them to think about the opposite points, and give detailed
information to support their points.

(3) Lead students to list the opposite ideas of “We can learn all we need on the Internet” .

(Justification: Group discussion can arouse students’ interest and strengthen their cooperative spirit. Moreover,
students can get more details for the following writing.)

Step 2 While-writing (8 minutes)

(1) Lead students to summarize the basic structure of an argumentation, and ask students to pay attention to the
topic sentence, transitional words and supporting ideas. For example:

(1 don’t agree with this idea. The reasons are as follows: ...

@ In my opinion, we can’t learn all we need on the Internet because of the following reasons: ...

(2) Ask students to write an argumentation and pay attention to the cohesion, logic, choices of words, grammar



and punctuation.

(Justification: Students can master some writing strategies and complete an argumentation to express their own
ideas.)

Step 3 Post-writing (6 minutes)

(1) Organize students to make the self-editing and exchange drafts with deskmates to do the peer-editing
according to the writing rubrics.

(2) Then choose a sample and make comments.

(Justification: Editing can provide a better writing for students. Meanwhile, the comments will help students

learn more from others and improve their writing ability.)



2018 ff L F /N EH DA HRZXEIZLZRMIDSHZENIKE ( SHPE)
SEERKEN

— . BTk

LIER) A, B AU S EF IG5 T T RALE ch 837 teacher PR A 1975 . S5 A 2 R4
KT, AR S R /U7 iR (voiceless )s MWACET B LA, /47 A1l 77 ( post-alveolar );
MEFHRLERE, A NEEST (affricate )-

2. [BR] C. B AL EMTNTEE. AEN LF AT, SMEET A0, HEHETRE;
B T, R T OB A5 JEbRifi s CIMRNy R A, IR F AR AM2E, A/ RERURF , /iR
T ) B DI CTEAHREN S 5T, SR MRk C,

3BER] A B AEY AP R b AR b SR e R P SE - 4R 2 B H I, transcribe
“EEoRk”, keep “{iFF". paraphrase “ffft, BELT, recollect “[EML, BUE". SABIEA.

4. [BER] C. B AU AT SO shE . AIECh RRP 2 I FE SOF 3R i <.
2 neither ... nor ... FEREMIANIFS LI, IS0 P 0 RRITIEON" , B SR M H nor R
B9 3215 bad luck B9800 B TS — 50, SHEBR A . D. make [ PEMESNIR , J7 fi nT 418 RAE R IR 4 L E , BR

A AETFRFIRE” . cause JHIESNIA], nT 2% “SIdL, W, (79", ERmEEACXNE S EMERIE.
HUASE C,

5. [&R]) B, @M. AB AN A)EN friod ot XMAERIEE S I T0E, B3§ T 25, o
XAKR" . by R i Ho AT AL until 25 B E T B TR s with R S TR, BEE T sto R
CHE, Hen) T BRI ERIA RS k. IVERE U, BORMEB,

6. [BER]C, B AMEEFNFN, RN FRIGFENE, BIAC LR THE". FfE
M)A R AE SR 5 44 1A] ( fll news, idea, fact, rumor, thought, promise, message %5 ) fY) fF THT , AfiX L6424 1Al 317
it R L B AEA W) 67 1 Mg ] LAAS B BRAE D I B9 4% 0] 1T, T B (R IRl T . i[RI 1 M) the enemy
had already fled the village 2 528, B4 A 78 YA 73, B LA 20 that 515 T 4] iIE1ERC | 1M [
(i NI | BT LU R iy [l 7 5 ) B 8 . AR R C

7. [ ER ] B. B4 A EAEF P . RN KA AR E T XKLL R, in order that
Fon “LME, b T e s A B 0ARE, BOARBIEE B in case 5| 5 H BYARIE M ATET R LS, LI ;
now that “BESR, T seven if “HIffi, 4457, A, C. D ~IIHAFT S AR

8. [&BER] C, BT AWML ENERAbR. AIER" PRI B IR A L AR ST
A mind f[) a] A PR TR, AN EEETH “No”, R B “Yes”. A B, D =HiH4E S5 i A [ 2
YI5ESRTME Yes FJE, BA CHU “ANE, — IR fFEEs.

9. (&R ] D. BT Al %5 &EF"F. metaphor ( B/ K50 ) Z2E M AR FHY 2 BT, HEAR
B APA-F Y Z WA PE | TREES FREORCAY FE 8, 14N - All the world is a stage. it U2 — 4 (
stage i all the world ). metonymy ( #506) ) 45 L2 HH L F401C AR S04, B 40 . The buses in America are
on strike now. £ E M HIT 4 /I HLIETESE T (X ' buses i £ B4l drivers ). synecdoche ( #21 ) fi8 F — A=
TR s LA RFOR T U — e, AR R B AR sl AR 8 47, ol HIE A R R %6 R il A9 475 . He 4 LA hands
X% persons, L Solomon ft, #f a wise man . transferred epithet ( 325 ) 45 FI 7= 7 2 5 3R B S 4 0 Bk S 09 3R]




EHRIEE CFY), TS EWARAR B4 X fiE s shte. BIanET i) “The plowman homeward plods his
weary way.”, A] FIITEZ51A] “weary” AR N IZE MR 2 “the plowman”, 7E 1% B 4 F SR &4 “way”, 83X f)3%
) — R R A T A R B B e R A TR, ORI D

10. [BFR] A, B - AEEETHETAEIE, 5IMTH (illocutionary act ) /2 F 811K ZIE 1T,
ERERS R AT . BN A SIS, (BFRZERH RN, BifE T A 05, BT BB A4 2
—FEMT N FIRFT R (perlocutionary act ) J&id i F46i% FT S AAT A , sRFREBEIE T S BT N, TR
WEE RS RS RS . ap 5 1F ( propositional condition ) FliK &% 2514 ( sincerity condition ) J& T-52
Tt 5 SMT R Rl BUAREE A _

11. [ &R ] D, B AWEEMFRIETHAES . 5N S EFRISEBET ST, BUHN 24
GERFER PR AIE S I H , it il BARRY | TR 5%, 25 At Rk I L 3SR R E A FE S
ESERCEEMAE 5, LUARIF I MERIES W E R . MBS HE LR, AE 5 B BEHTE 5] oy fil ik
(B AY | AC B LAY R B AANNE 5. DI “n) BRIk 315 )" R TS EAESh, AR THAKT S
RIS HAED) .. BAED,

12. [Z£R ] B, @ AEEEHFHTT. AT B, BI “/RIE”, CH “J3&”, DI PN, 7EH
TG ShFF 4RI, UM ) 22 2E SRR Anfel g4 TG 3l , BAEMURTE ., BUREHE B,

13. [BR] B, BT AEEHIBEREFE. AT P XEAR", B “SHCESEW”, CHHEFEIE
HHRE”, DI XSS, BOMik2EE THe— R SCE R I 20, A AT BEEHS B4 40 B
Y, ABIEB,

14. [BFR] A, B AEEENEH Y. AT CEMIMWLA", BIT“RIBFEL", CI RN
58", DI “MERFLS ", TR0 SCE LA TS B REE T | Fe2f A 10 PRAR SCAS Y A L X S i WL ik A7 40
BT VPR, (R AR g BRI fe kAR R R R R T . MUARRE AL

15. [ZFR ] D, B AEEAEIREENMIEA, AT “MRRERF BN L&, RSB —AE RN
o " B URER CHHE MR ) S, A4 7 CIHYRIAN XA L% R0 A7 7 DI R
4B LB THa? 7 RREREE MR BT C LA EE R FEL M T RS, AT
AR SRS A ) F R A8, DIUR T R/RPERIZR, HAh =T & T2, BRZ0m 52 a2
BATIRNAESR, R4 LRURYE  FRGR . BAEED,

16. [ %R ] B, @7 AL AR ERR . AT BT R07, BE “MERER", CHl KL
ICEE”, DI “MAIRIERS T, ARG R R 2 A T S AR E ST 55 MR IR AL R AN T ¥, (Rl AR A
AN TA5 B —2 b mE AR, MR TInT S B —F ik, MAEEB,

17. [ BER ) A, BT AL EAERYFE AT LA, BIC BT, CHl“#EHA]F", DI
BT TER AR IR MRS LT CEOE R AR TR B BRI R ST B SR L
BIBE T, TR 5 2, SR BENE A i 55 (s BT ERAR . In AR RIVERIRE 7o B8 ) FENRIETE MR 7, 195
A, BAEIEA

18. [ %R ] D, @i ABHEREEHEX, AW “SFEEE", BIW “ZEHAMTEN", CHES
SEIWE", DI “PRIEMERERIILE" . SIS sh AN/ N o) S B R A i B 5 A B AR i S A YRk e U 55 -
AR DM R A (] B 5, 3% BRIR AL U G5 HTESh /N TG Bh B ARSI, EE R T RAMWWSIE, &
E—ERE L 2SR, SAEED,

19. | 22 ) D, @ AT AR AT SRR HIERBIEIER", BT “fEiEs h 2 A 3



24577, CHl “RHAIRNIER BEX LKL, DI “BEREAICIIERIER" . FIEILEE T, BTN
FPHE AR R, BB ERAYIESE, ik2E A s A I R A R ER AR, SRR 00 A FITh e,
BETTIA 5 A s AL R IE A B D120 IR RE T RRAMICIZiE D), ARk 22 A4 ta Sl iEE
FITER . SARBED,

20 [HR] A, B AL EREALFN. AT CZERMA", BI “E", CH “FiX", DI i
FIR”. I HREZ HAE, A iR FRF A E e . MRt A,

Passage 1

21 [BR)C. @4, RIEE — B+ AY “... those who had learned a great deal in previous grades
continued to build on those foundations. ... spread along an achievement continuum that was ultimately reflected in each
student’s rank in class upon graduation” FJ Hl, ZEZ R ) h R Z N AR FASSE T A Al Ev ) KA
FERILAE B 8] P AR TR HNR A AN ok b 627 ), St KR &, 4 i GTR A IR T4 B /Y HFE L.
P LA E A SRR A TR BN S . BOREEC.

2. [ZBFR]C, B REE., fEFTES . =B 0IERE 7 AR A PTHE X T2 2 G 094 Fo 2 A
B2 I IR BT, B2 3T 0 ()~ AR R AR, 2 ) AN ) 2 A Ol R T A . 55 DO B4R B B 2 A s A
UF R XA RS A A O AR, AN 2 FREEUITRTTE . fE&E AR R R AR b A ok
HOH . W R HIEE WSS — B “the downside victims” ZER] 1, YEE XT# KT 2 00 1FAk T AERRIH
WAV . AL C,

23 [ER]1D. @ a0 8, BIBELEE MRS =B, B&IRRTEmRESE S R8N, HERs
ZENHR R EEN , X2 FEUBNTEEE B CWF T HE, REFO, MG EE, BEMIT(ET ) HWT
R, AT A St 28 R R, Hi e mT LLHERT H plummeted 5 dropped sharply “Z & TR B EAL, MAE
#®D,

24, [ ZZX ] D, & 408, WAL UE Y “Their achievement results fed into the implicit mission of
schools: the greater the spread of achievement among students, the more it reinforced the rank order. This is why, if
some students gave up and stopped trying (even dropped out of school), that was regarded as the students’ problem,
not the teachers’ or the schools’” FIHI, %4 2 [B] Y BT 22 BE R K, UG OHE S Wk 8 , AR RISCNE, AT
RIERGE 122k F S, BIEYUE T TAHER R, SAR&ED.

25 [BER] A, BT 4008, BEEEE _BRTA, RIS RS R e M hER2nFrmEEtac,
TE MUt TR e Y B ) BB B A X A ORI R R M RIBE TS ERTIRERY . BASIE A

Passage 2

26. [ZX ] B, B, WRIEHE—BAY “.. scientists thought that babies became capable of vocal
imitation no earlier than 12 weeks of age” A HI, AR, RIS B “We have provided evidence that
language begins with the very first cry melodies” 5 3CRIHI, Kathleen Wermke A8 57 2 F B LS A A
RISk 15 BR 2 LI 5 A D 13 AT REAEF B st 4h 7, LA S n] BERt A T R A & S8R0 R . BIFIERA.
TRAE IS — B P ) “That acquisition, it is now clear, begins months before birth, probably in the third trimester”
AT, CHUSIFOUATT . DI SCP EHESEFT T U, AFFE R H E R, WABIEB,

27. [BR T A, @8N0, RABELIAE MBS B ZEBHR T RILE TR aE T2kl
FEIRIBET . 5 SMEECEE — B2 3T “Newborns ‘not only have memorized ... their respective surrounding
language ..."". FrLL “ambient” 55 “surrounding” & B BIE, MABE A, familiar “BGEHY”, foreign “Fh



E/”, local “X4HbIAY”,

28. [BR ) D, BT MW, RS =B P AY “This study refutes that claim: since babies cry in different
languages, they must have some control ... showing that the sound of their cries is under their control” 7 %, 72 [F 22
ILEEEE LA EAME AR BRES ), (BT LUR B FZERI 58 A | S 2P b ATR] LA H B C &
o BUARIED,

29. [ZZ ] B, M 78, HRHEEEEE B Ay “That acquisition, it is now clear, begins months before
birth, probably in the third trimester” 7] %1, 22 JLIE AR ZRIUT IR TS 15, BABEB,

30. [BR) C. MR- IEWIM. ADTERS — B A s A B HURTRE A B LR A TR
AR AFIRE T ISR EMAY, 5 BIUTCEE MR SCHEH . R4 “... if they want to see what sounds
babies can perceive, remember, and play back, they should look at the sound babies produce best. So let the little
angel cry: she’s practicing to acquire language” A A1, 2L SE A Rl 2 AT A0 B0, T ELAF ST 22 LI 58 /5
ATLAT A5 )L SRR, DIRRSER, fAREIE C.

—.EEE

31. [BEER]

(1) 8 S B 4E S 1l 2 — b fi F I SR AH RS- & e B e T B, . B Al RSOF R AT, &%
FE R FE SR 5O Z R R I ok | N EROCHER 5 EMR | B 5FE R ZE DI s,

(2) B4 E ™A~ -

AL el LI R 4E S RIS N2 CRORRESESS | ISR 2 &R, filan, 778~ i,
2 ] L) S R BT IH AR BT IR R, fR s R A RO R TR b, 54 0] LURIFH 8 48 5 (R 80
BEEC, WA, HEICIZ; 7 B, 24T DA R Y S B A RCE SRR, InictZ.

QFUTAERF 0T LU R B SR T ] ISR R BN A, MR THECAROR .
wn, TR TR, 2O AT LU A S P A i ik R R £ s 7 e R b, 00T A P SR PR R SO
L1851 FE SRR b, BRI LURI R 4E 5 (R 5 VR BB

(3) BUNTEREHF rhiz B4R R A = 5 E I

QEEEMEN:. B4R SR FIRERR FIRRA ORI . BUE AR ST £
RIS Y | 2 BB A [ RIS 12, UK 2 (2 20 28R , VR B2 T TR PE , SRS 4 5 2 A LA TR R 5 o
O BRI,

QEFEEAEM. BT ALY I 2R A 17 7 B 1 ST B Pl 2R, Ao 4608 T 1] 52 19 8L i A
K

QEFEGEEN. BAESEHE-MHiBIZE N TR, BUTAREE 2B E.

(4 ) &P AERB AL PR IRHR | A2 TR 22 | SR RN R I ARl A A M SR, UM e R LB 4R 1A,
PR OREE, B B2 NS AA TFRA SCRE s SR, AR o SRR 2 S o TR B, 1A 2 R 4T
0 o = Oy T W e | | R N ke o3 e W= DB i 1 o A AL S L 2
ARG R A I 5 A SR SR, B B AU R, BTG | o A AR S A B B9 4R

CHE ST
= BFEESE

32. [BEER)
(1) IR A THR A H G M E I TN E . b TR R AR glid] “prevent” B HIL,



BRI TR, AT B2 F I, IS B AL 87 22 BT H 0,

(2) ZHUT RO AR e A B b . %A ) 32 11221 BB E 035 JH “prevent sb. from doing sth.”
SR, St AR FTTH P PN ST ) T 7T Sk 364 “The sudden rain ...” SRHLRSAE B SE BB A T
LIk 2 ILE 2 sh i ik Is3UR

(3) XA AP EA

OHEARBRE, Rt A P8RRI ILRE By, B i 427 50 AH M5 BUR Ao A EMZFr
FRMFAE, b B IR, (FZ ENRER, S EA A THERFAENE T ET B

QHEAE XM, GE A NE, 2 HH E A “prevent sb. from doing sth.” & “prevent” WEE ., ZEIHE
AN, AR, SRR, TEEE ISR, (83 T A BIEUR

(4) 8 S ILE PN Z58 ] LIR B HAB PR T 8 -

Ok, BUTTT LLFEHA “prevent” 4] 20 UHE 25 B 248 AU 22 A A TINIR, M0IRZE B /S mT A
Sn=FAE PR SE#E A A) T, JLIE “prevent sb. from doing sth.” AYRTIA . /7 AT LU A A 5z 1R L agig 12
Hfg

QXF ek, #OH AT LAk A AT SR IR KR, A S “prevent” HH5EAY R 4H K 5] 4], 4N “avoid doing sth.”
“prevent sb. from doing sth.” 5, IFXT L XA AE B Al L . e Bk A % WGBS A  B 4  iE
FAEXTHRR R T RG-S IR FRE B 1,

M. FFigitE

33. [ B%i&it )

Teaching Contents:

The passage mainly talks about the Three Gorges Dam, including its features, advantages and disadvantages.

Teaching Objectives:

(1) Students can get more information about the features, advantages and disadvantages of the Three Gorges
Dam.

(2) All the students can improve their reading abilities through fast reading and careful reading.

(3) Students can introduce the Three Gorges Dam in their own words.

(4) Students can develop a sense of national pride through learning this passage.

Teaching Key and Difficult Points:

Students can get a general idea of the passage and learn to use reading strategies to understand the passage.

Major Steps:

Step 1 Pre-reading (4 minutes)

Ask students to have a discussion: Why did we Chinese build the Three Gorges Dam? Then ask some of them to
share their ideas.

(Justification: Through the discussion, students will be prepared for the reading class.)

Step 2 While-reading (11 minutes)

Task 1

Ask students to read the passage quickly and give a summary of each paragraph. Ask some students to share

their ideas and help students to analyze the article’s structure.



Task 2

Ask students to read the passage again and complete the following table. Then ask some students to show their

answers and give assessments.

— i , _
f ’s dream has come true. The power of the Yangtze River has been
Part 1 (Para. 1)
harnessed by the Three Gorges Dam.
The Three Gorges Dam has been built to control and provide
for the central region of China. The dam is nearly metres
high and kilometres wide.
Part 2 (Para. 2~3) ‘ T ) .
Burning coal causes serious air pollution and increases global warming. The
dam will generate equal to about 40 million tons of coal without
' causing so much
The reservoir has flooded a lot of towns and villages, even some famous
Part 3 (Para. 4~5)
. In fact, about historical relics have been
Task 3
Ask students to pay attention to Paragraphs 2~5, and discuss the following questions with partners:
(1) What’s the biggest advantage of the Three Gorges Dam project?
(2) What has happened to the historical relics near the Three Gorges Dam?
(3) What do you think of the Three Gorges Dam?
Ask some groups to show their answers and lead students to learn the necessity of building the Three Gorges
Dam.

(Justification: Through the three tasks, students can have a thorough understanding of the passage, and improve
their reading abilities.)

Step 3 Post-reading (5 minutes)

Role-play: Divide students into groups of four. Three students act as engineers from the Three Gorges Dam and
one student acts as a reporter. The reporter asks the engineers some questions about the Three Gorges Dam and their
feelings about the construction project. After three minutes, invite some groups to show their dialogues.

(Justification: Students can talk about the Three Gorges Dam in their own words and develop a sense of national

pride.)



HE

2017 E T HEFNZHIMFEFXLEEZRNIREBFENRE ( BRF
SELERRIEN

—. BIOEEE

LIER]A. B AEEEHTONLE. thFEE AR thin b & /0/FF , ZIEH, 5
gy, BIERIE (voiceless ) 5 73ob, A /0/ A ISk ZTUE T U, PrLAMY 5 (dental ) ; IR H 73, E
S EEL NN T, JB T (fricative ). BASHIZEA,

2. [BR] A B - ABEESZFTHR/NGE. F/ 71K ( minimal pair ) 5Bk T H BUTE [F—{7
B Z AN AEAH R B S 4, Wpen [pen] fllben [ben]. MU/ %I ih B A T A P~ PAE] O &
REANE, BRI EEGRRE b/ A, A A,

3L[ER)C. B - AEEERR. AEN "SALUAERST P CEER". “AEriiE+ 252" o
DEBHA I RAR—Z, X birdsTEWE 528, RoniZig, NInE A ; sky ZHF L —FX =34, s A
€ i the B . MOASRRIE C.

4. [ZR ) D, BN AMEELFRPT. WER EREXK, thE B A LS, FILIRIA N i 4K AR
£ ZHRAY7, ordinary “EEAY”, untimely “JEFAT, AIERTRIT, progressive “HEAAAY, HFTRY”, accidental
BN, BN, BMAEIED.

SUER] A B ABEEDEHN . AIEN HERERNWIE, ERAETFHERK A", show “H&
H, HEL, 887, grow “4 K", rise “ EFF”, ascend “B%, FT". MAMER KFSE, FERILBHGFF
i B EE K, BORRRE AL

6. [BE] A, B . AMEERBEN LR E, AER HZeA, REXHE LU AT FER
BH" o AR HPPRIENG], YA TR R E LA, in case S5 i BE AT LU —BELAERT , AT DA R SIES
“should +BAJF ", BiARIE A, (ABL BN, BEEESTH “should” BERHEFAESRIL. HEE
WA B REI A )

7. [ &R ] D, @ AEEEHEIERI . RN EMZEEICRE BT X MR, FEEHE .
anything but “fRAAS, 4847 all but “Bg------ Sh#R”, everything but “BF T+ #B”, nothing but “{Y{¥, H”.
MAEED.

8. [BZE ] C. BT AEEARFENG, AR B8, FEXMTE, I ERAEREER BB A L8258
ERHTT” . 8 A F RS 1T M put it /5 B AR E , wherever 51 5 SR IE M A], KR “FE----- HYHEART ( By
AHOHE", BABREC,

9. [ BE ] B, B - AEHEBHYE, ETATFHFEELE “FAREsE ZBHA A0, BRA
BH, LPRRZE B AR EA A S BB UE WA —, IAKSEEEFEEHEIA RS, X BERER
[ B &P TAEA Gt . metonymy ( (548 / 5600 ), 18— I REUC S — M HCEY . X FMERET ] LU
FSEEE HAsh, WAl UG EE . SARBIEB., synecdoche ( £ ) il 5 45 B YA B i — 204 S Ao 55 1
Ak, kLA hands f{ % persons, LA wheels {7 car., metaphor ( Bargy /50 ) B 5 —HY ML FRH TS —=
Y1 oxymoron ( FJEEMiEE ) RHE—XF i A AL A T A6 57 31 AN R A ) 1 4 7 — AR L P A R 1 B LY
BETFEL

10. [ZR ] B, 8T AWHE A LAY T3 L. presupposition ( B2/ Tk ) il # # A b £ —Fhy

>

EREAE



BELR, MRMIECEEE T A ey, thin ko] LU VRE) AFT 42002 7, Sl AiE A i — R4, 36
WA R BATE", BrUATE MRS, )T AR R/ s i) A B B8 A B
X R, LA BIT “REMRLERBIRMIK L AT ARMERE “RYRARR”, FFEE T B, AUk B,

11 [ &R ] B, @I B AT R RERCA . AT Wi, LS, BT "Wl , #EER i EE”,
CI “Wr— 1 a5, AR5 i — IR A", DI Wi, i T Bk H 7. 707 iR,
Th2E A G o T B RE R B A TV 2 L, BIVAR IR T Ak b ) 22 4 (i BT H SR 5 L, X ] A et
FIHERTEE S o AL B,

12. [ %5 ] B fEHT: A5 A IR 5042 (7] (1 25 ) rhetorical questions “ 2 [A)4)”, ) 138 H & BE M X,
B30T 3 RS B A DLAR B , JFANTe W% 2 1Y [0 % s referential questions “Z% P[] #”, 125 [A] 81— it 1%
BIBRER, BIMEEA RME S, A0 H AT kb B FoR 158, — AR . 37
PR [E] R AHEF] | QIR [A]E ; closed questions B PAIVERIRL" , A7 [85E 58 HAA SRR ME— 1, 224E A
BYEA SR A, 185 A IR | SRAL IR B E AR display questions “JE P [l B | 53R ] R5E A 2250 22 5 M
— Y, ZUMT B RRE A5, $Ein) 2N T A2 XNE S MR R E R, 2R AR S R2HE
% RO, BRI A R, BRI B R — ISR AE XA R P AL | AR, B
A B,

13. [ &R ] A, B AL A TSR, 2 WU 5 ) —FrS Ay, & 32 FDR I I
KRR O BEAR RN SRR G, LA B0 B it O B0 T B, TR B b, T~ 1152 4k 2 ) i B 2 Witk it
HETHEIMWBCEEL R MF A LE T S RS 2 F R TR R RE S e i, s — ARk
BRI AR B S A, I RE AT R AR B 2 AN B A" fF AR, BEUE F/KF
i ( proficiency test ), CTJE T REMIA ( aptitude test ), DIAJE T27 Mk sl % it ( achievement test ) #{ A<l
A

14. [BER] A, B AREEATEHEES. AT HRIFAM E D ERHRT, BI“RE PR,
CIi “4r4A1He", DI “PIA—HAR Y. DGl SRR = iR s, A 3k 2a e BEal, 2 ¢
FEMERRIER BB M adn i, IR LELHE R AR R OCE AR DS 8, ARSI A,

15. [ &R ) D, BT AEEESHRE . AP X F 2 RKIEA AR5, B&F L%+
FEAERYE K IO F R mg, BI A HIR G . 70N 0 SR I | A7 B SR B AN AC PR i . 3 o J0 A B S S ( metacognitive
strategy ) T8 2=AE Xt B O A AR AR S 5 SR b A 1A RO A s il O SRS, B ARt R0 SR | W s SR A T S
THRISRBEFE B 22k X 5 5 S0 sh ) S TR, AT 25 3 RI56 . MOABIE D,

16. [ B%F ] D, MBAT: AU A EF N A 0= S 7 A el SO s AN J5 T, JilE
iR AT R IA I B R, I H 4 M AME R X ( denotative meaning ) A1 2 X ( connotative meaning ), #MIEE AL
M2 2 Y ( conceptual meaning ) BUFTHE B 3L ( referential meaning ), JEIANC AU ESEAE X, ZXHE F A5
R B AR A S T | F SR 1) e 1) B A 1 i SCERORE S5 PR R AR TR B B S B U RAE
B, fndog—id, FAEEE “H”, —Fshdy, it R0 uia ShE 2 8, W A" RAEE £, Hit 8
W REN—TNERE . BAEED,

17. [BER] A, B . AEEAEGEHAER, AT KoEC”, BI "5 HEERNF.OH", CH L
£ GIRHHEMER", DI “HEEINFALER . BIE—MURTRMES Sk .55 B L
AT, WERYE TR SRR, IR M, RS R B A S A S B, AR E A AL SRS
¥, 51 R AR AR A R G B R, TR A B B R A A TS N AT, T 6, RO N

— A4 —



WEF. BABIEA.

18. [ &R ] C. @B . AEE AV HFCEFRD . AT EFAENHE", BI WA, CH“B
TR R, DI CRIMT S R FENT AT BB, FOMAR tH 5 E REAR S A [R) B AT LR A Sk R R E A
B2 T A4 R P, 0 A QI TR i 7 (5 B iRERiE C.

19. [ZFR)D. B4 A8 LA IELHFINE. lexical level “id{CJZ ", syntactic level “a]3EZ ",
discourse level “i# /21", morphological level “JE&ZH". HEEFNANENMULITEEFTER /454,
WAEERMEN . B85 B/ e MRS EEAEEREXSEMNE G IEREESE—E
POREEE BRI R E IR AT R R X R RE S, BRI A F R BRI ERIER B X
FIE . TEAZE ISR N AR LS A AR I KU ks BRI D .

20. [BE ] C. B ABE&/NAIED. peer correction “[AfFE 5", peer feedback “[EIffi%”, peer
interaction “[f]f£25IAL", peer assessment “[AIfEEMTT . FUMLEEAE S PGS AT B Z L, AT LAE 2 F] 22 22 [6]
RIZZIRAN BN . BACRIIE C.

Passage 1

21 [BR) A, @A a0, MR85 —EBPEY “Unlike Latin American writers such as ... whose translated
works became popular here in the 1970s—these authors are writing in English and drawing their themes from
two cultures” P HI ATIEHf, CHIAIEM . Mg ixB )5 — 1] “Alvarez, a Middlebury College professor who
emigrated from Santo Domingo when she was 10 ..." A[ HIBIi A IE#. R4 “Garcia Girls for example, is the
story of four sisters weathering their transition from wealthy Dominicans to ragtag immigrants” 7] %1 D I E#

22 [&R]C. BT RS —BP Ay “Unlike Latin American writers ... these authors are writing
in English and drawing their themes from two cultures” M i f5—%] “... being an immigrant has given her a special
vantage point: ‘We travel on that border between two worlds and we can see both points of view'” A &I, CIliE#f.

23 [ER]C. @B 408 % _B% a3 5] “With few exceptions, such as Chicano writer Rudolfo
Anaya, many Hispanic-Americans have been writing in virtual obscurity for years”, virtual obscurity f&#k 2k TG H] |
A AR ERE, 5 C P unknown B EAIVT, AT CIERG . A &R obscurity HY HH fi ; B I4E iR, 2B S
A]$EF]) “Only with the recent success of ..." ;DI CEEEAHEF) .

24 [BR) A B HEWTEL, 55— B5— 4742 %) “But if Villasenor’s experience is any indication, some
editors are still wary”, wary 9 EEUR “HUER, A", 5 AT critical 19 BRI 1, Tk EEAKR
B “But the editors ... wanted major changes: ‘They were going to destroy the book. It’s nonfiction; they wanted to
publish it as a novel. And they wanted to change the title to ‘Rio Grande™ ..."", It AT LASENRTIE ATHIERS. B, C
PRI PR B C N Y . 25 i BUii )5 —/) “ After a year of strained relations, he ... bought back the rights
to the book that had taken 10 years to write” AJ 1, 1EZ 2L 0] T XA AR, Wik B ik fEE IR E & H iR
PRI B O B/ U M A0, D IR AS IE A

25. [BR]D. @18, WG — B9 “Crossing the country, they read in local bookstores,
libraries and schools™ R %1, DI iF#f.

Passage 2

26 [ZR ) D. B sl H £k 17 & 62 2 %5 = Bh 9 “Cultural neuroscience wouldn’t be making
waves if it found neurobiological bases only for well-known cultural differences” , & B\ 115 & B #H 2 A 422X
LAAREIT 8 RV SC A 22 5 A ki, I 4 S btk 22 Bl 51 R S4GER AU . making waves B8 “1E 3 3, 512i%



A, A EE LT DI causing disagreement “5 " 5 HERRER, SUARBIED,

27. [ER ] D, BB MR, M5 =Brlms| R g R 2N THAZ i EERS I, &8Ok
kD,

28. [ X ) B, 47 HEWE, SCEET BEEE—MJii “Scientists have been surprised at how deeply culture ...
shapes the brain”, 45& T SCHIR B S MR BT FE, ATHERT H R0 ( #12 ) 32 SR RTSE N, Ak B, C
A B R E A, (B2 EWT T N2, BRT LAMSE PUBCE — ) B8 .

29. [ZR] B, B ANE., BE B REEF (FEFEET B US04 B 4E 7 R
7)) WAL, U AR E KRR B E R S RIRE SR Rk, SAREB,

30. [ BFR ] B, @S0, ARG —BILHEERSG—AH A “.. that ‘universal’ notions such as human
rights, democracy, and the like may be no such thing” ] &1, Y2 XT38 ik ) SCACBE SRR IS, MARBI%E B,

—.EE:

31. [FER]

(1) & B0 AR EUN R E st xt A © REEFE 3 B ROSFIOT 58 4 (B A 22 56 BT AT e
T ESCAIC SRS |, 72 IR b X T rY B AR, TR BT SE B WL IS AR, (Rt A B %
A & R g —Fh F- BRI, o —Fh MR A AR S B 4ER 5T

(2)fEHI:

O IHEEBUE , BEHEFT N

A FFHITAZ i, BT BRI .

ORHIEAEE , BRBEF B,

DR [ E2, BEHERER

OFE LI, #E TR,

( A B A — AN R )

(3) FEEH:

QBEFEEER, FHEEREHEIRNE LA A C RGN, AR A F—3Ce
NBE UL, ABHIEZE H R AR 5 e

QBEFFAE., ¥ HERAFTHEMRHN—FER, BieRME—MBERENKE  REBIXS
BT RBME R, H B H R AR A EE,

QEFBER AN, #H¥FHRICRHFFHFAE R REF AL, MOERH S FAIRENEE.

@ A, e HASIE SR S X A S Al A SRS RS . SO 2 X A A e
PEATAE O B DR BRI , S8 M E R F A TIC R

GBI, PR 7 RS #E A SR U AR Y, B D ISE Y S Bl S AR TE RN B, TR &
RN RS A SR B SR S .

( A B = AT EfEE R A )

= . HERESTE

2. [8FER]

(@RCINEE ==y ik,

BRI T RIS . AR T AN IA) 5 A A W 2 R AL BRI A TIE I, 4 a black 5 cat HEATIEEL
4H i a black cat AR, A F| F2eA iCZ BRI 9 1%



P R T AR e . IR o 4 Y DG BRER) sl — R R, R A A IR AR IR U 3¢ R RGANTE, ik
WHCIEIZR H Y .

(2) TAREE AL A5 S —, 6 T A2 9IST | BAAIXE BE o KA [n] L, 5 HC4H RUIRTER 8 T2 A 1A BRI
L AR A IR B R B Y, $R e A S SR Y RE T

TAESEBOAR R . REA 1 — LB RO A s i A BRI 2 ) ) B e e %o

BRAR R HCE R s 38—, AR RS A MBS, s B4, R Ex RBANEE, £ 2.4
FIFBOAR SRR GER, T RFER IR,

BRAR O E A s 2 AR ICAZ 4R BB AN B, JF AR REERAR BRI R A I, RBBICEREE.

(3) X PRPECE 5 R IR AP -

OilEFFC MG T8 FPERN . FESUR S Ra , B0tz P R AT LUK DI ) BAR] 21 pid i) B fili 2%
ATETR TR LS T, AR T2 A s a], R AR AR E R E B,

QB EENE T RN BURERCH e ZE RS FERRIRAIL Z Rt KR,
{ifi2f A A R 45 | P AR A2 B0, SR BB 4 2 ST ROR

M. HFEIHER

33. [ &#igit )

Teaching Contents:

This email mainly talks about the adult smoking issues. Paul is making a survey on adult smoking, so he writes
emails to all his pen friends in other countries to seek help. In this class, students are asked to write an email to
answer Paul’s questions.

Teaching Objectives:

(1) All the students can master the basic structure of an email.

(2) Students can get more information about smoking issues in China.

(3) Students can write emails to express their opinions about the smoking issues.

(4) Students can raise the awareness of avoiding smoking and keeping healthy.

Teaching Key and Difficult Points:

(1) Teaching key point

Students can get to know how to write an email to analyze the phenomenon of smoking in China.

(2) Teaching difficult point

Students can organize their survey results to write an email.

Major Steps:

Step 1 Pre-writing (9 minutes)

(1) Show the email of Paul on the screen, and ask students to read it with two questions:

(D What are the questions of Paul?

(2) What’s the basic structure of an email?

Ask students to finish the task and then share their answers.

(2) Choose two students to share their answers to the first question, and then help students to summarize the
structure of an email: the starting address, the main body and the ending wishes.

(3) Divide students into groups of four to help Paul to finish his survey. Encourage them to express their ideas



of Paul’s questions and then exchange them with group members.

(4) Invite several groups to write down their findings on the blackboard, and ask students to arrange the writing
contents.

(Justification: The group discussion can strengthen students’ cooperative spirit and develop their imaginative
ability. Moreover, students can make preparations for writing an email to express their ideas.)

Step 2 While-writing (6 minutes)

Ask students to write an email to answer Paul’s questions about adult smoking issues within six minutes. Walk
around the classroom to offer help when necessary.

(Justification: Students will cultivate their ability to write an article within certain minutes and their good
writing habits will be formed as well.)

Step 3 Post-writing (5 minutes)

(1) Ask students to check their drafts by themselves and then exchange them with deskmates to do the peer-
editing.

(2) Ask two students to read their emails in front of the class and then give them some evaluations.

(Justification: The self-editing and peer-editing can help improve students’ writing ability. Meanwhile, the

evaluations will help students learn more from others and perfect their writing.)



2017 £ ERFR/NEHITFEEF XL FERMIREHFENXT ( SRFTF)
SEERKBN

—. BOLEEE

1LIER]C, B A% AIER S RSB K0T 0, RREFiRS S5ER 5,
/R, /p/ BT R A IR A, /m/ B B E RS B R AR, /m/ BRE,
EH. AL C,

2. [BR)B. B AEEERS RGN X GIERIE. FER b 75 20 tH 22 40 45 X 5 So 48t X B FR1E
(distinctive feature ) iX —A8#%, HAYE K —E & RNUXT AT LAFIE, IMEFES LT |, IEREREN
B [ 0 (B 5 1%, [ |PHEnT DI i R, TS s +HE ], I
TCHEAGE[-HE 1 (W | RE DRI AP E S (38 0 S8 ) M o ( A& Fooc i ), BIRHSEH
T [~ ], W R IR ). [P )RR ] FARE R IR X A B (S Sk ) RV A E R RRE .
BCEERFAE &R — A 4FAE , 0] LA A3 RS O A 2 FRIE R R AR FRIE R . o R R X o, I
AREX P XOGE . DIULEAIEM . SAIEB.

3 EER] A BN AREE AN EHAAE BN AR E R BURSR S TR (ERFEEZEK
HAETAPREAT R ENBEEBAGE" 0/, §ik A Z 2 X & potential “WETER], W HE
By”, affluent “EHIAY, EE ", optimistic “RAMM”, solid “BE{AM, FLM”", AURMSAIE, BIEEMN
T# .

4. [BER] A B AEEEMAHL. Sirh)Fsral A, the dark glasses EJ5 B &5, &I
the man, A E N I REEGAY B A RYUkE TH". rialinBR 7 &R 7 Hi", dFRFEH, AMLAT
HF G4, b n] AR REIREE e 7 3% 55 . Q1.2 man in glasses B ARBE 1958 N, a boy in hat B i5-F 5B
%, a girl in pigtails i R0 14% .

5. [EX]B. @i AEEAFER. RIEARGIRE, BRTTLUSAARRER, BTESRALIME
R AT LUy A ial AR | (el 8 A01a] 1. A48 ( root ) Ji ¥ it in) iy SEAH B, 148 ( affix ) 2 ARLE RAERTE T 55—
IHR EW—RIE R R, R, 8- ME eI A IR LR BARAER B EER . T I ERE L
AE—TERIBER, RS ERE &b B, WA T LU A fAAE R M & RMRIEE . #40blackboard
rH Y black 52 H H AR ; conceive (1) -ceive 5 2 Fh T AR, A1 T 0, BE o take (). AT AiET, B
AR, CHUMBRZR, DUUEGH. WARTEB.

6. [ BER]B. T AME £ whatsoever (19 il ik, 48N “WLBE LHILF WM SFRME", KAk
B FR e 2oL, BIEERE, NBEM T . whatsoever fER] ], 414 T at all, FH7E 2 4], 5 no, not K
nothing %5 B 4 7 B U ia)E FH , #Rnss 75 2 =X

TIBER]A. BN AT EAERE. fFso .. that 45, so X H T IEMHAFR M TR E R, FaE
FH#R MBS . % A0 IE #1574 “The rate of progress is so rapid that advance seems to be following advance on
almost a monthly basis” ., 4] 4 kR QHRGE | F il L T2 AH oy m gt . SRE® A, as7ES]
Sk R TE IR, il RIE a8 1 Y g 5 as AUTH , FURLIEIE . ARAARRIEASIRIE A

8. [ B ] C. FRART AL A (0 (0 52 SCEEIIAT) #4014 12 SCE ) ) 20198 EL ) TG540 R is A i
SR E BRI HE 7. TEHT A ) ) S SCEE ) v, 5 BT TS 75 S8 5440, D0 B ) /] — /it LR willl you, 5 RiTTHT



ST L, BRI ] 4 38 7 FH will you, won’t you, would you:, B FRER LEEMNA], (HIFAFERIERH
BEM)A], WA S, MR HER  BEa i &, AR RS AT E, ) B4t AT LA can you,
can’t you S5, —f itk , A will you, won’t you, would you %44 il A8 iz SCEE IR ATTE S LA, HiAS 3% C.

9. [ZR ] D. fRIT: AU HEABE . WIFRIBOR R SR, B RIHEM KRR BT ISR,
A A A PR A BRI« 5 A I 38 AN BIM AT 1) i) FH 7 — A LA A R 2 3 SCRY BT RUR: , BIEIE R L
WA —Fh R G iE o X MBS TR LA R IG, (H5ERR XA R A AR B B 3 Tl
I FROR , & SCIRZ), I, ATH “BIMG”, BT g/ 5%, CI B/ 5", DI O EBMEET,
AL D

10. [ R ] B, f@#7: AMEAESIEFEN . “As far as L know ...” PRI 636 Z A2 /L AT REDF ELSE A5, X A&F
A VE I v 4 5T i ) ( The Maxim of Quality ), BI iR 1 B S0 AN B [ A IR 0TE A JiEL= B
BEUEHE YT . AN B

1L [ER] A B ABEEREEINMAE, Yok R T el 02 n it TRt , #UHA A “And ..27
“Good. Anything else?” 4 R A AR EETE T UL, UM A PR A B 2RRE . AT “$2RE", B ‘25
&7, CHl“EHE", DI “HINE", MEE 2R, v HAMIEA,

12. [ ] C. @ AEEEREFENIER ML, 25 4 75 B H I B A ST X R X
). group work “/INHIEZN”, B4 A 3 i AN/ NI AT TG &)1 5 pair work “GEXTIE BN, ENEEP( %4 —4H
WATIESN . ASXTIE B, LA RUZR ST RIS 2R, 8 B TR T5 5 B I M4 S IR gt rp , T3k
M0 SIS AL, ETEA R, S, FOTeT DIAG T 2 R ) R T AR L 2. TS AR
S SR, SE A I FEE X IE B, B AR/ NG B b, (AT RR S S [R) 58 B — L A PR AR M AT 5,
PeAGE T 5 NG B R A ], AT BT TR, BI “4hias il 1% 4 pair work. /NI SHETEEAR —
AU F 8, A5 AE WM 55 ), U DIURR . SO REEE C.

13. [&FR ] D, BB A FHIRE, B CEERm) Wil S HFEREESE LT
RIREH , A S R ACPrIfE . B, DT RE AT Bl 0 BN 8 FiEB R m e, AT EILE
", B “A)FAM"T, CH“HNAZEE”, DI THBRR", MAEED,

14. [BER] A, @B ABEAESEHGs. AT SIHR, BU e/ s a7, cm "5 —
BHEET, DB AAHE R . TR SCR LR BSEAR il F i Oy =X, AR S s R A BER
FEhER . SAETEA,

15. [BFR] C. B AME A By H2e A e T P e et , Qi 2 — 2o A 6], B aT LS
il bR SOREBEHE TR SO, G0l R ) | AR NS R A AR IR T AR R K
AR C.

16. [ X ] B, @ AW ESEHEATF I, BORTHES R A e H (£ 5 M BAEEE X,
B 2 A AR S0 5 A 45 AT B T2 0 S S Prag AR B4 = . AL C. D =¥ THEEF T
IEWRAOUE: . BT 55 AR AN %R PR R, 60T DUAE AR EER A2 Sk, $CAEIE B,

17. [ &R ) D, @ AR AN ANEECE A AR L ECER GRS MR E S ),
F¥E NSNS, FTLL R — AR T AR R FS L TR ERIE b, R E S E . BARLED,

18. [ %R | B. M AU EATGEHY:. BURiLYAE A AL, IR EMHgUER, KR T2
JHB% R ( mind mapping ) (93 F% . 10 S 15 XUEE ( brainstorming ) S48 2 A B I 5 U DGRy AE X —at
2, AR EN T THSUX TR, AR EEB,




19. [ BR ) C. @B AEEERREFENMTE. BURLLFE XYW EBESmEEXTHEs)
WHE BIFHITRE IR, X8 T3 JmH . BT A PrER” ol LISAE—F survey (I
), HRAFERIT—NRKITRI, BT F W% 02— project (TH ), SARIEC.

20. [ BR) A, B ABEEBERHE, BRI —RI09IE A FE M RIS S B, H iR
RABMBEZ B XR. BREESNSTEIERMBIEER. AT — 0T MRS R i fERfg
B FIER VLR, AL A,

Passage 1

21. [ &% ) B, @418 8. arbitrariness“{F 5, BW”, vagueness“f] , & 8" , misunderstanding “ 12",
controversy “(/ATFEY ) e, BHS" . HIESE—ETAY “In the field of psychology, there has long been a certain
haziness surrounding the definition of creativity, an I-know-it-when-I-see-it attitude that has eluded a precise
formulation” HJ %1, 7E.CoH~F 400, “BlEM" —ERATEBERNE L. KFEFFHESERRE “HRKERQ
i A7 e, Bt A A A0 17, AR EGEIT T X A1E J1E LKt BEARZEET THRaa1k, AR
ZCYSRER RN TE A, B ISR AT T F1 0958 X — AL FEW SRR E . vagueness 19 E 8
“RK]”, 5 haziness B i . BUAREIE B,

2. [&R)D., BT B0, I ML H A that B AY A F “To illustrate, Beeman offers an example.
Imagine someone who has never used or seen a paperclip and is struggling to keep a bunch of papers together. Then
the person comes up with a new way of bending a stiff wire to hold the papers in place” AJHl, A T R H AT,
Beeman % | —/MolF . AR — ARG A 0 Wit BUE B A ETES ¥ — R B e —&E. AR R
W — R A B 247 DL B e dHE R Inids . SURTESS — Bi e J5 —A) “Creativity is the process, not the product” A A1,
that ¥ XA 2 EIE £ a9 72 . SAEiE D,

23. [ Z%E ] B. @A M8, RIESE =P A “When scientists examine insight in the lab, they are looking
at what types of attention and thought processes lead to that moment of synthesis” , 47k ZE 1 | 7ESL 56 5 K 22
F18F, AT BT MREE B S el A A 5% 7 B O B A s R AT LAHE SR L BTN SEG B Y A 8 A X b S 6 H Y R A
WEAMBLE S, Sk THFEE N SRENZEBMHEIEH. SARBHEB.

24 [BER)C, - MR, HRIESE BT “When the subject stopped looking at any specific word,
either by moving her eyes or by blinking, she was more likely to think of broader, more abstract associations” , B[l 4
SEEXT St A s IRAE A2 AR, AR ERE R iaiE , iR A IRIE P RE g, JE R EE T, B T Y
LEXTRERET S, AEREER RS niEN , ok n] B Al BErE R faT i BE15 th IEAH 2 22 AT DAg Tl
CHlIEH . B looks away at something else “F ] Hll4b"”, 5FCFRA A —FL,

25. [BZX) D, @i E5M., SCERIME EEIT creativity B8 L, 5 —BF8 t insight & creativity 1]
D2 L ER 4Y 5 B8R creativity AN 5 A%, {H insight [L A 5 8 X AITTFE . SHUEBHE AT — 580, SER HEY
#& < ¥l attention Fl insight Z [B] (Y R . 25 I ELHE LI 45 R, B[RS RYAY attention BEAS B2 I insight, X485 T
A GI7E S8 A (would-be creative minds ) —NE KM fF/R. HILATLIHERT, attention FEHLEZIR insight, M
1M 7= A creativity . A DL SCEE MR creativity B9 %E S, BIBF5T insight, 4R £ S 248 & PUERE A 83 111
Ao DIt “Where Do Creativity Moments Come?” 1 A4 W [FR B A5 > .

Passage 2

26 [BER] A, B . SEH, BIESE—BHR )5 —1] “Yet there’s reason to doubt the optimism of what she

had to say” ] LAEH X Swift 7 /R H4R ) B RRAFIDHAER, A KH ROATR I ARG 0 AT i ao AR



ARWo BA—IEA,

27. [& R ] B. @A MW, MR HG— B = WA AT LE Y, B2 AIERERTE A IR A
5%, HAZRATEEZ , X PRI TS P DEARES AT, G SRS, MRE%B.

28. [&ER] A, A5V ARYEE LB —4) “When, like me, you're over 40 and you believe the music
industry has been in decline since in 1993 (the year Nirvana released /n Utero), it’s easy to criticize the music taste
of ‘the kids these days’, a term even the 23-year old Swift uses” Pl HIIFER & R HA RS, RES ¥ AN A
F& T EUAE 42T X0 & SR I B SRR BRI A —BE . FFLASE A B BY “The way the music industry
works now may have something to do with that” H'[¥ that #8524 7 A5 R =47 ( kid’s music taste ).

29. [& R ] B, E#7:i7ILAL, heyday FT{EfY 4] F H “In the music industry’s heyday, it produced a lot of
schlock. But it got great music out to the masses, too” A LA 1, X ) Hl— ot 220, SUAN R ok Rt 20
W KR AU, ) B AR R A BRI P A T O AR B AR, (H KA R TSN AR . golden
time “HEAHX” Flheyday £ I HAZT ., SMAEIEB,

30. [ &% ] Do AT HENTE . A 0] LU FHHERR L . ATS CTULAY R ENTE & KT 4715 . BIIE
i YRR RSO ERR R E R, T HARR BB B AR L TR L A AR R, DR CIRIRE A
AEBIALLIR”, R EIECER =B h A A LI ATIR R 12598, AT LUE 24 003 SR B O HI MR, i H 35 5%
HVEAE 2 B K AR, 7T 0 S A & SR sh A0 sk B . SOAREE D,

— &

3. [BEER])

(1) REH PR L ARAR IR B RS T2 5HEAE NS AN Z RN E W 53 EAER, #
WEORRI G 328 bm e, TT LAt AR B 802880 INE sl = Ak 4y, w] LAGr 38 Im Anes A i 4~ 7 1, 200 i
FEUAEREI, AEF T AT LLLAZANAME 2220/ — DB EE . X U b = PR B A, T LA
P e 2 LT bR TS T o3 o NN & [T e 22 W - £ N U R X0 e 22 e N R 22 o L N
MRSk EE N SN 2R N S e (B pu R RIET )

(2) QBB EHAELEZ AW TS, S5 BOGEREET A  UHBESUIRE AR IR | 20T
B, PR GR A F IR 2 MR TR, H U ) R 2E R s E RS T E st FE
LTSI A RIS R E (E ., I LARHR IS m BUM AT S i, B8 B shsE X Esi2E , 755 2 H e
A la)

@A AME S SR Z R E 8, (TS BN B 2R | 24 M S PEE L AT TR
0, R L TG B A #4520 R T R AR W B g, A XM E S T EFFRE B R A, B3+
REAHAE , BRI T RRR S AR, A5 WO AR K TE, B R —Fha A MRS IR B A ik
o B URGTRRFE vTRE PRI ARIRIREL, IRAL BT R AE

= EEEESIE

32. [BHER]

(1) “POE s AR SC, PHER A R T 2 i i iR as £ A R AR B

“GEEAE RS PSS AR, KA AP UM R T R I I AR A AR AT

“EIRRE LA REL T TR I A UL R (U PR TE SRR R

“Tr et A g, AR B R T TR R 0 R TR S H S,

“fERE R RER ARIL T T T A TR A A (R T R IR



(2) EEIMAIMA O FAER R, T2IMEENH LR T LR —RBHHZ G, BREALIE
ARG, ARDAE LA2EA O FEIRITE B, B RHUERL T EUTHMIRE A A, BUTAURARIMERE , EROZE
FAZIN RN URRBURENR (AR IR, EHEMRIEER AR E DS, 51 FEHIT
M2 R, BEFRt AR E TR . B, BT A B RZ T, JEREE S R R AN A1

BEEE : TR TR R B SR A RN, A EENRE “LIBUNA 3T, Dl T
MBS IR AT R HE B, B3] SeHES; B R i m A DR R5e, 3R M3 A2
HhZ, B

(3) FFHUTN AEFIRRILRAIE S T EM A CHIREMA G, BRI "B ER, FEATE HEEER
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Teaching Contents:

This lesson is about writing a personal essay according to the given example.

Teaching Objectives:

(1) Students will have a clear idea about what a personal essay is and know how to write a personal essay.

(2) Students can develop the ability to analyze the structure of the passage and master the skills of writing a
personal essay.

(3) Students can understand life experiences better and can be more confident to talk about their personal things
with others.

Teaching Key and Difficult Points:

Let students know how to write a personal essay.

Major Steps:

Step 1 Lead-in (3 minutes)

Ask students to talk about their unforgettable experiences, such as a trip, a party or an embarrassing experience.

(Justification: This step aims to introduce the topic and make students get familiar with what they’re going to
talk about today.)

Step 2 Brainstorming (3 minutes)

Ask students to work in groups of four to list the things related to their personal experiences.

(Justification: It helps students to gather ideas for their following writing.)

Step 3 Sample reading and discussion (5 minutes)

Give students the example “My favorite sport” and ask them to read it. Then divide them into groups of four
and make them have a discussion about the structure of the passage. Then make a summary of it.

The title

Para. 1 the topic sentence

Para. 2 details about the topic



Para. 3 feelings about the topic

Para. 4 future hopes/conclusion

(Justification: The sample reading can help students have a basic understanding of the structure of a personal
essay and enable them to know how to write this kind of essay. Through the discussion, students can be inspired by
each others’ ideas.)

Step 4 Mind mapping (5 minutes)

Ask students to select the useful information from the brainstorming and organize these ideas into a mind map.

(Justification: Mind mapping is a useful way for students to organize contents in writing, which helps students
to write their essays more easily.)

Step 5 Outlining (4 minutes)

Ask students to make an outline of their personal essays and pay attention to the structure when writing.

(Justification: The outlining can help students build the framework of the essay and make preparations for the

drafting.)
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Teaching Contents:

This passage is about the problem that some villages are disappearing in western countryside.

Teaching Objectives:

(1) Students can learn some background knowledge that some western villages are disappearing and list the
reasons mentioned in the passage.

(2) By reading the passage, students’ reading skills of skimming and scanning can be improved.

(3) By writing a short composition about the changes in their own hometowns in the countryside, students’
writing skills can be enhanced.

(4) Through the group work and discussion, students can raise the awareness of cooperating with others, and
learn to enjoy the lives in their own hometowns.

Teaching Key and Difficult Points:

(1) Teaching key points

(D Students can find out the main idea of this passage and list the reasons for villages’ disappearing through
cooperation.

(2) Students can write a short composition about the changes in their hometowns.

(2) Teaching difficult point

Students can train their reading skills and writing ability, and they can use this topic in their daily life.

Major Steps:

HFER—:3P#EX

Step 1 Presentation (8 minutes)

Activity 1 Fast reading

Skimming:

Ask students to read the passage quickly and get the gist of it.

Scanning:

Ask students to read the passage again and find the specific information about the following questions:

(1) Why do people move to the cities to find work?

(2) Why do people from the villages not buy houses in the village?

(3) Why do farmers sell their land?

Activity 2 Careful reading

Ask students to read the passage carefully and underline the ordinal numerals. Then divide them into some

groups to discuss and finish the following chart to find the problems and give the reasons.

Problems Reasons




(Justification: The fast reading activities can improve students’ skimming and scanning skills. Through the
discussion and group work, students can understand the passage better and their awareness of cooperation can be
strengthened.)

Step 2 Practice (5 minutes)

Invite two students to narrate the passage in his or her own words standing on the platform. Then ask students to
talk about changes in their own hometowns and find the problems and the reasons.

(Justification: Narrating in their own words can train their concluding ability. Meanwhile, it can also deepen
their impression of the content of this class. Students can put it into practical use by talking about the topic. During
the process, students will love their hometowns more.)

Step 3 Production (7 minutes)

Writing:

Ask students to put the ideas together to write a short composition about the changes in their own hometowns in
the countryside according to the outline of this passage and the above discussion. Then ask students to exchange their
compositions to check with each other about the vocabulary, grammar and punctuation.

(Justification: It can improve students’ writing ability, help students know their merits and demerits and
encourage them to learn useful expressions from others.)

AR PWPH#RK

Step 1 Pre-reading (4 minutes)

Play a video about some people who comes from villages and now work in cities. After that, ask students to
discuss two questions:

(1) Why do they want to find jobs in cities even if they face lots of problems?

(2) Why do some of them want to return to hometowns?

(Justification: The video can give students a more intuitive feeling. Through watching it, students can know
what they will learn in this class and their curiosity will be stimulated.)

Step 2 While-reading (7 minutes)

Skimming:

Ask students to read the whole passage quickly to get the main idea, then ask someone to share it with the whole
class.

Scanning:

Ask students to read the text again and underline the ordinal numerals. Then divide students into some groups to
discuss the following questions:

(1) Why do some of them want to find jobs in cities?

(2) Why do some of them want to return home?

(3) If you are one of the villagers, what’s your choice?

After the discussion, ask them to fill in the table on the screen.



Persons Reasons

Want to find jobs in cities —— -

Want to return home

Your choice

(Justification: Skimming can help students have a basic understanding of the passage. The discussion can

cultivate their cooperation sense. Besides, filling in the table can help students understand the passage better.)

Step 3 Post-reading (9 minutes)

Retelling:

Invite two students to retell the passage in his or her own words in front of the class.

(Justification: Standing on the platform to express their ideas can help students strengthen their confidence.
Retelling can train their concluding ability and deepen their impression of the content of this class.)

Writing:

In this step, ask students to put the ideas together to write a short composition about the changes in their own
hometowns in the countryside according to the outline of this passage and the above discussion. Then ask students to
exchange their compositions to carefully check the vocabulary, grammar and punctuation.

(Justification: It can improve students’ writing ability, and let students know their merits and demerits and

encourage them to learn useful expressions from others.)





